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The purposes of the study were (1) to aid in developing a 
functional business teacher education curriculum at the University of 
South Florida; (2) to aid in the development of business teacher 
education curricula in other colleges and universities 'in Florida; and,
(3) to compare the responses of business education teachers who 
received their pre-service preparation in Florida colleges and 
universities with those teachers who received pre-service preparation 
in colleges and universities in other states.
A questionnaire-opinionnaire was mailed to 432 selected public 
secondary school business teachers. Usable replies were received from 
288 business teachers.
The findings were presented in the following divisions: 
Educational Background, Professional Activities, Business Administration, 
and Business Education.
The following findings of this study are typical of the Florida 
business teacher's educational background: (a) received the pre-service 
degree prior to 1961; (b) preparation was received in other states; (c) 
does not hold the Master's degree in business education; (a) has not 
completed any work toward the Master's degree; (e) holds the regular 
graduate certificate in business education; (f) teaches typewriting I;
(g) teaches business subjects only; (h) teaches English more frequently
xvii
than any other subject outside of the field of business education; (i) 
has had full-time work experience in office occupations; (j) work 
experience in office occupations was not a requirement in pre-service 
curriculums.
Findings pertaining to the professional activities of Florida 
teachers revealed: (a) limited membership in professional organizations;
(b) limited subscriptions to professional magazines; (c) a small number 
of respondents attended workshops, conferences, and institutes, although 
a majority reported a need for continuing education in data processing, 
office machines, and curriculum construction; (d) a majority of the 
respondents did not conduct informal classroom research.
Tabulated responses in business administration revealed that the 
majority of business teachers in Florida: (a) completed six semester 
hours in accounting, economics, and basic business courses; (b) felt 
that six semester hours each in accounting and economics should be 
required to teach these subjects at the secondary school level; (c) felt 
that instruction in college accounting and economics courses should be 
improved and that special methods courses in these areas should be 
required; (d) felt that 12 semester hours should be required in basic 
business courses; (e) felt that pre-service preparation was adequate 
in basic business courses to teach general business and business law.
The findings as reported in the business education section 
revealed that: (a) less than 50 per cent of the business teachers in 
Florida completed courses in business machines; (b) less than 50 per 
cent of the respondents felt that preparation in business machines was 
adequate; (c) a need for more and better equipment for teacher
xviii
preparation-methods courses, and the necessity of keeping up-to-date in 
machine operation and new equipment; (d) the majority of the respondents 
earned nine semester hours in college shorthand, six in typewriting, six 
in other business education courses, and three in special methods 
courses; (e) the majority of the respondents reported that college 
preparation was adequate in shorthand and typewriting; (f) less than 50 
per cent of the respondents reported that special methods courses and 
the content courses in business education were adequate; (g) the 
majority of the respondents indicated that the methods of teaching the 
basic business courses was necessary for effective teaching; (h) the 
majority of the respondents completed student teaching in business 
subjects; and less than 50 per cent reported student teaching in both 
the skill and non-skill business subjects.
The data in this study revealed that the business teachers 
prepared in the State of Florida had a better background in basic busi­
ness and economic courses than those trained in other states. The 
preparation in the skill subjects was more extensive among those 
trained in other states.
As a result of this study, it is strongly recommended that 
differentiated curriculums be provided in Florida's institutions of 
higher learning for the preparation of business teachers. Only by 
offering areas of specialization is it possible to provide the needed 
depth in subject matter essential to teach the wide variety of business 




"The quality of the high school business programs of the future 
will be only as good as the teachers who are prepared to develop them."*
Colleges and universities committed to the preparation of 
teachers of business education subjects are charged with the responsi­
bility of providing training which will prepare the prospective busi­
ness teacher for effective performance in the classrooms of our schools.
Business educators everywhere are concerned about producing the 
most highly qualified business teacher; however, complete agreement 
does not exist on the program that will produce them.
Rowe, long recognized as a leader in business teacher educa­
tion says:
Our need is for adequately prepared business teachers.
Teachers must be aware of the needs of high school boys and 
girls; they must be prepared to meet these needs and to 
defend these needs in order of priority. Business teachers 
are thus charged with a responsibility: Let us evaluate more 
critically the needs of business and society and plan our 
curriculums accordingly.^
*Helen E. Gibbons, "Undergraduate Programs for the Preparation 
of Teachers of the Office Occupations," National Association of Business 
Teacher Education Bulletin 76. 1963, p. 17.
^John L. Rowe, "The Crisis of Objectives and Business Teacher 





The quality of pre-service preparation that colleges and 
universities provide for prospective business teachers determines to 
a great extent the quality of the office worker produced in the 
secondary schools.
The demand for vocationally competent office workers continues 
to increase. Roberts says:
The number of workers classified by the U. S. Bureau of 
the Census as clerical and kindred workers represented about 
8 percent of the gainful labor force in 1930, 10 percent of 
the employed labor force in 19 AO, 12 percent of the'"employed 
labor force in 1950, and 15 percent in 1960. This was about 
7,632,000 workers in 1960, of which 33 percent were classified 
as bookkeepers, stenographers, typists, and secretaries. The 
remaining workers were employed in clerical and office practice 
occupations of a different nature.^-
Hargrove further substantiates the need and growth in office 
occupations by stating:
. . . the U. S. Labor Department forecasts the need to 
increase the number trained in typing and secretarial skills 
by 29 percent between now and 1975. In the same period, the 
department forecasts a need for a 106 percent increase in 
business machine operators and calls for "an army of new 
operators" in the years ahead.^
Almost all areas of the United States are experiencing in­
creased demands for the office worker and Florida is no exception:
About 15 percent of all employed persons— more than a 
quarter-of-a-million people— in Florida are engaged in office 
work. And the number is increasing— Florida's increase in 
the last ten years has been triple the national average.^
■̂■Roy W. Roberts, Vocational and Practical Arts Education 
(New York: Harper and Row Publishers, Inc., 1965) p. 233.
^Kenneth Hargrove, "Business Educator Enters New Era," 
Foundation for Business Education Bulletin. XIII (March, 1967) p. 14.
3Florida, State Department of Education, Florida Business 
Education Newsletter. VI (December, 1964), p. 4.
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Enrollments in business education subjects in the public sec­
ondary schools in Florida continue to rise. Over 122,000 students were 
enrolled in business subjects in Florida's public secondary schools 
during the 1963-1964 school year as compared with 103,893 for the 1962- 
1963 school year.
Only the most highly qualified business teachers should be pre­
pared for the important job of providing vocational training for a 
lifetime career in office occupations.
The Problem
The problem of this study is to determine the effectiveness of 
pre-service preparation of business education teachers in the public 
secondary schools of Florida based on the professional opinions of in- 
service business teachers. The elements of the problem are:
1. To ascertain the educational background of selected public 
secondary school business teachers.
2. To ascertain the professional activities of selected~ 
public secondary school business teachers.
3. To ascertain the content courses completed in business 
administration of selected public secondary school busi­
ness teachers.
4. To ascertain the specialized content courses in business 
education of selected public secondary school business 
teachers.
5. To ascertain the special methods courses completed by 
selected public secondary school business teachers.
Purposes of the Study
The purposes of this study are:
1. To aid in developing a functional business teacher 
education curriculum at the University of South 
Florida.
A
2. To aid in the development of business teacher education 
curricula in other colleges and universities in Florida.
3. To compare the responses of business education teachers 
who received pre-service preparation in Florida colleges 
and universities with those business education teachers 
who received pre-service preparation in colleges and 
universities in other states.
Need for the Study
Adequate business teacher education programs are essential. 
According to Rowe:
The adequacy of teacher preparation programs continues to be 
an active topic among laymen, certification agencies, liberal 
arts proponents, college administrators, and business education 
personnel. In general, these interested groups are sincere in 
purpose and present constructive criticism for which we in 
business teacher education are appreciative.^
Business teacher preparation must be based upon a knowledge of 
how the preparation is serving the in-service teachers. This study will 
also attempt to determine the adequacy of our business teacher education 
programs.
—  Delimitations
The major concern of this study is to determine the effective­
ness of pre-service business teacher education programs based on the 
professional opinions of Florida's public secondary school business 
teachers. The investigation will elicit responses from those teachers 
in-service who have one to five years experience teaching business 
education subjects. Other limitations are as follows:
1; This study is limited to a study of the business 
administration courses, the specialized content
■̂John L. Rowe, "Justification and Reappraisal of Professional 
Business Education Courses," National Business Education Quarterly. 
XXXI, No. 2 (December, 1962), p. 5.
5
2. This study is limited to those selected teachers 
currently teaching in Florida’s public secondary 
schools regardless of where the pre-service 
preparation was received.
courses in business education, and the special
methods courses in business education.
Definition of Terms
The following terms are defined as they apply to this research
study:
Pre-service preparation - A planned collegiate program of study 
in a particular subject matter field leading to the bachelor's degree.
In-service teacher - Professional personnel engaged in class­
room duties and responsibilities in the public secondary schools.
Vocational Office Education - Clerical Block - A planned 
sequence of classroom activities in Business English and Office Prac­
tice for a consecutive two-hour period. This course is designed to 
develop the students’ competencies and understandings necessary for 
initial employment in the clerical field.
Vocational Office Education - Secretarial Block - A planned 
sequence of classroom activities in Business English, Office Practice, 
and second-year Shorthand for a consecutive three-hour period. This 
course is designed to develop the students' competencies and under­
standings necessary for initial employment in the secretarial field.
College Work Experience - The performance of duties and 
responsibilities in office work unde.r collegiate supervision with or 
without specific college credit hours.
Certification - A process of licensing, based on standards, 
rules and regulations as required by state laws, authorizing the holder
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to carry out the purposes and objectives of the school code in the 
public schools of a particular state.
Regular Certificate - A Florida Graduate Certificate may be 
issued to an applicant under the following provisions:
1. Files an application for a certificate.
2. Hold a Bachelor’s degree from a standard institution.
3. A major in a single certification subject.
4. Has completed one of the following:
a. A teacher education program at an institution 
approved for teacher education by the Florida 
State Board of Education or the National Council 
for the Accreditation of Teacher Education.
b. A total of twenty (20) semester hours in 
Professional preparation.
5. Has met the recency of credit requirement of six (6) 
semester hours of residence or extension credit (not 
correspondence) from a standard institution during the 
five year period immediately preceding the date of 
application for a certificate. The six (6) semester 
hours may be waived for an applicant who has been a 
full-time teacher in a public or non-public elementary 
or secondary school during three (3) of the five (5) 
years immediately preceding the date of application 
for a certificate.
6. Files a minimum score of 500 on the common examinations 
of the National Teacher Examination or 800 on the verbal 
and quantitative abilities tests of the Graduate Record 
Examination.^
Provisional Certificate - A Florida Provisional Graduate 
Certificate may be issued to an applicant provided he has met all of 
the following requirements:
1. Files an application for a certificate.
2. Holds a Bachelor's degree from a standard institution.
^-Florida, State Department of Education, Florida Requirements 
for Teacher Certification. Adopted March 10, 1964, pp. 14-16.
T
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3. Has a major in a single certification subject or field.
4. Has met a recency of credit requirement of six (6) 
semester hours of residence or extension credit (not 
correspondence) from a standard institution during the 
five year period immediately preceding the date of 
application for a certificate. The six (6) semester 
hours may be waived for an applicant who has been a 
full-time teacher in a public or non-public elementary 
or secondary school during three (3) of the five (5) 
years immediately preceding the date of application 
for a certificate.
5. Has satisfied the "practical experience in teaching" 
requirement by one of the following three plans:
(1) Six (6) semester hours earned in a college 
internship program or in observation and 
participation.
(2) Two (2) years of full-time teaching in a 
public or non-public elementary or secondary 
school, and three (3) semester hours in 
directed teaching.
(3) Three (3) years of full-time teaching in a 
public or non-public elementary or secondary 
school.
6. Files a minimum score of 500 on the common examinations of 
the National Teacher Examination or 800 on the verbal
and quantitative abilities tests of the Graduate Record 
Examination.^
Temporary Certificate - All Temporary Certificates for full-time 
teaching shall be issued subject to the following provisions:
1. The applicant must file an application for a certificate.
2. An applicant who does not hold at least a four-year 
degree may be issued a Temporary Certificate only upon 
the request from the superintendent of the county in 
which he is to teach.
3. An applicant who does not hold a four-year degree may 
be issued a temporary certificate in the academic rank 
determined by the highest number of semester hours of 
credit completed.
1Ibid., p . 16-17.
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A. An applicant who has not filed a score of 500 on the 
National Teacher Examination or 800 on the Graduate 
Record Examination may receive a temporary certificate 
showing allocation of salary based on 60 semester hours 
of credit.
5. Only one certification subject or field may be 
shown on a temporary certificate unless full 
specialization requirements have been met.l
Organization of the Dissertation
This study is presented in five chapters entitled: (1) Intro­
duction, (2) Review of Related Literature, (3) Procedures, (A) Findings, 
and (5) Summary, Conclusions, and Recommendations.
Chapter I is devoted to the introduction of the problem, purpose 
of the study, the problem, need for the study, delimitations, definition 
of terms, and organization of the study.
Chapter II contains the literature related directly to the area 
of pre-service preparation for teachers of business subjects.
Chapter III is devoted to the methods and procedures utilized 
by the investigator in securing and compiling the data.
Chapter IV contains the findings of the study based on the 
responses reported on the research instrument by Florida public secondary 
school business teachers with one to five years teaching experience.
Chapter V presents the summary, conclusions, and recommendations 
based on the reported findings.
The Appendix includes ten sections which are listed in the Table 
of Contents. The Bibliography presents a list of the publications the 
investigator used in developing the dissertation.
^oc. cit.. pp. 20-22.
CHAPTER II
REVIEW OF RELATED LITERATURE
Numerous research studies have been completed in various phases 
of business teacher preparation. Research studies and the professional 
literature reveals that business teacher preparation has been a major 
concern of educators from the inception of programs on the collegiate 
level to the present time.
Purposes and Responsibilities of Pre-Service 
Business Teacher Education
The demand for adequately trained personnel to fill positions of 
responsibility in office occupations in business and industrial organi­
sations is unparalleled in the history of business education. Federal 
support of business education on the secondary school level, higher edu­
cation, and various types of vocational centers around the nation is 
aaple evidence of this need. As a result of the increased enrollments 
in the area of office occupations, additional demands have been placed 
on institutions of higher learning to provide larger numbers of well- 
qualified teachers of business subjects.
The full responsibility of providing competent, well qualified 
teachers to man the classrooms to serve the youth in the secondary 
schools electing this field of endeavor rests on the institutions of 




business teacher preparation become immediately evident when the young 
high school business student is initially employed.
Rowe states: "A business education department in a university 
exists for multi-varied purposes. Its more important major respon­
sibilities are: (a) business teacher education (pre-service and in- 
service) .
Fries and Himstreet express the same viewpoint by adding: "The 
primary responsibility of the business education program in teacher 
education colleges is to prepare adequately the teachers of business 
subjects for the schools.
Professional business educators everywhere are cognizant of the 
multiple education problems prevalent in this period of technological 
advance and the availability and acquisition of new knowledge. Improved 
curricula must be developed to produce a higher quality product to deal 
effectively with these problems. Fries and Himstreet imply that cur­
ricula improvement may be brought about to the graduates in the field by 
providing:
1. An in-service program for the continued professional 
growth and effectiveness of the business teacher, 
including such activities as: (a) Graduate study pro­
grams leading to advanced degrees; (b) Workshops, 
institutes, clinics, short courses, and the like;
(c) Publication of research studies, teaching aids, 
etc.; (d) Stimulation of professional growth oppor­
tunities, including cooperative business experience 
programs for teachers.
Ijohn L. Rowe, "University Business Education and Research,"
The College of Education Record. The University of North Dakota, XLIV, 
No. 2 (November, 1958), p. 18.
2Albert C. Fries and William C. Himstreet, "How the Colleges 
Offering Business Teacher Education Can Cooperate with Public Schools," 
The Business Education Program in the Expanding Secondary School. 
(Washington, D. cT: United-Business Education Association, 1957), p. 96.
T
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2. An evaluation of the business teacher education pro­
gram in regard to such factors as: (a) The recruit­
ment and selection of its candidates; (b) Improvement 
of the curricula in the training institution; (c)
The certification requirements of the particular state 
or area served; (d) The placement and follow-up of its 
graduates in teaching positions.^
Business educators are constantly seeking ways of improving 
programs for teacher preparation. Stiles suggests:
The developments in education dictate new horizons for the 
education of teachers. Because quality in education is directly 
related to the competencies of the teachers, the choice of pro­
spective teachers and the kind and extent of preparation provided 
for them forecast the effectiveness of education.2
Stiles continues by adding:
A major frontier at all levels promises to be an intensified 
emphasis on quality teaching. In essence, education can be no 
better than the ability and motivation of students, the emphasis 
in curriculums, and the contributions of those who teach.* 3
Bulger feels that a new and different performance is demanded of 
education in a society where sweeping technological changes are taking 
place with great rapidity. He continues by writing: "Professional 
educators everywhere have been driven to reassessment of their field, 
planning improved curricula, and delivering better equipped graduates.^
Wiles and Patterson agree when they wrote:
Programs of preparation for secondary school teachers should 
be planned, evaluated and revised through the cooperative effort 
of members of the profession, of representatives of the public,
3Ibid. , p. 96.
O■‘Lindley J. Stiles, "Frontiers in Education," National Associ­
ation for Business Teacher Education, Bulletin 72. 1960, p. 9.
3Ibid., p. 11.
^Paul G. Bulger, "The Education of Teachers in the Next Decade," 
National Association for Business Teacher Education, Bulletin 76, 1962, 
p. 4.
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and of staff members of the contributing divisions of the 
institution of higher learning conducting the program.1
There appears to be no one specific pre-service curriculum 
which all business educators feel would provide adequate preparation for 
teachers of business subjects. Research studies and the literature do 
not reveal complete agreement as to the most effective preparation.
Roman states his views by writing:
. . . there is no common consensus how to best prepare teachers 
for the world of business; however, it is agreed that the new 
business teacher must be prepared to meet a great''diversity of 
ability in his students. He must be prepared to do the best he 
can for every student regardless of his capabilities. Each 
student in the secondary school has the right to expect the 
best instruction that his teachers can give him.2
Areas of Pre-Service Preparation for Business Teachers
Curricula designed specifically for the preparation of teachers 
of business education subjects have historically developed from a 
narrow specialized program to a broad general program of preparation.
A study conducted by Vaughn on Changing Curriculum Patterns in 
Business Teacher Education in Selected Colleges and Universities— 1930 
to 1960 reveals changes which have taken place in the various areas of 
preparation for business teachers.3 See Exhibit A, page 13.
^Kimball Wiles and Franklin Patterson, "Teachers for the American 
High School, The High School We Need," (Association for Supervision and 
Curriculum Development, 1959), p. 19.
^John C. Roman, "Administrative Aspects of Hiring Business 
Teachers," National Business Education Quarterly, XXXIV (Summer, 1966),
p. 12.
^Lowell A. Vaughn, "Changing Curriculum Patterns in Business 
Teacher Education in Selected Colleges and Universities— 1930 to 1960." 




COMPOSITE SUMMARY OF CURRICULUM PATTERNS INDICATING AVERAGE 
SEMESTER HOURS REQUIRED, EXPRESSED WITH CORRESPONDING 
PERCENTAGES TO THE TOTAL SEMESTER HOURS REQUIRED 
FOR THE BACCALAUREATE DEGREE, IN FOURTEEN 
SELECTED INSTITUTTIONS OFFERING A MAJOR 
IN BUSINESS EDUCATION OVER A THIRTY- 
YEAR PERIOD AND STATED AT 
FIVE-YEAR INTERVALS1
1930 1935 1940 1945 1950 1955 1960
General
Sem.
Hrs. 35 36 40 38 33 32 36
Education
% 28 29 32 30 26 25 38
General
Sem.
Hrs. 15 15 17 15 17 14 14
Professional
Education % 12 12 14 12 13 11 11
General
Sem.
Hrs. 19 15 16 17 17 22 18
Business
Background % 15 12 13 14 12 17 14
Specialized
Sem.
Hrs. 9 9 9 9 10 11 12
Professional





22 22 18 20 22 24 24
Training
% 15 15 13 16 16 18 18
Rowe proposed the following curriculum standards based on a 
Comparative Study of Business Teacher Education in Twenty-eight Selected 
State. Teachers Colleges and Twenty-six Selected Liberal Arts Colleges:
^F. Kendrick Bangs, "Curriculum Revision in Business Education 
at the Collegiate Level," The National Business Education Quarterly, 





General Professional Education 9
Specialized Professional Education 12
General Business Background 20
Technical Training 20-*-
Areas of Preparation Credit Hours
There is an obvious lack of agreement among specialists in 
business teacher education preparation concerning the percentage of 
total credit hours required in specific subject matter areas. How­
ever, there appears to be almost complete agreement among specialists 
concerning the areas of preparation.
Bangs suggests that the preparation of prospective teachers 
of business subjects include basically three areas of emphasis:
First, we must fully recognize that for the preparation of a 
well-educated business teacher, a liberal education is an essen­
tial part of a collegiate curriculum. Second, professional 
education including an appreciation and understanding of school 
philosophy, the learning process, guidance activities, curriculum 
construction, and school administration and supervision are 
certainly prerequisites to the preparation of all teachers.
Third, the college curriculum should give the prospective teacher 
ample opportunity to prepare himself competently in his teaching 
area or areas of emphasis.2
McGill suggests additional dimensions for inclusion in the 
specific areas of business teacher preparation by proposing:
An education which enables the graduate of a college for 
teacher education to meet at least the "minimum standards of 
general education in all its aspects," to possess a thorough 
understanding of fundamental business information, and to 
have achieved a skill in teaching business information and
Ijohn L. Rowe, "Business Teacher Education in Twenty-Six 
Selected Liberal Arts Colleges and Twenty-Eight Selected State 
Teachers Colleges," (Unpublished Doctor's Thesis, Teachers College, 
Columbia University, 1946), pp. 260-261.
2Bangs, loc. cit.
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skills, plus teaching and office experience is a desirable 
goal for every teacher-education institution.
Nanassy continued this thought when he wrote:
. . .  it is of utmost importance that all prospective business 
teachers be afforded every opportunity to:
(a) develop a broad general education background;
(b) become experts and occupationally competent in 
the subjects they shall teach;
(c) receive an adequate professional training as 
teachers;
(d) acquire a significant amount of actual business 
experience; and,
(e) have directed student-teaching practice 'under 
the guidance of trained supervising teachers.2
In a study completed by Hogancamp in which he reviewed the re­
search and professional literature dealing with business teacher pre­
paration the following observation was made:
Although no one business education curriculum is standard 
and the requirements vary considerably, the curriculums gen­
erally include the following components: general education, 
business administration and office skills, and professional 
education (general and specialized).3
Selected Research and Professional Literature Relative to Pre-Service 
Business Teacher Preparation
One method of determining the effectiveness of pre-service prep­
aration for teachers of business subjects is to find out how well that 
preparation is serving the in-service graduates. Professional opinions 
of in-service graduates concerning various phases of their preparation
■̂-E. C. McGill, "Education and Experience for Business Teachers," 
The Journal of Business Education, XXIX, No. 2 (November, 1953), p. 78.
^Louis C. Nanassy, "Business Teacher Training," The Journal of 
Business Education. XXI, No. 7 (March, 1946), p. 14.
OJThomas B. Hogancamp, "A Comprehensive Analysis and Synthesis of 
Research Findings and Thought on Business Teacher Education," (Unpublished 
Doctor's thesis, Indiana University, 1957), p. 109.
16
may reveal findings which may serve as one criteria for curricula 
improvement.
Blanford"*- conducted a study of the relationship between the 
problems of graduates from the Iowa State Teachers College who were 
beginning business teachers in secondary schools and their experiences 
as college students in the special methods courses on the teaching of 
business subjects. One of the conclusions of the study was that
allocation of instructional time was insufficient in the special methods
. **
courses.
A study of the relation between the equipment of commercial 
teachers and the demands of their teaching situations, completed by 
Trytten* 2 .reveals a need for adequacy of training in the specialized 
skills and subject matter of the commercial field. He also found that 
valid business experience should be encouraged at the pre-service level 
and that provision should be made to enable the prospective teacher to 
obtain this experience for college credit.
Gress completed a study on the teaching difficulties of begin­
ning teachers for which the purposes were:
(1) To determine what the major teaching difficulties of 
beginning business teachers are;
(2) To determine wherein beginning business teachers did 
or did not receive help in their professional and 
specialized undergraduate training;
■̂James T. Blanford, "The Relationship Between the Problems of 
Beginning Business Education Teachers and Their Experiences in General 
and Special Methods Courses," (Unpublished Doctor of Education Thesis, 
Indiana University, 1951).
2John M. Trytten, "A Study of the Relation Between the Equip­
ment of Commercial Teachers and the Demands of Their Teaching Situations," 
(Unpublished Doctor of Philosophy Thesis, University of Michigan, Ann 
Arbor, 1943).
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(3) To use these findings as bases for improving the
preparation of business teachers in business teacher­
training institutions.
A significant recommendation of this study was the need for 
supervised business experience for college credit and that such experi­
ence should be a prerequisite to teaching. Other selected recommenda­
tions of the study were:
1. A course in tests and measurements should be included
in the curriculum offered for business teacher education 
students.
2. Greater stress should be placed on the question of 
discipline in the professional courses, and the pro­
spective business teacher should be required to deal 
with actual classroom discipline problems in his under-
---- graduate training.
3. Since many of these young teachers regarded their 
limited training in the basic business subjects as 
least helpful to them during their first year of 
teaching, a definite sequence of basic business 
courses should be offered in this field.
4. In view of the unusual difficulty encountered by these 
teachers on the areas of lesson planning, reports and 
registers, and assignments, definite practice should be 
provided the prospective business teacher to develop a 
better understanding of these teaching functions.
5. Special training should be provided the prospective 
business teacher to overcome speech defects, mannerisms, 
and certain voice qualities. Supervised business 
experience carrying college credit, should be provided 
and such experience should be prerequisite to teaching.^-
Pallone's^ study of business teacher education in Pennsylvania 
included a study of the curriculums from the standpoint of subject
Ijohn J. Gress, Teaching Difficulties of Beginning Business 
Teachers (With Suggestions for Improved Training), Monograph 78 
(Cincinnati: South-Western Publishing Company, June, 1952), pp. 98-105.
Joseph J. Pallone, "A Survey of Business Teacher-Education in 




combinations and work experience programs and student teaching in an 
attempt to ascertain the similarities and differences among the business 
teacher programs in accredited colleges and universities in Pennsylvania. 
Selected findings of this study were: supervised business experience 
should be prerequisite to teaching, more than 30 semester hours in the 
major should be required to teach business subjects, and courses dealing 
with general business should be stressed.
The main purposes of a study by Poison on pre-service factors 
contributing to the effectiveness of business teachers were:
1. To determine if there were certain pre-teaching factors 
which contribute to the teaching effectiveness of busi­
ness teachers, and
2. To determine the strengths and weaknesses of the business 
education program at Brigham Young University, Provo, Utah.
Questionnaires and rating scales were completed for 96 begin­
ning teachers. Ratings were in seven areas: (1) command of subject 
matter, (2) skill in instruction, (3) effectiveness of classroom manage­
ment, (4) cooperation, (5) industry, (6) desire for progress, and (7) 
insight into the school function.
The only pre-service factor found to be statistically 
significant in predicting overall teacher effectiveness was a 
high score in the "persuasiveness" area of the Kuder Prefer­
ence Test. Other statistically significant findings were:
(1) A high grade point average showed relationship to effec­
tiveness in classroom management and to industry, (2) Part- 
time employment in college was related to cooperation and 
industry ratings, (3) Practice-teaching ratings of instruc­
tional skill. Extra curricular activities in college, office 
work experience, socio-economic status, etc. showed no 
relationship to teacher effectiveness.
Elements of teaching causing the most difficulty for the 
beginning teachers were discipline, testing and grading and 
individual differences. The business teachers recommended 
that more instruction should be given in business education 
classes on practical ways of meeting classroom situations,
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and that much more consideration should be given to pro­
cedures for checking assignments and grading.^
The Coleman study completed in 1961 at Florida State University 
concerning problems of beginning business teachers in Florida reveal 
the following selected recommendations:
1. More thorough methods courses should be offered.
2. A more effective student teaching program.
3. More consideration should be given to consumer education 
courses, their content, and their purposes.
4. Some actual business experience should be provided for 
prospective business education teachers so they may 
have a realistic view of the requirements their students 
must meet.^
In 1966, 52 selected city and state business education super­
visors, business teacher educators, and consultants were invited to 
participate in a series of clinics, sponsored by the Department of 
Health, Education, and Welfare, for the purpose of developing guidelines 
for the preparation of office occupations teachers. There were 323 
business educators participating in one or more regional and national 
meetings in the development of these guidelines.
The guidelines for the preparation of office occupations 
teachers are classified in the following areas: Specialized Education, 
Professional Education, General Education, and Institutional 
Responsibility.
Ĵaraes P. Poison, "Pre-Service Factors Contributing to the 
Effectiveness of Business Teachers," The Journal of Business Education, 
XXXVII, No. 3 (December, 1961), p. 114.
^Lois N. Coleman, "A Survey of Business Teachers in Secondary 
Schools of Florida to Determine Teaching Difficulties," (Unpublished 
Master of Science thesis, Florida State University, 1961), pp. 59-60.
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The guidelines are:
(1) Business Administration Content, (2) Job-Level Competency, 
(3) Related Occupational Experience, (4) Changing Office 
Occupations, (5) Dedication to Education, (6) Teacher-Learning 
Process, (7) Instructional Procedures, (8) Curriculum Develop­
ment, (9) Principles of Vocational Education, (10) Innovation, 
Experimentation, and Research, (11) Student Teaching, (12) 
Relationship to Total Educational Program, (13) Varying 
Abilities, (14) Guidance and Counseling, (15) General Education, 
(16) In-Service Education, (17) Equipment, (18) Professional 
Responsibility, (19) Articulation. ■'•
■'•Fred S. Cook, (Project Director) Office and Business Education 
Teacher Training Clinics, Guidelines for the Preparation of Office 




This chapter contains an explanation of the methods and pro­
cedures used in this study. It includes a description of the research 
rnethods utilized, procedures in obtaining the data, and the treatment 
used to classify and interpret the data.
Research Method
This study was undertaken to provide information to be used as 
an aid in the development of a functional curriculum in business 
teacher education at the University of South Florida, based on the 
professional opinions of in-service business teachers in Florida's 
public secondary schools. Since a study of this structure seeks to 
gather and interpret existing data, it may be classified as descriptive 
research.
Barnes states:
Descriptive research is a structured attempt to obtain data—  
facts and opinions— about the current condition or status of 
things. It seeks to ascertain the prevailing conditions at the 
time of the study. Descriptive research is much more than a 
hasty perusal of existing facts, more than a subjective appraisal 
gleaned by flying low over the problem. Descriptive research is 
predicated on the fact that it is essential to know "where we are 
and what we have done in order to know where we desire to go and 
what we want to accomplish."!
-̂John B. Barnes, The Dynamics of Education Research (Tempe, 
Arizona: Bureau of Education Research and Field Service, College of 




Survey of the Professional Literature.— The study began in the 
Summer of 1965 at the University of North Dakota with a careful exami­
nation of the Business Education Indexes from 1943-1964.^
The Chester Fritz Library, located on the campus of the University 
of North Dakota, The University of South Florida Library, located on the 
campus of the University of South Florida, the professional library of 
the Chairman of the Department of Business Education at the University 
of North Dakota, the writer's personal library, as well as interlibrary 
loan facilities and University microfilms, were utilized to secure 
information and materials for this study.
Five by eight cards were set up for each bibliographic entry.
As each article, theses or dissertation was read, the writer summarized 
the reading, xeroxed or recorded pertinent direct quotations on cards 
set up for this purpose.
Development of the Questionnalre-Opinionnaire.— After a review 
of the literature, the writer developed a questionnaire-opinionnaire to 
be used as the research instrument for this study.
The research instrument was designed to include the following 
areas of study in the preparation for teachers of business subjects:
1. General Educational Background. This section had as its 
objectives to determine: i
(1) Sex, (2) Teaching experience in business subjects as 
well as other fields, (3) Year the undergraduate degree 
was granted, (4) School granting the undergraduate degree,
(5) Graduate degrees earned, (6) Work completed beyond the 
Bachelor's and Master's degrees, (7) Earned Master's 
degrees, (8) Certification status, (9) Courses taught in
•̂Business Education Index (New York: Gregg Publishing Division, 
McGraw-Hill Book Co., Inc.).
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business education, (10) Courses taught in other fields,
(11) Work experience in office occupations, (12) Work 
experience requirement in office occupations in under- 
graduate preparation.
2. Professional Activities. This section included a study 
of the following activities:
(1) Membership in professional organizations, (2) Sub­
scriptions to business and professional magazines and 
the degree to which these magazines are read, (3)
Activities in the Business Education Department which 
received publicity, (4) Conferences, workshops, and 
institutes attended, (5) Conferences, workshops, and 
institutes respondents felt should be conducted, (6)
Informal classroom research activities. -■
3. Business Administration Courses. The following areas of 
study were included in this section:
a. Accounting. (1) College credit hours earned in
accounting courses, (2) College credit hours 
respondents felt should be required in accounting,
(3) Adequacy of college accounting preparation.
b. Economics. (1) College credit hours earned in
economics courses, (2) College credit hours respon­
dents felt should be required in economics courses,
(3) Adequacy of college preparation in economics.
c. Other Business Administration Courses. (1) College 
credit hours earned in basic business courses, (2) 
College credit hours respondents felt should be 
required in basic business subjects, (3) Adequacy 
of college preparation in basic business subjects,
(4) Adequacy of basic business course preparation,
(5) Reasons respondents did not feel competent to 
teach basic business courses in high school, (6)
Courses which were of greatest value in preparation 
to teach basic business courses in high school.
4. Business Education Subjects. The following areas of study 
were included in this section:
a. Business Machines. To determine the number of semesters 
of business machines completed in high school, (2) The 
, number of semesters in business machines completed in 
college, (3) Level of achievement in the collegiate 
business machines course, (4) The adequacy of college 
preparation in business machines.
■b. Shorthand. (1) The number of semesters of shorthand 
completed in high school, (2) College credit hours
7
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earned in shorthand, (3) Competency in shorthand 
skills based on college preparation, (4) Instruc­
tional media employed in college shorthand classes, 
(5) Adequacy of college shorthand preparation.
c. Typewriting. The number of semesters of typewriting 
completed in high school, (2) The college credit 
hours earned in typewriting courses, (3) Competency 
in typewriting skills based on college preparation,
(4) The devices used in college typewriting classes,
(5) Adequacy of college preparation in typewriting.
d. Other Business Education Subjects. (1) College 
credit hours earned in other business education sub­
jects, (2) courses helpful in preparation to teach 
on the secondary school level.
5. Special Methods. This section had as its objectives to
determine:
(1) College credit hours earned in special methods courses,
(2) Adequacy of college special methods courses, (3) Items 
included in special methods courses, (4) Special methods 
courses respondents felt necessary for effective teaching.
6 . Miscellaneous. A study of the following activities was
included in this section:
(1) Student teaching requirement, (2) Subjects taught 
during student teaching, (3) Student teaching in areas 
other than business education, (4) Provision for 
orientation to vocational business education, (5)
Student teaching in adult education and number of 
courses taught, (6) Teaching business education for 
adults, (7) Adequacy of undergraduate preparation 
to teach adults, (8) The extent graduate business 
education contributed to teaching effectiveness.
Refinement of the Research Instrument.— The questionnaire- 
opinionnaire was presented in a research seminar composed of graduate 
students at the University of North Dakota for criticisms and sugges­
tions. The research instrument was revised incorporating the sugges­
tions made by the participants in the research seminar.
The research instrument was then presented to a jury in St. 
Petersburg, Florida, and Tallahassee, Florida, for further criticisms
25
and suggestions. The jury was composed of Florida State Department of 
Education specialists in Business Education and were as follows: Mr,
Rex C. Toothman, State Supervisor, Distributive, Cooperative, and 
Business Education; Mrs. Bess Hiers, Consultant, Business Education;
Miss Lucy Robinson, Curriculum Specialist, Business Education; and Mr. 
Donald LaRowe, Consultant, Distributive Education.
The research instrument was again revised incorporating the 
suggestions and recommendations made by the jury. The entire research 
proposal was then submitted to the writer's doctoral committee. 
Recommendations for changes were made by the committee and were approved 
upon revision. The research instrument utilized to obtain data for this 
study is presented as Exhibit B, pp. 26-51.
Selection of Respondents.— Since the study deals with pre­
service business teacher education preparation, the investigator invited 
those business teachers in the public schools of Florida to participate 
in the study who had teaching experience in business education subjects 
of from one to five years. These in-service business teachers were 
selected because it was felt that they would be in a position to recall 
and to evaluate pre-service preparation due to recency of credit earned.
In order to obtain the sampling to be used in this study, the 
names and addresses of those teachers in the state had to be secured 
from the state department of public instruction as there was no mailing 
list of teachers in this category. Mr. Rex C. Toothman, State Super­
visor of Distributive, Cooperative, and Business Education, agreed to 
mail a memorandum to all department heads of business education in 
every high school in the state requesting the names and addresses of 
all teachers in their department who met the specified requirements.
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THE EFFECTIVENESS OF PRE-SERVICE TEACHER EDUCATION PROGRAMS 




Distributive, Cooperative, and Business Education 
Section
Division of Vocational, Technical, and Adult Education 




Name of High School ________________
Address of High School __________ ______
(City)
(County)
Please check the type of credit given at the institution where you 
received your bachelor's degree.
____ semester or trimester hours _____quarter hours
____ point hours _____unit hours
____ other, please explain____________________________________
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SECTION I —  GENERAL EDUCATIONAL BACKGROUND
Please indicate by a check mark ( ) your response wherever appropriate
throughout the questionnaire.
1. Please check the appropriate information,
____ _Male Female
2. Please indicate the number of years you have taught business 
education subjects:
_____1 year  4 years
______2 years   5 years
______3 years Other (please specify) years
3. Please indicate the number of years you have taught in other fields:
______ 1 year  4 years
______2 years  5 years
3 years Other (please specify) years
4. Please indicate the year in which the undergraduate degree was 
granted:
______1961 ______1962 _____1963 1964 ______1965 ______Other
5. a. Please check or record the school granting the undergraduate
degree:
I_____ Barry College Rollins College
______Bethune-Cookman University Stetson University
Florida A & M University University of Florida
Florida Atlantic University University of Miami
Florida Southern College ______University of South Florida
______Florida State University University of Tampa
Jacksonville University Other, please specify
name of school 




b. If you received your undergraduate degree from a state other 
than Florida, please indicate your reason(s) for coming to 
Florida to teach;
EXHIBIT B--Continued
6 , a. Have you earned a Master's degree in Business Education? 
Yes No
b. At present I have not completed work toward a Master's degree
(check if appropriate)______ .
c. If you are working toward the Master's degree in Business 






d. If you have a Master's degree, please check the type of degree 
and indicate your major and minor areas of concentration and the 
university awarding the degree:
M.S.______________  _____  ____
M.A.
Maj or Minor University awarding degree
M.Ed.
Maj or Minor University awarding degree
Other
Maj or Minor University awarding degree
Major Minor University awarding degree
T
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7, Please record the number of college credit hours you have 





______Other (please specify)_____ _ _
EXHIBIT B— Continued
8. In column 1, areas of Florida certification are listed. In columns 
2, 3, and A, please place a check mark ( ) in the appropriate column
that applies to your certification:
Area of Certification Regular Provisional Temporary
(1) (2) (3) w






9. In column 1, subjects in business education are listed. In columns 2 
and 3, please indicate the number of sections of specific courses you 






































Vocational Office Education—  
Clerical Block
Vocational Office Education—  
Secretarial Block




10. a. Are you currently teaching other courses in addition to busi­
ness education courses? ____  Yes No
EXHIBIT E— Continued
11.





If yes, check appropriate blanks in items Jb and _c.
b. Indicate the number of years’ experience you have had in office 
occupations.
Full Time 
_Less than 1 year 
_1 to 2 years
Fart Time 
_Less than 1 year 
1 to 2 years
JDver 2 years jOver 2 years





_0 ther (please list)
12. a. Was work experience in office occupations a requirement in your 
undergraduate curriculum? Yes No




b. How many credit hours did you receive? 
Trimester or semester hours
Quarter hours
Other (please specify)
c. Do you feel that you are a more effective teacher of business 
subjects as a result of this experience? Yes No
Why?_________'
d. Do you feel that office experience should be required of all 
prospective teachers of business education subjects?
Yes '______No
Why?
SECTION II —  PROFESSIONAL ACTIVITIES
1, Please indicate by a check mark ( ) the professional organizations





























2, Please indicate the business and professional magazines you read 
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Journal of Business Education
FEA Journal
NEA Journal






3. Please indicate in the appropriate columns the activities in the 
Department of Business Education in which you participated that 
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Employment Opportunities in Office 
Occupations
Advancements or expansion of the 
business education curriculums
Successful employment records of 
former students
Former students enrolled in colleges 
and universities in business teacher 
education programs
Former students enrolled in colleges 
and universities in business and 
office occupations programs
-
Former students who are currently 
earning a portion of their college 
expenses by utilizing skills 
developed in the Department of 
Business Education
Follow-up studies
State contests in Business Education
Others (please list)




4. Did you receive any training in your undergraduate work as to how to
promote these a c t i v i t i e s ? _____Yes ______No
5. Please list institutes, workshops, and conferences you have attended 
in the last two years other than local pre-school and post-school 
programs, and list the subject matter area(s): (please complete 
item a_ or b_, and _c)








5._________ __________ _________ 5._______ ________________
b. Did not attend an institute, workshop, or conference in the last
two years. ______
c. Please check the subject matter areas in which you feel work­
shops, conferences, or institutes should be conducted in the 
future:
Data Processing ___ Bookkeeping
______Shorthand Curriculum
_____ Typewriting ______Office Machines
______Consumer Education __ ___Other (please list)______
to
6 . a. Have you conducted informal classroom research in business
education subjects during the past five years? ____Yes No
b. If yes, please list the subject matter area(s):_______
c. Did you receive any preparation on the undergraduate level that 





SECTION III —  BUSINESS ADMINISTRATION 
Accounting
1, Please indicate b,y writing the number of undergraduate college 
credit hours earned in the course(s) you completed in accounting:
College Credit Hours
















2, Please indicate by writing the number of credit hours for the
college accounting course(s) you feel should be required to provide 
adequate subject matter knowledge for teaching bookkeeping in high 
school:
College Credit Hours














3. Do you feel that you received adequate subject matter knowledge in 
accounting to teach bookkeeping in high school? Yes No






1, Please indicate by writing the number of college credit hours you 
earned in the course(s) you completed in economics.
College Credit Hours
Economics Courses Semester or 
Trimester











2. Please indicate by writing the number of credit hours for the college 
economics course(s) you feel should be required to provide adequate 
subject matter knowledge for teaching economics in high school:
College Credit Hours












3. Do you feel that you received adequate subject matter knowledge In 
economics to teach economics in high school? Yes No
A. Comments about your college preparation in economics; ____ _
EXHIBIT B--Continued
Other Business Administration Courses
1, Please indicate by writing the number of college credit hours earned 




















o please indicate by writing the number of credit hours for the
college general business course(s) you feel should be required to 
provide adequate subject matter knowledge for teaching basic 



















3. Please check those courses below in which you feel you received 
sufficient undergraduate preparation to teach effectively:
_ General Business Business Law
______Salesmanship __ Business Organization
_____^Economic Geography ____  None of these
Consumer Education
A. Comments about your undergraduate preparation in General Business:
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5 , If you do not feel competent to teach some of the courses in basic 
business, please indicate by a check mark your reason(s):
______1. Did not have a methods course
______2. Lack of interest in teaching the basic business courses
_____ 3. Lack of college subject matter preparation in basic
business
______4. Lack of work experience
______5. Other (please specify) _________  '
EXHIBIT B— Continued
6 . Please list three courses in general business which you feel were of 





SECTION IV —  BUSINESS EDUCATION 
Business Machines
1. Please indicate the number of semester(s) in business machines you 
completed in high school:
' __None Two semesters
_____ Less than one semester ______Other (please specify)
______One semester
2, Please indicate the number of semester(s) in business machines you 
completed in your undergraduate preparation:




3, Please indicate the approximate level of achievement attained at the 
undergraduate level in the following business machines:
EXHIBIT B— Continued
Marketable Acquaintance- No
Business Machines Skill ship Skill Instruction









4. Do you feel that your college preparation in business machines pro­
vided you with adequate background and competency to enable you to 
teach office machines effectively? ______Yes No -
5. Please comment on the adequacy of your college preparation in
business machines:___  _____ ___________________________.
Shorthand
If you did not complete shorthand in your undergraduate preparation, 
place a check here ______ and proceed to the section on typewriting,
1. Please indicate the number of semesters of shorthand you completed 
in high school:
______None Four semesters
___ _ _Less than one semester _ Other (please specify)
_ ____ One semester ...__._........ .... ... .
___  Two semesters
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2. Please indicate by writing the number of college credit hours earned 
















3. Please indicate your competency in shorthand skills based on your 
college preparation:
Opinion of Coliege Preparation





Mailable Transcripts , •
4. Please indicate the extent the following instructional media were 
used in your college shorthand classes:










5, Do you feel that your college preparation in shorthand provided you
with adequate background and competency to enable you to teach 
shorthand effectively? ______Yes ______ No
6. Comments about your college shorthand preparation: _____ ________ _
EXHIBIT B— Continued
Typewriting
1. Please indicate the number of semesters of typewriting you completed 
in high school:
None Two semesters
_____ Less than one semester Four semesters
_____ One semester ______Other (please specify)
2. Please indicate by writing the number of college credit hours earned 













3, Please indicate your competency in typing skills based on your 
college preparation:
Opinion of College Preparation
Typewriting Skills Strong Adequate Weak No Preparation
Straight conv
Error correction techniques





4. Please indicate the extent the following devices were used in your 
college typewriting classes:
Devices _________ . Frequently . Occasionally .Never
Demonstration Stand
— YJr. Y-YY.-W if ■
Rhythm records
Chalkboard




5. Do you feel that your college preparation in typewriting provided 
you with adequate background and competency to enable you to teach 
typewriting effectively: Yes No 6
6. Comments about your college typewriting preparation:
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EXHIBIT B— Continued 
Other Business Education Subjects
1, Please indicate by writing the number of college credit hours 
earned for each of the business education subjects listed below:
College Credit Hours





Orientation to Business 
Education
Supervised Work Experience v‘
Principles of Business 
Education
Principles and/or Philosophy 
of Vocational Education
Tests and Measurement in 
Business Education - •
Records Administration
Other (please list)
2. Please indicate which of the following courses you feel have been 
helpful in preparing you to teach on the secondary school level:
___  Secretarial Practice Orientation to Business Education
_____ Records Administration Principles of Business Education
Tests and Measurement Principles and/or Philosophy of
in Business Education Vocational Education
_ Other (please list) ____
3. Please comment about your college preparation in the business
education subjects listed in question t w o : ____
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EXHIBIT B— Continued
S p e c i a l  Methods
If you have not completed a methods course in business education, place 
a check mark here ______ and proceed to question 4.
1, Please indicate by writing the number of college credit hours for 
the particular methods course(s) you completed in your college 
preparation:
College Credit Hours




Methods of Teaching Bookkeeping
Methods of Teaching Shorthand 
and Transcription
Methods of Teaching Typewriting
Methods of Teaching Office 
Machines -
Methods of Teaching Clerical, 
Secretarial, and Office 
Practice
Methods of Teaching Basic 
Business Subjects (methods 
of teaching general business, 
"business lav/, economics, etc.)
Methods of Teaching Business 
Education Subjects (methods 
course dealing with all 
phases of business education)
-
Methods of Teaching Secretarial 
Subjects (combined methods 
course in typewriting, short­
hand, and "practice" courses)
Others (please list)
2. Do you feel that your special methods preparation was adequate for 




3. Please check the following items which were included in your special 
methods course(s):









_Knowledge and source of 
instruction materials
Others
4. Please indicate the special methods courses you feel are necessary
i. for effective teaching:
£
Methods of Teaching
V Methods of Teaching
*
Methods of Teaching
i Methods of Teaching
Methods of Teaching
• Methods of Teaching
teaching general business, business law, economics, etc.)
^Methods of Teaching Business Education Subjects (methods 
course dealing with all phases of business education)
_Methods of Teaching Secretarial Subjects (combined methods 
course in typewriting, shorthand, and "practice" courses)




If student teaching was not required in your undergraduate preparation, 
please check here ______ and proceed to question 4.
1. a. Did you student teach in business education subjects entirely? 
_____ Yes ______No
b. If yes, please indicate the areas in which you student taught:
Skill subjects only
_____ Non-skill subjects only
______Skill and Non-skill subjects
c. If no, please list the subjects (other than business education 
subjects) in which you student taught:
EXHIBIT B— Continued
2. a. Did you student teach entirely in an area outside of business 
education? Yes No 5
b. If yes, please list the subjects:
3. Please comment on the subject or subjects in which a prospective 
business teacher should student teach:
4. Do you feel that your undergraduate preparation provided you with a 
proper orientation to vocational business education? Yes
No




b. If yes, please indicate the number of adult education classes 
in which you student taught:
______One ______Three
______Two Other (please specify)_
EXHIBIT B— Continued
6. a. Are you currently teaching, or have you ever taught business 
education classes for adults? ______Yes ______No
b. Do you feel that your undergraduate preparation adequately
prepared you to teach adults? ____ __Yes ____ _No
c. Please comment on your preparation for teaching adult education:
7. To what extent did your graduate business education contribute to 
your effectiveness as a classroom teacher? Please comment:
The memorandum was designed by the investigator, forwarded to the State 
Department of Education where it was duplicated. This request was 
mailed on June 1, 1966.(Appendix A). A total of 92 percent complied 
with the request. A follow-up request was mailed on June 10, 1966, 
using the same memorandum marked "second request" at the top of the 
memorandum. On June 18, 1966, a total of 96 percent had returned the 
memorandum.
A mailing list of 432 business teachers, eligible to participate 
in this study, was developed from these memoranda (Appendix B).
The research instrument was mailed on May 16, 1966, to 432 
business teachers. A memorandum designed by the researcher and
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duplicated on state department stationary was enclosed in an envelope 
along with the research instrument and a stamped, addressed return 
envelope. The original mailing yielded a return of 67 percent,
A follow-up memorandum and research instrument (Appendix C) was 
mailed on June 1, 1966, and yielded a total return of 78 percent.
The returned questionnaires totaled 332. The researcher checked 
all questionnaires for completeness and to determine if all respondents 
met the specified experience requirements. A total of 44 questionnaires 
were found unusable. The data from 288 questionnaires were then 
tabulated and presented in Chapter IV.
Processing the 'Data
The data collected was grouped into two major divisions. Those 
teachers who received their pre-service preparation in colleges and 
universities in the State of Florida and those teachers who received 
their pre-service preparation in colleges and universities in states 
other than Florida. Tally sheets were designed, duplicated, and used in 
tabulating the responses for each question. Tally sheets were identi­
fied for purposes of tabulation as "Florida" and "Out-of-State."
For purposes of clarity and comparisons, all quarter and point 
hour credits were converted into semester credit hours.
CHAPTER IV
FINDINGS
The purpose of this chapter is to report the findings of a 
state-wide survey undertaken to ascertain the following from a selected 
group of public secondary school teachers: (1) educational background,
(2) professional activities, (3) content courses completed in business 
administration, (A) specialized content courses completed in business 
education, (5) special methods courses.
This chapter presents tables containing information based on 
replies to the research instrument described in Chapter III and presented 
as Exhibit B. Where applicable, comments concerning selected issues are 
also presented.
The A32 public secondary school business teachers surveyed in 
this study were obtained from the department chairmen of the business 
education departments from each high school in the state of Florida. A 
total of 332, 77 per cent, of the questionnaires were returned. Forty- 
four questionnaires were found to be unusable. A total of 288 returns,
87 per cent, of those responding were tabulated in this study.
Type of Credit Given at Institutions Attended by Respondents
Of the 288 respondents completing questionnaires, 207, 71.88 
per cent, completed their pre-service preparation under the semester or 
trimester hour calendar arrangement. There were 80 respondents, 27.77 
per cent, who completed their pre-service preparation under the quarter
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calendar arrangement. One respondent, .35 per cent, completed his pre­
service preparation under the point hour calendar arrangement.
TABLE 1
TYPE OF CREDIT GIVEN AT INSTITUTIONS 
ATTENDED BY 288 RESPONDENTS
Calendar
Arrangement • Respondents %
Semester or
Trimester hours 207 71.88
Point hours 1 .35
Quarter hours 80 27.77
Totals 288 100.00
In State and Out of State Preparation 
of Florida Business Teachers
Among the business teacher respondents, 76, 26.39 per cent, were 
male; while 212, 73.61 per cent, were female teachers in Florida’s 
public secondary schools. A total of 26, 22.61 per cent, male respon­
dents received their preparation in Florida as contrasted to a total of 
50, 28.90 per cent, male respondents who received their preparation in 
other states.
Of the 212 business teacher respondents, 89 female respondents, 
77.39 per cent, received their preparation in Florida compared to 123 
female respondents, 71.10 per cent, who received their preparation in 
other states.
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IN STATE AND OUT OF STATE (AND SEX) PREPARATION 




Respondents Trained in Florida 26 22.61
Respondents Trained in Other States 50 28.90
Combined Respondents 76 26.39
Female
Respondents Trained in Florida 89 77.39
Respondents Trained in Other States 123 71.10
Combined Respondents 212 73.61
Totals 288 100.00
SECTION I— GENERAL EDUCATIONAL BACKGROUND 
Experience in Teaching Business Subjects 
A total of 91 combined respondents, 31.60 per cent, had one year 
of experience in teaching business education subjects. Thirty-five, 
30.43 per cent, received their preparation in Florida; and 56 teachers, 
32.37 per cent, received their preparation in other states. There were 
75 respondents, 26.06 per cent, who had two years experience in teaching 
business education subjects. A total of 33 participants, 28.70 per 
cent, were trained in Florida; and 42 teachers, 24.28 per cent, received 
their preparation in other states. Twenty-six respondents, 9.02 per 
cent, had five years experience in teaching business subjects. A total 
of six respondents, 5.22 per cent, trained in Florida, and 20 teachers, 
11.56 per cent, trained in other states had five years experience in 
teaching business education subjects.
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Respondents Trained in Florida 35 30.43
Respondents Trained in Other States 56 32.37
Combined Respondents 91 31.60
2 Years
Respondents Trained in Florida 33 28.70
Respondents Trained in Other States 42 24.28
Combined Respondents 75 26.04
3 Years
Respondents Trained in Florida 20 17.39
Respondents Trained in Other States 39 22.54
Combined Respondents 59 20.49
4 Years
Respondents Trained in Florida 21 18.26
Respondents Trained in Other States 16 9.25
Combined Respondents 37 12.85
5 Years
Respondents Trained in Florida 6 5.22
Respondents Trained in Other States 20 11.56
Combined Respondents - 26 9.02
Totals 288 100.00
Of the 288 respondents, 195, 67,71 per cent, had no teaching 
experience in other fields. Ninety-two respondents, 80.00 per cent, 
trained in Florida did not have any teaching experience in other fields; 
while 103 respondents, 59.54 per cent, trained in other states did not 
have any teaching experience. Among the business teacher respondents,
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10, 3.47 per cent, reported three years of teaching experience in other 
fields. A total of three respondents, 2.61 per cent, trained in Florida 
had three years experience in other fields; while 7, 4.05 per cent, 
respondents trained in other states reported three years teaching 
experience in other fields.
A total of four, 1.39 per cent, respondents reported five years 
teaching experience in other fields. Two, 1.73 per cent, respondents 
trained in Florida reported five years teaching experience in other 
fields; while two, 1.16 per cent, respondents trained in other states 
reported five years teaching experience in other fields. See Table 4, 
pages 57-58.
TABLE 4
TEACHING EXPERIENCE IN OTHER FIELDS 
Year Respondents %
None
Respondents Trained in Florida 92
Respondents Trained in Other States 103
Combined Respondents
1 Year
Respondents Trained in Florida 11
Respondents Trained in Other States 23
Combined Respondents
2 Years
Respondents Trained in Florida 3
Respondents Trained in Other States 13
Combined Respondents
3 Years
Respondents Trained in Florida 3

















Respondents Trained in Florida 1 .87
Respondents Trained in Other States 6 3.47
Combined Respondents • _ _ 7 2.43
5 Years
Respondents Trained in Florida 2 1.73
Respondents Trained in Other States 2 1.16
Combined Respondents 4 1.39
Other
Respondents Trained in Florida 3 2.61
Respondents Trained, in Other States 4 2.31
Combined Respondents 7 2.43
No Response*
Respondents Trained in Florida 0 0
Respondents Trained in Other States 15 8.67




*In this table and in other tables to follow, No Response refers to the 
number of respondents not answering this question or a part of a 
question.
Year the Undergraduate Degree was Granted 
Among the 288 business teacher respondents, 90, 31.25 per cent, 
received the undergraduate degree prior to 1961. Twenty-eight, 24.35 
per cent, respondents trained in Florida received the undergraduate 
degree prior to 1961; while 62, 35.84 per cent, respondents trained in 
other states received the undergraduate degree prior to 1961.
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A total of 50 business teacher respondents, 17.36 per cent, 
r e c e i v e d  the undergraduate degree in 1964. Twenty-five, 21.74 per cent, 
r e s p o n d e n t s  trained in Florida received the undergraduate degree in 
1964; while 25, 14.45 per cent, respondents trained in other states 
r e c e i v e d  the undergraduate degree in 1964.
Twenty-two, 7.64 per cent, respondents received the under­
graduate degree in 1961. A total of 9, 7.83 per cent, respondents 
trained in Florida received the undergraduate degree in 1961; while 13, 
7.51 per cent, respondents trained in other states received the under­
graduate degree in 1961.
TABLE 5
YEAR THE UNDERGRADUATE DEGREE WAS GRANTED
Year Respondents %
1961
Respondents Trained in Florida 9





Respondents Trained in Florida 10
Respondents Trained in Other States 20
Combined Respondents 30
1963
Respondents Trained in Florida 19
Respondents Trained in Other States 17
Combined Respondents 36
1964
Respondents Trained in Florida 25















Respondents Trained in Florida 24 20.87
Respondents Trained in Other States 31 17.92
Combined Respondents 55 19.10
Other
Respondents Trained in Florida 28 24.35
Respondents Trained in Other States 62 35.84
Combined Respondents 90 31.25
No Response
Respondents Trained in Florida 0 0
Respondents Trained in Other States 5 2.89
Combined Respondents 5 1.74
Totals 288 100.00
Institutions Granting the Undergraduate Degree 
Among the 288 business teacher respondents, the undergraduate 
degree was granted by colleges and universities in twenty-six states.
A total of 25 respondents received the undergraduate degree from the 
University of Florida. Twenty-four respondents were granted the under­
graduate degree from Florida State University; while 12 respondents 
received the undergraduate degree from Bethune-Cookman College, and 12 
from the University of Miami, Eight respondents received the under­
graduate degree from the University of South Florida.
Twelve respondents received the undergraduate degree from Troy 
State College in Alabama. A total of 9 respondents received the under­
graduate degree from Appalachian State Teachers College in North 
Carolina. Nine respondents received the undergraduate degree from the
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University of Southern Mississippi. Numerous respondents received the 
undergraduate degree from other states. See Table 6, pages 61-63.
TABLE 6
COLLEGES AND UNIVERSITIES GRANTING THE UNDERGRADUATE 
TO A SELECTED GROUP OF FLORIDA BUSINESS TEACHERS
DEGREE
Institution State Number
Alabama College Alabama 2
Alabama State College Alabama 1
Allegheny College Pennsylvania 1
Appalachian State Teachers College North Carolina 9
Arkansas State College Arkans as 1
Asbury College Kentucky 1
Auburn University Alabama 4
Augustana College South Dakota 1
Austin Peay State College Tennessee 1
Ball State University Indiana 2
Barry College Florida 2
Benedict College South Carolina 1
Berry College Georgia 2
Bethel College Tennessee 1
Bethune-Cookman College Florida 12
Bluefield State College West Virginia 1
Bowling Green College of Commerce Kentucky - 1
Bowling Green State University Ohio 1
Bradley University Illinois 1
Canterbury College Indiana 1
Carson-Newman College Tennessee 1
Columbia College South Carolina 1
Concord College West Virginia 3
Cumberland College Kentucky 1
Delta State College Mississippi 1
Duquesne University Pennsylvania 1
Eastern Illinois State College Illinois 1
Eastern Kentucky University Kentucky 1
Edward-Waters College Florida 3
Elon College North Carolina 1
Florence State College Alabama 2
Florida A & M University Florida 8
Florida Memorial College Florida 1
Florida Southern College Florida 8
Florida State University Florida 24
Furman University South Carolina 1
George Peabody College Tennessee 2
Georgia Southern College Georgia 2





Jacksonville State College Alabama 1
Judson College Alabama 1
Kansas State College Kansas 1
Kent State University Ohio 1
Kentucky Wesleyan College Kentucky 1
Lanbath College Tennessee 1
Lander College South Carolina 1
Livingston State College Alabama 1
Longwood College Virginia 1
Louisiana Polytechnic Institute Louisiana 1
Louisiana State University Louisiana 1
McNeese State College Louisiana 1
Madison College Virginia 1
Marshall University West Virginia 1
Marygrove College Michigan 1
Meredith College North Carolina 1
Miami University Ohio 2
Michigan State University Michigan 1
Middle Tennessee State University Tennessee 5
Milligan College Tennessee 1
Mississippi College Mississippi 3
Mississippi State College for Women Mississippi 1
Mississippi State University Mississippi 1
Moorhead State College Kentucky 1
Murray State College Kentucky ~ 3
New York University New York 1
North Texas State University Texas 1
Northeast Louisiana State Louisiana 1
Northeast Mo. St. Teachers College Missouri 1
Northwestern St. College of Louisiana Louisiana 1
Oakland City College Indiana 1
Ohio Northern University Ohio 1
Ohio University Ohio 3
Ohio State University Ohio 2
Pennsylvania State University Pennsylvania 1
Pikeville College Kentucky 1
Plymouth State College New Hampshire 1
Purdue University Indiana 1
Radford College Virginia 1
Rollins College Florida 1
Russell Sage College New York 1
St. Augustine College North Carolina 1
Shippensburg State College Pennsylvania 1
Southern State College Arkansas 1
State University of New York New York 1
Stetson University Florida 5




Tennessee Tech. University Tennessee 1
Texas College of Arts and Industry Texas 1
Texas Western College Texas 1
Transylvania College Kentucky 1
Troy State College Alabama 12
University of Alabama — Alabama A
University of Arkansas Arkansas 1
University of East Tennessee Tennessee A
University of Florida Florida 25
University of Georgia Georgia 1
University of Kentucky Kentucky 2
University of Miami Florida 11
University of Michigan Michigan 1
University of Mississippi Mississippi 1
University of North Dakota North Dakota 1
University of Rhode Island Rhode Island 2
University of South Carolina South Carolina 2
University of South Florida Florida 8
University of Southern Mississippi Mississippi 9
University of Tampa Florida 7
University of Tennessee Tennessee 5
University of Utah Utah 1
Valdosta State College Georgia 2
West Virginia Wesleyan West Virginia 1
West Texas State College Texas - 1
Western Carolina College North Carolina 3
Western Kentucky University Kentucky 1
Western Michigan University Michigan 1
Westminster College Pennsylvania 3
Winthrop College South Carolina 2
Total 288
Comments of Respondents on Reasons for Coming to Florida to Teach
Of those who received their undergraduate degree from a state
other than Florida, fifty came to Florida because of the husband's
employment. Thirty were motivated by the climate to pursue their
teaching career in Florida. Thirty-three chose to teach in the state 
of Florida because they were residents of the state. "Salary" was given
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fls the reason for teaching in Florida by eighteen respondents. Nine 
indicated that opportunities had attracted them to Florida, Four 
teachers had come to Florida due to teacher recruitment.
Respondents Holding a Master's Degree in Business Education 
A total of 275 respondents, 95.49 per cent, do not hold a 
Master's degree in business education. One hundred thirteen respondents, 
98.26 per cent, trained in Florida do not hold a Master's degree in 
business education; while 162 respondents, 93.64 per cent, trained in 
other states do not hold a master's degree in business education.
Thirteen, 4.51 per cent, of the total respondents have been 
awarded the Master*s .degree in business education. A total of two 
respondents trained in Florida, 1.74 per cent, and 11 teachers, 6,36 per 
cent, trained in other states have been awarded the Master's degree in 
business education. See Table 7, page 64.
TABLE 7





Respondents Trained in Florida 2 1.74
Respondents Trained in Other States 11 . 6.36
Combined Respondents 13 4.51
No
Respondents Trained in Florida 113 98.26
Respondents Trained in Other States 162 93.64
Combined Respondents 275 95.49
Totals 288 100.00
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Respondents Who Have Not Begun Graduate Work 
Among the 288 business teacher respondents, 211, 73.26 per cent, 
have not started work toward a Master's degree. A total of 85, 73.91 
per cent, respondents trained in Florida, and 126 respondents, 72.83 per 
cent, trained in other states have not started work toward a Master's 
degree.
TABLE 8
RESPONDENTS WHO HAVE NOT STARTED WORK TOWARD A MASTER'S DEGREE
Respondents Trained Respondents Trained Combined
in Florida in Other States Respondents
No. % No. . % No. %
85 73.91 126 72.83 211 73.26
Fields of Study and Credit Hours Earned by Respondents Presently 
Working for a Master's Degree
A total of 40 respondents, 13.88 per cent, have completed from 
two to twenty-one graduate credit hours in the field of education. 
Nineteen, 16.52 per cent, respondents trained in Florida have completed 
from three to fifteen graduate credit hours in education, and 2 1 , 12,14 
per cent, respondents trained in other states have completed from two 
to twenty-one graduate credit hours in education toward the Master's 
degree.
Of the 288 business teacher respondents, 32, 11.11 per cent, have 
completed from two to twenty graduate credit hours in business education 
toward the Master's degree. Fourteen, 12.17 per cent, respondents 
trained in Florida have completed from two to twenty graduate credit 
hours, and 18, 10.41 per cent, respondents trained in other states have
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completed from two to nine graduate credit hours in business education 
toward the Master's degree.
Seven, 2.44 per cent, respondents have completed from three to 
twenty-four graduate credit hours in business administration courses 
toward the Master's degree. A total of five, 4.35 per cent, respondents 
trained in Florida have completed from three to nine graduate credit 
hours in business administration, and two, 1.16 per cent, respondents 
trained in other states have completed from eight to twenty-four
v ‘
graduate credit hours in business administration courses toward the 
Master's degree. See Table 9, pages 67-68.
Fields of Study, Types of Master's Degrees, and Institutions Awarding 
Degrees for Those Respondents Possessing the Master's Degrees
Of the total 288 business teacher respondents, 21, 7.34 per cent, 
have been awarded the Master's degree. Four respondents reported 
earned Master's degrees from Appalachian State Teachers College, three 
from the University of Florida, two from Middle Tennessee State 
University, and two from the University of Tennessee. See Table 10, 
pages 69-70.
I
Areas of Study and Credit Hours Accumulated 
Beyond the Master's Degree
Of the 288 business teacher respondents, 128, 44.44 per cent, 
have not completed any credit hours beyond the Master's degree. A total 
of 45, 39.13 per cent, respondents trained in Florida, and 83, 47.98 per 
cent, respondents trained in other states have not completed any credit 
hours beyond the Master's degree.
A total of 8 , 2.78 per cent, respondents have completed from 
three to fifty-one graduate credit hours in education beyond the
TABLE 9
FIELDS OF STUDY AND GRADUATE CREDIT HOURS EARNED BY RESPONDENTS 
PRESENTLY WORKING FOR A MASTER'S DEGREE
Respondents Trained Respondents Trained Combined 
Credit in Florida in Other States Respondents






3 2 1.74 2 .69
6 1 .87 1 .35
7 1 .87 1 .35
8 1 .58
9 1 .87 1 .35
24 1 .58 1 .35
5 4.35 2 1.16 7
2 1 .58 1 .35
3 8 6.96 9 5.20 17 5.90
5 2 * 1.16 2 .69
6 5 4.35 3 1.73 8 2.78
8 1 .87 1 .58 2 .69
9 3 2.61 2 1.16 5 1.74
12 2 1.16 2 .69
15 2 1.74 / 2 .69
21 1 .58 1 .35
19 16.52 21 12.14 40
2 1 .87 1 .58 2 .69
3 5 , 4.35 7 4.05 12 4.17
4 2 1.74 2 .69
6 4 3.48 6 3.47 10 3.47


















8 1 .58 1 .35
9 2 1.16 2 .69
10 1 .87 1 .35
20 1 .87 1 .35
14 12.17 18 10.41 32 1 1 . 1 1
3 1 • Ln CO 1 .35
6 1 .58 1 .35
9 1 .58 1 .35
12 1 .58 1 .35
3 1.73 3 1.05
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6 1
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FIELDS OF STUDY, TYPES OF MASTER'S DEGREES, AND INSTITUTIONS AWARDING 







M. S. Business Education Office Administration University of Tennessee 1 .35
M. S.
1
Business Organization Economics George Washington University 1 .35
M. S. Business Education Marketing University of Tennessee 1 .35
M. S. Elementary Education Guidance Appalachian State Teachers 
College 1 .35
M. A. Education Elementary Education Middle Tenn. State University 1 .35
M. A. Education Physical Education Middle Tenn. State University 1 .35
M. A. 1History Geography Florida State University 1 .35
M. A. Business Education Jr. College Appalachian State Teachers 
College 2 .69
M. A. Business Education No Minor Northeast Missouri State 
Teachers College 1 .35
M. A. Psychology 1No Minor University of Louisiana 1 .35









M. A. Secondary Education Social Studies A. S. T. C. 1 .35
M. A. Business Education English Peabody • 1 .35
M. Ed. Business Education No Minor
1
New York University 1 .35
M. Ed. Business Education Secondary Education University of Florida 1 .35
M. Ed. Business Education No Minor University of Miami 1 .35
M. Ed. Business Education Elementary Education Florida A & M 1 .35
M. Ed. Business Education No Minor
1
University of Florida 1 .35
M. Ed. Business Education No Minor University of Florida 1 .35
M. B.E. Business Education No Minor Georgia State College 1 .35
Totals 21 7.34
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Master's degree. Three, 2.61 per cent, respondents trained in Florida 
have completed from six to 51 graduate credit hours in education beyond 
the Master's degree, and five, 2.89 per cent, respondents have completed 
from three to 20 graduate credit hours in education beyond the Master's 
degree.
A total of two, .69 per cent, respondents have completed three 
graduate credit hours in business education beyond the Master's degree. 
One, .87 per cent, respondents trained in Florida completed three 
graduate credit hours in business education beyond the Master's degree, 
and one, .58 per cent, respondent trained in other states completed 
three graduate credit hours in business education beyond the Master's 
degree. See Table 11, pages 72-73.
Certification Status of Participating Teachers
Among the 288 business teacher respondents, 196, 68.05 per cent, 
hold certificates in the broad field of business education only. Of the 
196 respondents, 157, 54.51 per cent, hold regular certificates; while 
13 respondents, 4.51 per cent, hold provisional certificates, and 26 
teachers,, 9.03 per cent, hold temporary certificates.
Of 81, 70.43 per cent, respondents trained in Florida, 71, 61.73 
per cent, hold regular certificates in the broad field of business 
education only; while nine, 7.83 per cent, respondents hold a temporary 
certificate in the broad field of business education only; and one, .87 
per cent, respondent holds a provisional certificate in the broad field 
of business education only.
Among 115 respondents, 66.47 per cent, 8 6 , 49.71 per cent, hold 
regular certificates in the broad field of business education only. 
Twelve, 6.93 per cent, respondents trained in other states hold the
TABLE 11
FIELDS OF STUDY AND CREDIT HOURS ACCUMULATED BEYOND THE MASTER’S DEGREE
Respondents Trained Respondents Trained Combined
Credit in Florida in Other States Respondents







3 1 .58 1 .35
6 1 .87 1 .58 2 .69 i
9 1 .87 1 .58 2 .69
12 1 .58 1 .35
20 1 .58 1 .35
51 1 r̂CO• 1 .58 1 .35
3 2.61 5 2.89 8 2.78
1 1 .87 1 .35




2 1 .58 1 .35








6 1 • 00 •̂J 1 • Ln CO 2 .69
3 1 .58 1 .35History
TABLE 11— Continued
Respondents Trained Respondents Trained Combined
Credit in Florida in Other States Respondents
Hours No. % No. % No. %
No Credit Hours None 45 39.13 83 47.98 128 44.44
No Response 64 55.65 81 46.82 145 50.35
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provisional certificate in the broad field of business education only, 
and 17 respondents, 9.82 per cent, hold the temporary certificate in the 
broad field of business education only.
Of 33 respondents, 11.46 per cent, 18 teachers, 6.25 per cent, 
hold the regular certificate in bookkeeping only. Five, 1.74 per cent, 
hold the provisional certificate in bookkeeping only, and 10 respondents, 
3.47 per cent, hold the temporary certificate in bookkeeping only.
Among seven respondents trained in Florida, 6.09 per cent, 
three, 2.60 per cent, hold the regular certificate in bookkeeping only. 
Two, 1.74 per cent, respondents trained in Florida hold the provisional 
certificate in bookkeeping only, and two, 1.74 per cent, respondents 
trained in Florida hold the temporary certificate in bookkeeping only.
Of 26 respondents trained in other states, 15.02 per cent, 15, 
8.67 per cent, hold the regular certificate in bookkeeping only. Three, 
1.73 per cent, respondents trained in other states hold the provisional 
certificate in bookkeeping only, and eight, 4.62 per cent, respondents 
trained in other states hold the temporary certificate in bookkeeping 
only.
Among 17 respondents, 5.90 per cent, 15, 5.21 per cent, hold the 
regular certificate in the broad field of business education and 
vocational office education. One, .35 per cent, respondent holds a 
provisional certificate in the broad field of business education and 
vocational office education, and one, .35 per cent, respondent holds a 
temporary certificate in the broad field of business education and 
vocational office education.
Of ten respondents trained in Florida, 8.69 per cent, nine,
7.83 per cent, hold the regular certificate in the broad field of
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Among seven respondents trained in other states, six, 3.41 per 
cent, hold the regular certificate in the broad field of business 
education and vocational office education. One respondent, ,58 per cent, 
holds a provisional certificate in the broad field of business education 
and vocational office education.
Of the 288 business teacher respondents, 222, 77.08 per cent, 
hold the regular certificate. Twenty-one, 7.29 per cent, respondents 
hold the provisional certificate, and 45, 15.62 per cent, hold the 
temporary certificate. See Table 12, pages 76-83.
Business Education Subjects Taught by Respondents
Among 288 business teacher respondents, 184, 63.89 per cent, 
taught typewriting I the first semester, and 183, 63.54 per cent, 
respondents taught typewriting I the second semester.
Of 288 respondents, 41, 14.24 per cent, taught general business 
the first semester and 42, 14.53 per cent, taught general business the 
second semester.
A total of three respondents, 1.04 per cent, taught filing first 
semester, and four, 1.39 per cent, taught filing second semester.
The respondents may have misinterpreted this question as there 
were a great many check marks indicating subjects taught rather than the 
number of sections taught. Therefore, the responses were tabulated 
according to the courses taught. See Table 13, pages 84-86.
business education and vocational office education. One respondent, .87
per cent, holds a temporary certificate in the broad field of business
education and vocational office education.
TABLE 12
CERTIFICATION STATUS OF RESPONDENTS







Broad Field of Business Education Only
Respondents Trained in Florida 81 70.43 71 61.73 1 .87 9 7.83
Respondents Trained in Other States 115 66.47 86 49.71 12 6.93 17 9.82
Combined Respondents 196
l
68.05 157 54.51 13 4.51 26 9.03
Broad Field of Business Education and
Vocational Office Education
Respondents Trained in Florida 10 8.69 9 7.83 1 .87
Respondents Trained in Other States 7 4.04 6 3.41 1 .58
Combined Respondents 17 5.90 15 5.21 1 .35 1 .35
Bookkeeping Only j
Respondents Trained in Florida 7 6.09 3 2.60 2 1.74 2 1.74
Respondents Trained in Other States 26 15.02 15 8.67 3 1.73 8 4.62
Combined Respondents 33 11.46 18 6.25 5 1.74 10 3.47
Cooperative Business Education Only
Respondents Trained in Florida 2 1.74 2 1.74
Respondents Trained in Other States
Combined Respondents 2 .69 2 .69
TABLE 12— Continued
Areas of Certification Respon- Reg- Provi- Tempo-dents " ular * sional ° rary
Broad Field of Business Education and 
Cooperative Business Education
Respondents Trained in Florida 1 .87 1 .87
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 2 .69 2 .69
Broad Field of Business Education,




Respondents Trained in Florida 2 1.74 2 1.74
Respondents Trained in Other States 2 1.15 2 1.15
Combined Respondents 4 1.39 4 1.39
Broad Field of Business Education,
Elementary Education, and Jr. College
Respondents Trained in Florida 
Respondents Trained in Other States
2 1.74 2 1.74
Combined Respondents 2 .69 2 .69
Broad Field of Business Education and
English
Respondents Trained in Florida 1 .87 1 .87
Respondents Trained in Other States 2 1.15 1 .58 1 .58
Combined Respondents 3 1.04 2 .69 1 .35
TABLE 12— Continued







Broad Field of Business Education and 
Sociology
Respondents Trained in Florida 
Respondents Trained in Other States
1 .87 1 .87
Combined Respondents 1 .35 1 .35
Broad Field of Business Education, 
Hath, and Social Studies 
Respondents Trained in Florida 
Respondents Trained in Other States
1 .87 1 .87
1
Combined Respondents 1 .35 1 .35
Broad Field of Business Education and 
Junior High English 
Respondents Trained in Florida 









Combined Respondents 4 1.39 3 1.04 1 .35
Stenography, Bookkeeping, and 
Vocational Office Education 
Respondents Trained in Florida 
Respondents Trained in Other States
1 .87 1 .87
Combined Respondents 1 .35 1 .35
TABLE 12— Continued
Areas of Certification Respon- % Reg- Provi- ~ Tempo- %dents ular sional rary
Bookkeeping and Math
Respondents Trained in Florida 
Respondents Trained in Other States
2 1.74 1 .87
Combined Respondents 2 .69 1 .35
Stenography Only
Respondents Trained in Florida 1 .87 1 .87
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 2 .69 1 .35 1 .35
Bookkeeping and Cooperative Business
Education
Respondents Trained in Florida 1 .87 1 .87
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 2 .69 2 .69
Bookkeeping, Math, and Social Studies
Respondents Trained in Florida 
Respondents Trained in Other States
1 .87 1 .87
Combined Respondents 1 .35 1 .35
TABLE 12— Continued







Stenography and Jr. High English 
Respondents Trained in Florida 
Respondents Trained in Other States 1 . Ln 00 1 .58
Combined Respondents 1 .35 1 .35
Broad Field of Business Education, 
Vocational Office Education, and Jr. 
High English
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
i
Combined Respondents 1 .35 1 .35
Bookkeeping and Jr. High Social Studies 
Respondents Trained in Florida 
Respondents Trained in Other States 1 • Ln 00 1 .58
Combined Respondents 1 .35 1 .35
Broad Field of Business Education and 
Driver Education 
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 1 .35 1 .35
TABLE 12— Continued







Broad Field of Business Education, 
Social Studies, and Jr. College 
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 1 .35 1 .35
Broad Field of Business Education and 
Jr, College
Respondents Trained in Florida 





Combined Respondents 1 .35 1 .35
Broad Field of Business Education, 
Vocational Office Education, and 
Adult Education 
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 1 .35 1 .35
Bookkeeping and Social Studies 
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 1 .35 1 .35
TABLE 12— Continued
Areas of Certification Respon­dents %
Reg­
ular %
Broad Field of Business Education and 
Social Studies
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 1 .35 1 .35
Broad Field of Business Education, 
Cooperative Business Education, and 
Social Studies
Respondents Trained in Florida 
Respondents Trained in Other States 1
00• 1 .58
Combined Respondents 1 .35 1 .35
Bookkeeping and Vocational Office 
Education
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 1 .35 1 .35
Bookkeeping and Typing
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58













Broad Field of Business Education,
Jr. College, and Jr. High English 
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 1 .35 1 .35
Broad Field of Business Education, 
English, Kindergarten, and Speech 
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58 1 .58
Combined Respondents 1 .35 1 .35
No Response
Respondents Trained in Florida 
Respondents Trained in Other States 1 .58
Combined Respondents 1 .35
Totals 288 100.00 222 77.08 21 7.29 45 15.63
• '•-•• •-. ■ - -‘.T ! .
BUSINESS EDUCATION SUBJECTS TAUGHT BY RESPONDENTS
Respondents Trained Respondents Trained Combined






















Bookkeeping I 24 20.87 23 20.00 53 30.64 52 30.06 77 26.74 75 26.04
Bookkeeping II 4 3.48 3
i
2.61 7 4.05 7 4.05 11 3.82 10 3.47
Business Arithmetic 28 24.35 28 24.35 46 26.59 47 27.17 74 25.69 75 26.04
Business English 10 8.70 10 8.70 14 8.09 16 9.25 24 8.33 26 9.03
Business Law 5 4.35 5 4.35 17 9.83 15 8.67 22 7.64 20 6.94
Business Organization 1 .87 2 1,16 3 1.04
Clerical Office 
Practice 14 12.17 18 15.65 19 10.98 19 10.98 33 11.46 37 12.85
Consumer Education 1 .87 3 2.61 5 2.89 6 3.47 6 2.08 9 3.13
Data Processing 1 .58 1 .58 1 .35 1 .35
Economics 3 2.61 3 2.61 9 5.20 10 5.78 12 4.17 13 4.51
Economic Geography 1 .58 1 .58 1 .35 1 .35
TABLE 13— Continued
Respondents Trained Respondents Trained Combined
in Florida in Other States Respondents
Courses 1st Semester 2nd Semester 1st Semester 2nd Semester 1st Semester 2nd Semester
No. % No. % No. % No. % No. % No. %
Filing 3 2,61 A 3.A8 3 1.0A A 1.39
General Business 23 20.00 23 20.00 18 1 0.A0 19 10.98 A1 1A.2A A2 1A.53
Notehand 3 2.61 2 1.7A 1 .58 3 1.73 A 1.39 5 1.7A
Office Machines A 3.A8 A 3.A8 5 2.89 5 2.89 9 3.13 9 3.13
Personal Shorthand 5 A.35 8 6.96 2 1.16 3 1.73 7 2.A3 11 3.82
Personal Typewriting 21 18.26 20 17.39 27 15.61 23 13.29 A8 16.67 A3 1A.93
Recordkeeping 5 A.35 5 A.35 6 3.A7 6 3.A7 11 3.82 11 3.82
Salesmanship 5 A. 35 3 2.61 5 2.89 3 1.73 10 3.A7 6 2.08
Secretarial Office 
Practice 3 2.61 A 3.A8 A 2.31 A 2.31 7 2.A3 8 2.78
Shorthand I 37 32.17 38 33.0A A2 2A.28 AA 25. A3 79 27.A3 82 28.A7
Shorthand II 8 6.96 7 6.09 1A 8.09 15 8.67 22 7.6A 22 7.6A
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1 .87 1 .87 1 .58 1 .58 2 .69 2 .69
co
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Courses Respondents Taught in Addition to Business Education Courses 
Among 288 business teacher respondents, 254, 88.19 per cent, 
taught business education subjects only. A total of 102 respondents 
trained in Florida, 88.69 per cent, taught business education subjects 
only, and 152, 87.86 per cent, respondents trained in other states 
taught business education subjects only.
Twenty-nine respondents, 10.07 per cent, taught other courses in 
addition to business education subjects. A total of 11, 9.57 per cent, 
respondents trained in Florida taught other courses in addition to 
business education courses, and 18, 10.41 per cent, respondents trained 
in other states taught other courses in addition to business education 
courses. See Table 14, page 87.
TABLE 14
OTHER COURSES RESPONDENTS ARE TEACHING IN ADDITION 




















9.57 18 10.41 29 10.07
Business
Education
Only 102 88.69 152 87.86 254 88.19
No Response 2 1.74 3 1.73 5 1.74
Totals 115 100.00 173 100.00 288 100.00
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Other Courses Respondents Taught in Addition 
to Business Education Courses
A total of nine, 3.13 per cent, and 10 respondents, 3.47 per 
c e n t ,  taught English the first and second semester in addition to the 
business education courses.
Four business teacher respondents, 1.39 per cent, and four 
participating teachers, 1.39 per cent, taught Journalism the first and 
second semester in addition to the business education courses.
One teacher, .35 per cent, and one participant, .35 per cent, 
taught World History the first and second semester in addition to the 
business education courses.
The respondents may have misinterpreted this question as there 
were a great many check marks indicating the subjects taught rather 
than the number of sections taught. Therefore, the responses were 
tabulated according to the courses taught. See Table 15, pages 89-90.
Work Experience in Office Occupations
Among the 288 business teacher respondents, 247, 85.76 per cent, 
have had work experience in office occupations, and 40 teachers, 13.89 
per cent, have not had work experience in office occupations.
A total of 104, 90.43 per cent, respondents trained in Florida 
have had work experience, and 11, 9.57 per cent, have not had work 
experience in office occupations.
Of the 173 respondents trained in other states, 143, 82.66 per 
cent, have had work experience in office occupations, and 29, 16.76 per 
cent, have not had work experience in office occupations. See Table 16,
page 91.
RESPONDENTS TEACHING OTHER COURSES IN ADDITION TO BUSINESS EDUCATION COURSES
TABLE 15
Respondents Trained Respondents Trained Combined Respondents

























American History 1 .87 1 .87 1 .58 2 .58 2 .69 2 .69
Civics 1 .87 1 .87 1 .35
1
1 .35
English A 3.A8 5 A.35 5 2.89 5 2.89 9 3.13 10 3.A7
Exploratory
Agriculture 1 .58 1 .35
General Math 2 1.7A 3 2.61 2 1.16 2 1.16 A 1.39 5 1.7A
Health and Science 1 .87 1 .35
Industrial Arts I 1 .58 1 .58 1 .35 1 .35
Industrial Arts II 1 .58 1 .58 1 .35 1 .35
Journalism 3 2.61 3 2.61 1 .58 1 .58 A 1.39 A 1,39
Modern Math 1 .87 1 .87 1 .35 1 .35
Physical Education 1 .87 1 .87 1 .58 2 1.16 2 .69 3 1.0A
TABLE 15— Continued
Respondents Trained Respondents Trained Combined Respondents
in Florida in Other States






















Democracy 2 1.16 2 1.16 2 .69 2 .69
Remedial Reading 1 .87 1 .35
Social Studies 1 .58 1 .58 1 .35 1 .35
Sociology 1 .58 1 .58 1 .35 1 .35















Yes 104 90.43 143 82.66 247 85.76
No 11 9.57 29 16.76 40 13.89
No Response 0 - 1 .58 1 .35
Totals 115 100.00 173 100.00 288 100.00
Amount of Work Experience in Office Occupations
A total of 87 business teacher respondents, 30.21 per cent, have 
had over two years full-time work experience in office occupations; 52 
teachers, 18,06 per cent, have had from one to two years full-time work 
experience in office occupations; and 28 participants, 9.72 per cent, 
have had less than one year of full-time work experience in office 
occupations.
Thirty respondents trained in Florida, 26.07 per cent, have had 
over two years full-time work experience in office occupations; and 14, 
12.17 per cent, respondents trained in Florida have had less than one 
year of full-time work experience in office occupations.
A total of 57 respondents trained in other states, 32.95 per cent, 
have had over two years full-time work experience in office occupations; 
and 14, 8.09 per cent, respondents trained in other states have had less 
than one year of full-time work experience in office occupations.
Fifty-two business teacher respondents, 18.06 per cent, have had 
over two years part-time work experience in office occupations. A total
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A total of 20 respondents trained in Florida, 17.39 per cent, 
have had over two years part-time work experience in office occupations; 
and 19, 16.52 per cent, have had less than one year of part-time work 
experience in office occupations.
Thirty-two respondents trained in other states, 18.49 per cent, 
have had over two years part-time work experience in office occupations; 
and 27, 15.61 per cent, have had less than one year of part-time work 
experience in office occupations. See Table 17, page 92.
TABLE 17
AMOUNT OF WORK EXPERIENCE RESPONDENTS 
HAVE HAD IN OFFICE OCCUPATIONS
0f A9, 17.01 per cent, respondents have had one to two years part-time
work experience in office occupations; and 46, 15.97 per cent, have had
less than one year of part-time work experience in office occupations.
Years Respondents Trained Respondents Trained Combined
of in Florida in Other States Respondents
Experience No. % No. % No. %
Full Time
Less than 1 year 14 12.17 14 8.09 28 9.72
1 to 2 years 29 25.22 23 13.29 52 18.06
Over 2 years 30 26.07 57 32.95 87 30.21
Part Time
Less than 1 year 19 16.52 27 15.61 46 15.97
1 to 2 years 20 17.39 29 16.76 49 17.01
Over 2 years 20 17.39 32 18.49 52 18.06
Classification of Office Work Performed by Respondents 
Among the 288 business teacher respondents, 149, 51.74 per cent, 
have performed office work as a secretary. Sixty-nine, 23.96 per cent,
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v ave performed office work as a stenographer, and 63, 21.88 per cent, 
have performed office work as a receptionist.
In tabulating the responses presented in Table 18, page 93, the 
investigator found that respondents checked more than one classification 
of office work performed. The responses were tabulated and presented as 
reported.
TABLE 18
CLASSIFICATION OF OFFICE WORK PERFORMED BY RESPONDENTS 
WHO HAVE HAD WORK EXPERIENCE IN OFFICE OCCUPATIONS
Respondents Trained Respondents Trained Combined 
Classification in Florida in Other States Respondents
No. % No. % No. %
Bookkeeper 31 26.96 48 27.75 79 27.43
Clerk 38 33.04 43 24.86 81 28.13
Receptionist 34 29.57 29 16.76 63 21.88
Secretary 64 55.65 85 49.13 149 51.74
Stenographer 32 27.83 37 21.39 69 23.96
Typist 55 47.83 66 38.15 121 42.01
Other 14 12.17 15 8.67 29 10.07
Work Experience Requirements in Office Occupations 
at the Undergraduate Level
Among the 288 business teacher respondents, 245, 85.07 per cent, 
reported that work experience in office occupations was not a require­
ment in the undergraduate curriculum. A total of 35 respondents, 12,15 
per cent, were required to participate in work experience in office 
occupations in the undergraduate curriculum.
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A total of 98 respondents trained in Florida, 85.22 per cent, 
s e a t e d  that work experience in office occupations was not a requirement 
in the undergraduate curriculum. A total of 15, 13.04 per cent, respon­
d e n t s  trained in Florida were required to participate in work experience 
in office occupations in the undergraduate curriculum.
One hundred forty-seven respondents trained in other states,
84.97 per cent, were not required to participate in work experience in 
office occupations in the undergraduate curriculum. A total of 20,
11.56 per cent, respondents trained in other states were required to 
participate in work experience in office occupations in the under­
graduate curriculum. See Table 19, page 94.
TABLE 19
ATTITUDE OF RESPONDENTS TOWARD THEIR UNDERGRADUATE 
WORK EXPERIENCE REQUIREMENT











Valuable 15 13.04 20 11.56 35 12.15
Of No Value 98 85.22 147 84.97 245 85.07
No Response 2 1.74 6 3.47 8 2.78
Totals 115 100.00 173 100.00 288 100.00
College Credit Hours Earned for Work Experience in 
Office Occupations at the Undergraduate Level
Among the 35 business teacher respondents who were required to
take work experience in office occupations in their undergraduate prepa­
ration, 12, 4.17 per cent, earned three credit hours. A total of five
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respondents, 1.74 per cent, were required to take work experience in 
office occupations but did not receive any credit hours. One respondent, 
,35 per cent, earned 2.5 credit hours for work experience in office 
occupations at the undergraduate level.
A total of ten respondents trained in Florida, 8.70 per cent, 
received three credit hours for work experience in office occupations, 
and one respondent trained in Florida, .87 per cent, was required to 
take work experience in office occupations but no credit was granted. 
Eight respondents trained in other states, 4.62 per cent, 
received two credit hours for work experience in office occupations.
A total of two respondents, 1.16 per cent, received six credit hours 
and one respondent, .58 per cent, earned 2.5 credit hours for work 
experience in office occupations. See Table 20, page 96.
Work Experience Requirement Recommendations 
Of the 35 business teacher respondents who were required to take 
work experience in office occupations in business teacher preparation,
33, 11.46 per cent, recommended work experience for greater effectiveness 
in teaching business subjects. One respondent, .35 per cent, did not 
recommend work experience as contributing to teaching effectiveness.
A total of 14 respondents trained in Florida, 12.17 per cent, 
recommended work experience for greater effectiveness in teaching busi­
ness subjects. One respondent trained in Florida, .87 per cent, did not 
recommend work experience as contributing to teaching effectiveness.
Of the 20 respondents trained in other states who were required
to take work experience in office occupations at the undergraduate
level, 19, 10.98 per cent, recommended work experience for greater
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effectiveness in teaching business subjects. One respondent, .58 per 
c e n t ,  did not respond to the question. See Table 21, page 97.
TABLE 20
CREDIT HOURS EARNED FOR WORK EXPERIENCE 
IN OFFICE OCCUPATIONS
Respondents Trained Respondents Trained Combined 
Credit Hours in Florida in Other States Respondents
No. % No. % No. %
0 1 .87 4 2.31 5 ; 1.74
2.0 8 4.62 8 2.78
2.5 1 .58 1 .35
3.0 10 8.70 2 1.16 12 4.17
4.0 2 1.16 2 .69
6.0 1
l
• oo 2 1.16 3 1.04
18.0 1 .87 1 .35
No Response 2 1.74 1 .58 3 1.04
Total 15 13.04 20 11.56 35 12.15
Comments on Teacher Effectiveness as a 
Result of Work Experience
An analysis of comments reveals that twelve respondents thought 
that they were able to approach teaching more realistically as a result 
of their experience. Four respondents indicated that they prepared 
their students "better" for initial jobs. Eight teachers enriched the 
content of their subject matter as a result of their work experience 
while two raised their standards because of it. Four teachers were able
/7
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to effect a better relationship with their students because of their 
own expedience.
TABLE 21
recommendation of res pond ents con c e r n i n g w o r k exp erie nce r eq uire ment 











Recommended 14 12.17 19 10.98 33 11.46
Not Recommended 1 .87 - 1 .35
No Response - - 1 .58 1 .35
Totals 15 12.94 20 11.56 35 12.16
Of the 35 business teacher respondents who were required to take 
work experience in office occupations at the undergraduate level, 3 3 , 
11.46 per cent, recommended work experience as a requirement in business 
teacher education. One respondent, .35 per cent, did not recommend work 
experience as a requirement in business teacher education, and one 
respondent, .35 per cent, did not respond to the question.
A total of 14 respondents trained in Florida, 12.17 per cent, 
recommended work experience as a requirement in business teacher 
education, and one respondent, .87 per cent, did not recommend work 
experience as a requirement in preparation to teach business subjects.
Of the 20 respondents trained in other states who were required
to take work experience in office occupations at the undergraduate level,
19, 10.98 per cent, recommended work experience as a requirement in
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- r e p a r a t i o n  to teach business subjects. One respondent, .58 per cent, 
i d  not respond to the question. See Table 22, page 98.
TABLE 22
RECOMMENDATION OF RESPONDENTS CONCERNING WORK EXPERIENCE 
REQUIREMENT FOR ALL BUSINESS EDUCATION TEACHERS
Respondents Trained Respondents Trained Combined 
Response in Florida in Other States Respondents
No. % No. % No. /
Recommended 14 12.17 19 10.98 33 11.46
Sot Recommended 1 .87 - - 1 .35
No Response 100 86.96 154 89.02 254 88.19
Totals 115 100.00 173 100.00 288 100.00
Comments on Required Office Experience for 
All Prospective Teachers
An analysis of the comments regarding whether or not office 
experience should be required of all prospective teachers of business 
subjects showed that respondents felt that one is more qualified to 
simulate office conditions in their classes as a result of their experi­
ence. Eight respondents indicated that it gives the teacher a more 
realistic teaching approach. Four felt that office experience enabled 
the teacher to interest the students in learning the topic being taught. 
Four also mentioned that office experience was a contributing factor in 
motivating the teacher to prepare students to reach office standards.
One teacher gained an understanding of the necessity of co-operation 
between businessmen and teachers for more effective teaching.
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SECTION II— PROFESSIONAL ACTIVITIES 
Membership in Professional Organizations 
Combined Respondents.--A total of 191 business teachers, 66.32 
per cent, hold membership in the Florida Classroom Teacher's Association. 
Forty-three participants, 14.93 per cent, hold membership in the 
National Business Education Association, and one respondent, .35 per 
cent, holds membership in the Administrative Management Society.
Respondents Trained in Florida.— Seventy-four participants,
64.35 per cent, hold membership in the Classroom Teacher's Association.
A total of 20 teachers, 17.39 per cent, hold membership in the National 
Business Education Association, and two respondents, 1.74 per cent, were 
members of the Business and Professional Woman's Association.
Respondents Trained in Other States.— A total of 117 teachers, 
67.63 per cent, hold membership in the Classroom Teacher's Association. 
Twenty-three participants, 13.29 per cent, hold membership in the 
National Business Education Association, and one respondent, .58 per 
cent, holds membership in the Administrative Management Society, See 
Table 23, pages 100-101.
Business and Professional Literature 
Combined Respondents.— A total of 158 teachers, read the Florida 
Education Association Journal regularly. Forty-two participating 
teachers indicated that they read the National Business Education 
Quarterly regularly, and 11 respondents read the American Vocational 
Association Journal regularly. The source of supply of business and 
professional magazines appeared to be equally divided between personal, 
library, and departmental subscriptions.
TABLE 23
MEMBERSHIP IN PROFESSIONAL ORGANIZATIONS












Administrative Management Society 
Members 1 .58 1 .35
Non-Members 115 100.00 172 99.42 287 99.65
Business and Professional Woman's 
Association 
Members 2 1.74 4 2.31 6 2.08
Non-Members 113 98.26 169 97.69 282 97.92
Classroom Teacher's Association 
Members 74 64.35 117 67.63 191 66.32
Non-Members 41 35.65 56 32.37 97 33.68
National Secretaries Association 
Members 2 1.74 2 .69
Non-Members 113 98.26 173 100.00 286 99.31
State
Florida Business Education 
Association 
Members 58 50.43 82 47.40 140 48.61
Non-Members 57 49.57 91 52.60 148 51.39
Florida Education Association 
Members 60 52.17 112 64.74 172 59.72
Non-Members 55 47.83 61 35.26 116 40.28
Florida Vocational Association 
Members 4 3.48 6 3.47 10 3.47
Non-Members 111 96.52 167 96.53 278 96.53
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Table 2 3 — C o n t i n u e d
Respondents Trained Respondents Trained Combined
Organizations in Florida in Other States Respondents
No. % No. % No. %
Regional
Southern Business Education Association
Members 13 11.30 21 12.14 34 11.81
Non-Members 102 88.70 152 87.86 254 88.19
National
American Vocational Association
Members 4 3.48 4 2.31 8 2.78
Non-Members
National Business Education
111 96.52 169 97.69 280 97.22
Association
Members 20 17.39 23 13.29 43 14.93
Non-Members 95 82.61 150 86.71 245 85.07
Delta Pi Epsilon
Members 0 - 5 2.89 5 1.74
Non-Members 115 100.00 168 97.11 283 98.26
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Respondents Trained in Florida.— Fifty-six participating 
teachers reported that they read the Florida Education Association 
Journal regularly. A total of 30 business teachers read the Business 
Education Forum, and seven respondents indicated that they read the 
American Vocational Association Journal regularly. The source of 
supply of business and professional magazines appeared to be equally 
divided between personal, library, and departmental subscriptions.
Respondents Trained in Other States.— A total of 102 respondents 
read the Florida Education Association Journal regularly. Thirty 
teachers reported that they read the Business Education Forum, and four 
teachers stated that they read the American Vocational Association 
Journal regularly. The source of supply of business and professional 
magazines appeared to be equally divided between personal, library, and 
departmental subscriptions. See Table 24, pages 103-104.
Participation in Activities in the Department of Business 
Education that Received Publicity
Combined Respondents.— A total of 72 business teachers reported 
that publicity was received concerning state contests in business 
education on television, radio, and in the local and school newspaper. 
Twenty-two teachers reported publicity concerning advancements or expan­
sion of the business education curriculum on television, radio, and in 
the local and school newspaper. Six respondents stated that publicity 
was received in the local and school newspaper concerning follow-up 
studies.
Respondents Trained in Florida.— Twenty-eight teachers reported 
that publicity was received on television, radio, and in the local and 
school newspaper concerning state contests in business education. A
TABLE 24















Respondents Trained in Florida 7 7 4 1 2
Respondents Trained in Other States 4 4 3 1
Combined Respondents 11 11 7 1 1 2
Business Education Forum
Respondents Trained in Florida 36 30 6 10 10 1 14 1
Respondents Trained in Other States 33 30 3 10 1 2 17 3
Combined Respondents 69 60 9 20 11 3 31 4
Business Education World
Respondents Trained in Florida 64 50 14 27 15 1 19 2
Respondents Trained in Other States 79 64 15 26 11 5 34 3
Combined Respondents 143 114 29 53 26 6 53 5
Journal of Business Education
Respondents Trained in Florida 28 23 5 6 10 1 9 2
Respondents Trained in Other States 34 28 6 6 8 3 14 3
Combined Respondents 62 51 11 12 18 4 23 5
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TABLE 24— Continued
Do Not Type of Subscription
Read Read -------------- -- -— —  — ----- ■■■  11
Magazine Respon- Regu- Regu- Curriculum Depart-
dents larly larly Personal Library Office mental Other
FEA Journal
Respondents Trained in Florida 64 56
Respondents Trained in Other States 121 102
Combined Respondents 185 158
NEA Journal
Respondents Trained in Florida 56 46
Respondents Trained in Other States 68 55
Combined Respondents 
National Business Education Quarterly
124 101
Respondents Trained in Florida 22 16
Respondents Trained in Other States 31 26
Combined Respondents 53 42
Today's Secretary
Respondents Trained in Florida 65 52
Respondents Trained in Other States 93 69
Combined Respondents 158 121
8 45 7 3 4 5
19 91 9 3 10 8
27 136 16 6 14 13
10 39 8 3 2 4
13 49 8 2 4 5
23 88 16 5 6 9
6 11 5 0 5 1
5 9 6 0 13 3
11 20 11 0 18 4
13 39 6 0 19 1
24 31 25 2 31 4
37 70 31 2 50 5
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t o t a l  o f  eight teachers reported publicity on the radio and in the local 
a n d  school newspaper concerning employment opportunities in office 
o c c u p a t i o n s ,  and four teachers reported publicity in the local and 
school newspaper concerning follow-up studies.
Respondents Trained in Other States.— A total of 44 teachers 
stated that publicity was received on television, radio, and in the 
local and school newspaper concerning state contests in business educa­
tion. Fourteen teachers indicated that publicity was received on 
television, radio, and in the local and school newspaper concerning 
advancements or expansion of the business education curriculum. Two 
teachers reported publicity in the local and school newspaper concerning 
former students enrolled in colleges and universities in business and 
office occupations programs. See Table 25, pages 106-107.
Promotion and Publicity Activities for the Department 
of Business Education
Combined Respondents.— Among 288 participating business 
teachers, 205, 71.18 per cent, reported that there was no provision in 
undergraduate preparation in promotion and publicity activities for the 
department of business education. A total of 58 participants, 20.14 per 
cent, stated that provision was made in undergraduate preparation in 
promotion and publicity activities for the department of business 
education.
Respondents Trained in Florida.— Eighty-two teachers, 71.30 per 
cent, reported no provision in undergraduate preparation in promotion 
and publicity activities for the department of business education, while 
23 participants, 20 per cent, stated that provision was made in under­
graduate preparation.
RESPONDENTS' PARTICIPATION IN ACTIVITIES IN THE DEPARTMENT OF BUSINESS EDUCATION 
THAT RECEIVED PUBLICITY IN THE LAST TWO YEARS
TABLE 25





































Employment opportunities in 
office occupations 8 9 17 1 10 13
Advancement or expansion of 
business education curriculum 8 14 22 1 1 11 15
oo>
Successful employment records 
of former students 7 4 11 9 4
Former students enrolled in 
colleges and universities in 
business teacher education 
programs 5 3 8 3 4
Former students enrolled in 
colleges and universities in 
business and office 
occupations programs 5 2 7 4 5
TABLE 25— Continued
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Former students who are cur­
rently earning expenses in 
college by skills developed 
in the department of busi-
ness education 3 4 7 6 3
Follow-up studies 4 2 6 4 2
State contests in Business 
Education 28 44 72 3 4 48 48
Other activities 10 7 17 1 2 15 11
Did not participate in any 
activity in business 
education that received 
publicity 74 111 185
107
108
Respondents Trained in Other States.— A total of 123 teachers, 
7 1 . 1 0  pet cent, stated that there was no provision in undergraduate 
-reparation in promotion and publicity activities for the department of 
b u s i n e s s  education, while 3 5  respondents, 20.23 per cent, stated that 
provision was made in undergraduate preparation. See Table 26, page 108.
TABLE 26
PROVISION IN UNDERGRADUATE PREPARATION IN PROMOTION 
AND PUBLICITY ACTIVITIES FOR THE 











Provided 23 20.00 35 20.23 58 20.14
Sot Provided 82 71.30 123 71.10 205 71.18
So Response 10 8.70 15 8.67 25 8.68
Totals 115 100.00 173 100.00 288 100.00
Programs and Subject Matter Areas for Institutes, Workshops, and 
Conferences Attended by Respondents in the Last Two Years
A total of 22 business teachers attended the Florida Business
Education Convention which encompassed all phases of business education.
Eleven participating teachers attended the Typewriting Institute, and
one respondent attended a National Seminar in Vocational Office
Education. See Table 27, pages 109-111.
Attendance at Institutes, Workshops, and Conferences 
Combined Respondents.— A total of 212 teachers, 73.61 per cent, 
did not attend a conference, institute, or workshop, other than
TABLE 2 7
PROGRAMS AND SUBJECT MATTER AREAS FOR INSTITUTES, WORKSHOPS, AND CONFERENCES (OTHER THAN 
PRE-SCHOOL AND POST-SCHOOL PROGRAMS) ATTENDED IN THE LAST TWO YEARS













Florida Business Education Convention
Gregg Methods Conference
State Vocational Education Workshop
Typewriting Institute 
Gregg Workshop
Florida Education Association Convention
Shorthand Institute
Data Processing Workshop
Administrative Management Society 
Workshop
Cooperative Business Education Convention 
Curriculum Workshop 
Economics Workshop
All phases of business education
All phases of business education
Business English, Shorthand, Office 
Machines
Typewriting
Shorthand and Business Math 




Cooperative Business Education 
Business Education Curriculum 
Economics
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Table 2 7 — C o n t i n u e d
Respondents Programs Subject Matter Areas
2 Mathematics Workshop Math
2 Office Practice Workshop Office Practice
2 IBM Workshop Typewriting and Data Processing
1 Business Institute All phases of business education
1 Educational Leadership Workshop Administrative Problems
1 Administrative Management Society Scholarship in Business Education
1 Administrative Management Society Current Needs of Business
1 State Business Education Workshop Personnel Placement
1 Reading Workshop Reading
1 Secretary's Workshop Secretarial Procedures
1 Vocational Conference Adult Education
1 Secondary Education Workshop All phases of business education
1 Workshop Physical Education
1 National Seminar Vocational Office Education
1 Seminar for Business Education Teachers All phases of business education
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TABLE 2 7— C o tit ln u c d
Respondents Programs Subject Matter Areas
1 National Education Association Study 
Tour Travel
1 Press Workshop School publications in business 
education
1 Articulation Conference Articulation
1 American Vocational Education Association 
Drive-in Workshop
General, Professional, and 
departmental meetings
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pre-school and post-school, in the last two years. Seventy-six respon­
dents, 26.39 per cent, stated they had attended a conference, institute, 
or workshop during the last two years.
Respondents Trained in Florida.— Seventy-one teachers, 61.74 per 
cent, stated they had not attended a conference, workshop, or institute 
during the past two years; while 44 teachers, 38.26 per cent, stated that 
they had attended conferences, workshops, or institutes.
Respondents Trained in Other States.— A total of 141 teachers, 
81.50 per cent, did not attend a conference, institute, or workshop in 
the last two years. Thirty-two participating teachers, 18.50 per cent, 
reported attendance at conferences, workshops, or institutes. See 
Table 28, page 112.
TABLE 28
ATTENDANCE AT INSTITUTES, WORKSHOPS, AND CONFERENCES (OTHER THAN 
PRE-SCHOOL AND POST-SCHOOL PROGRAMS) IN THE LAST TWO YEARS
Respondents Trained Respondents Trained Combined 
Response in Florida in Other States Respondents
No. % No. % No. %
Attended 44 38.26 32 18.50 76 26.39
Did not attend 71 61.74 141 81.50 212 73.61
Totals 115 100.00 173 100.00 288 100.00
Subject Matter Areas for Workshops, Conferences, and Institutes
Combined Respondents.— A total of 190 respondents, 65.97 per cent, 
reported that a workshop, institute, or conference should be conducted 
In the area of data processing. One hundred six teachers, 36.81 per 
cent, reported a need for a workshop, conference, or institute in the
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bookkeeping.
Respondents Trained in Florida.— Seventy-six participants, 66.09 
per cent, stated that a workshop, institute, or conference should be 
conducted in the area of data processing. A total of 46 teachers, 40 
per cent, indicated a need for a curriculum workshop, conference, or 
institute, and 36 participating teachers, 31.31 per cent, reported that 
a workshop, institute, or conference should be conducted in bookkeeping.
Respondents Trained in Other States.— A total of 114 teachers, 
65.90 per cent, reported that a workshop, institute, or conference 
should be conducted in the area of data processing. Sixty participants, 
34.68 per cent, indicated a need for a curriculum workshop, conference, 
or institute, and 40 respondents, 23.12 per cent, stated that a book­
keeping workshop, conference, or institute was needed. See Table 29, 
pages 114-115.
Informal Classroom Research Conducted by Respondents
Combined Respondents.— Among 288 participating business teachers, 
211, 73.26 per cent, have not conducted informal classroom research in 
the past five years. A total of 57 teachers, 19.80 per cent, have con­
ducted informal classroom research in the past five years.
Respondents Trained in Florida.— A total of 83 participants,
72.17 per cent, have not conducted informal classroom research, and 
23 teachers, 20 per cent, stated that they have conducted informal 
classroom research in the past five years.
area of curriculum, and 76 participants, 26.39 per cent, reported that a
workshop, institute, or conference should be conducted in the area of
TABLE 29
SUBJECT MATTER AREAS IN WHICH RESPONDENTS FELT WORKSHOPS, 
INSTITUTES, AND CONFERENCES SHOULD BE CONDUCTED
Subject Matter Areas Respondents % No Response %
Data Processing
Respondents Trained in Florida 76 66.09 39 33.91
Respondents Trained in Other States 114 65.90 59 34.10
Combined Respondents
1
190 65.97 98 34.03
Shorthand
Respondents Trained in Florida 38 33.04 77 66.96
Respondents Trained in Other States 52 30.06 121 69.94
Combined Respondents
i
90 31.25 198 68.75
Typewriting
Respondents Trained in Florida 36 31.30 79 68.70
Respondents Trained in Other States 46 26.59 127 73.41
Combined Respondents 82 28.47 206 71.43
Consumer Education
Respondents Trained in Florida 30 26.09 85 73.91
Respondents Trained in Other States 49 28.32 124 71.68
Combined Respondents 79 27.43 209 72.57
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TABLE 29— CmtlnurJ
Subject Matter Areas Respondents % No Response %
Bookkeeping
Respondents Trained in Florida 36 31.30 79 68.70
Respondents Trained in Other States 40 23.12 133 76.88
Combined Respondents 76 26.39 212 73.61
Curriculum
Respondents Trained in Florida 46 40.00 69 60.00
Respondents Trained in Other States 60 34.68 113 65.32
Combined Respondents 106 36.81 182 63.19
Office Machines
Respondents Trained in Florida 67 58.26 48 41.74
Respondents Trained in Other States 85 49.13 88 50.87
Combined Respondents 152 52.78 136 47.22
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Respondents Trained in Other States.— One hundred twenty-eight 
respondents, 73.99 per cent, have not conducted informal classroom 
research. Thirty-four teachers, 19.65 per cent, stated that they have 
conducted informal classroom research in the past five years. See 
Table 30, page 116.
TABLE 30
INFORMAL CLASSROOM RESEARCH IN BUSINESS EDUCATION SUBJECTS
CONDUCTED BY RESPONDENTS IN THE PAST FIVE YEARS
Response Respondents %
Conducted
Respondents Trained in Florida 23 20.00
Respondents Trained in Other States 34 19.65
Combined Respondents 57 19.80
Did Not Conduct
Respondents Trained in Florida 83 72.17
Respondents Trained in Other States 128 73.99
Combined Respondents 211 73.26
No Response
Respondents Trained in Florida 9 7.83
Respondents Trained in Other States 11 6.36
1
Combined Respondents 20 6.94
Totals 288 100.00
Subject Matter Areas of Informal Classroom Research 
Nine business teachers reported informal research activities in 
typewriting. One participant stated that research was conducted in 
advanced typewriting using electric typewriters and music as an aid in 
improving rhythm and stroking. Another teacher reported a study in 
vocational typewriting vs. personal typewriting.
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Two teachers reported research activities in business law and 
business arithmetic. Two participants reported research in vocational 
office education. Other areas of research activities reported by 
participating business teachers included: bookkeeping, sales, and 
economics.
Informal Classroom Research Preparation
Combined Respondents.— A total of 199 participating teachers,
69.10 per cent, reported that preparation to conduct informal classroom 
research was not provided in undergraduate programs. Fifty-six teachers, 
19.44 per cent, stated that provision was made in undergraduate prepara­
tion to conduct informal classroom research.
Respondents Trained in Florida.— Seventy-six teachers, 66.09 per 
cent, stated that no provision was made in undergraduate preparation to 
conduct informal classroom research, while 23 participants, 20 per cent, 
stated that provision was made in undergraduate preparation to conduct 
informal classroom research.
Respondents Trained in Other States.— A total of 123 teachers,
71.10 per cent, stated that no provision was made in undergraduate 
preparation to conduct informal classroom research. Thirty-three 
respondents, 19.08 per cent, stated that provision was made to conduct 
informal classroom research. See Table 31, page 118.
Five teachers stated that they conducted informal research in
shorthand, personal shorthand, and notehand.
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Respondents Trained in Florida 23 20.00
Respondents Trained in Other States 33 19.08
Combined Respondents 56 19.44
Not Provided
Respondents Trained in Florida 76 66.09
Respondents Trained in Other States 123 71.10
Combined Respondents 199 69.10
No Response
Respondents Trained in Florida 16 13.91
Respondents Trained in Other States 17 9.83
Combined Respondents 33 11.46
Totals 288 100.00
Comments on College Preparation for Conducting 
Informal Classroom Research
Eight business teachers reported specific courses as being help­
ful in conducting informal classroom research. Tests and measurements, 
methods courses, statistics, and psychology were mentioned most 
frequently. One teacher wrote: "Methods and principles coupled with 
statistics worked a good combination for research pursuit."
Five teachers reported that specific measures were taken in their 
undergraduate preparation to make them aware of the value of research. 
Some of the comments were: "We used student seminars to enrich 
teaching. The results were used in a course in curriculum study," "We 
prepared case studies, research projects, and various group and
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individual studies." "One of the requirements of all business majors 
was to conduct classroom research."
Ten teachers reported that no provision was made in any busi­
ness course to prepare them for informal classroom research. One 
teacher stated: "I had no college preparation in this area. I attempted 
to do research with no background." Another teacher wrote: "I did not 
receive any preparation in research at the undergraduate level. It 
might be good to have a research course at the senior (undergraduate) 
level."
There were 17 miscellaneous comments. Two teachers stated: "I 
learned in the school of 'hard knocks."' "I did not intend to teach 
when I was in undergraduate school."
SECTION III— BUSINESS ADMINISTRATION
A ccounting
Collegiate Credit Hours Earned in Accounting
Combined Respondents.— Of the 288 business teacher respondents, 
124, 43,06 per cent, earned six semester hours in accounting. A total 
of 29 respondents, 10.07 per cent, earned nine semester hours in 
accounting, and one respondent, .35 per cent, earned 36 semester hours 
in accounting.
Respondents Trained in Florida.— A total of 82 respondents,
71.30 per cent, earned six semester hours in accounting. Eleven 
teachers, 9.57 per cent, earned nine semester hours in accounting, and 
two respondents 1.74 per cent, earned 30 semester hours in accounting.
Respondents Trained in Other States.— Among the 173 respondents, 
42, 24.28 per cent, earned six semester hours in accounting. A total of 
21 respondents, 12.14 per cent, earned 12 semester hours in accounting,
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College Credit Hours Respondents Felt Should 
be Required in Accounting
Combined Respondents.— Among the 288 business teacher respon­
dents, 58, 20.14 per cent, felt that six semester hours of accounting 
should be required to provide adequate subject matter knowledge to 
teach bookkeeping in high school. A total of 44 respondents, 15.28 per 
cent, felt that nine semester hours of accounting should be required, 
and one respondent, .35 per cent, felt that 30 semester hours of 
accounting should be required to provide adequate subject matter know­
ledge to teach bookkeeping in high school.
Respondents Trained in Florida.— A total of 36 respondents 
trained in Florida, 31,30 per cent, reported six semester hours of 
accounting should be required to provide adequate subject matter know­
ledge to teach bookkeeping in high school. Twenty-two respondents,
19.13 per cent, reported nine semester hours of accounting should be 
required, and one respondent, .87 per cent, felt that 36 semester hours 
should be required to provide adequate subject matter knowledge to 
teach bookkeeping in high school.
Respondents Trained in Other States .-Twenty-six respondents 
trained in other states, 15.03 per cent, felt that 12 semester hours of 
accounting should be required to provide adequate subject matter know­
ledge to teach bookkeeping in high school. A total of 19 respondents, 
10.98 per cent, reported eight semester hours in accounting should be 
required, and one respondent, .58 per cent, felt that three semester
..fid one respondent, .58 per cent, earned 36 semester hours in accounting.
See Table 32, pages 121-122, Appendix A, pages 263-267, presents
college credit hours earned in specific courses in accounting.
TABLE 32
TOTAL CREDIT HOURS EARNED IN ACCOUNTING
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Respondents
Hours No. % No. % No. 1
3.0 1 .87 2 1.16 3 1.04
3.5 1 .58 1 .35
4.0 1 .58 i1 .35
5.5 1 .58 1 .35
6.0 82 71.30 42 24.28 124 43.06
6.5 12 6.94 12 4.17
7.5 2 1.16 2 .69
8.0 2 1.74 28 16.18 30 10.42
9.0 11 9.57 18 10.40 29 10.07
10.0 2 1.74 13 7.51 15 5.21
10.5 2 1.16 2 .69
12.0 5 4.35 21 12.14 26 9.03
14.0 1 .58 1 .35
15.0 1 .87 5 2.89 6 2.08














16.0 2 1.16 2 .69
16.5 1 .58 1 .35
17.0 2 1.16 2 .69
18.0 1 .87 3 1.73 4 1.39
20.0 3 1.73 3 1.04
21.0 1 -.58 1 1\ .35
22.0 1 .58 1 .35
24.0 2 1.74 2 .69
26.0 1 .58 1 .35
27.0 1 .87 1 .58 2 .69
30.0 2 1.74 2 .69
33.0 1 .58 1 .35
36.0 1 .58 1 .35
No Response 5 4.35 6 3.47 11 3.82
Total Respondents 115 100.00 173 100.00 288 100.00
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hours of accounting should be required to provide adequate subject 
matter knowledge to teach bookkeeping in high school. See Table 33, 
pages 124-126.
Adequacy of Subject Matter Knowledge in Accounting
Combined Respondents.— Among the 288 combined respondents, 225, 
73.12 per cent, reported that they received adequate subject matter 
knowledge in accounting to teach bookkeeping in high school. A total of 
54 respondents, 18.75 per cent, reported that subject matter knowledge 
in accounting was inadequate to teach bookkeeping in high school.
Respondents Trained in Florida.— Of the 115 respondents, 83,
72.17 per cent, felt that they received adequate subject matter knowledge 
in accounting to teach bookkeeping in high school. A total of 28 respon­
dents, 24,35 per cent, reported that subject matter knowledge in 
accounting was inadequate to teach bookkeeping in high school.
Respondents Trained in Other States.— Among the 173 respondents, 
142, 82.08 per cent, reported they received adequate subject matter 
knowledge in accounting to teach bookkeeping in high school. A total of 
26, 15.03 per cent, felt that subject matter knowledge in accounting was 
inadequate to teach bookkeeping in high school. See Table 34, page 127.
Total Credit Hours Earned by Respondents Who Indicated that 
Undergraduate Preparation in Accounting Was Adequate
Combined Respondents .— Of the 288 combined respondents, 92,
31.94 per cent, earned a total of six semester hours in accounting and 
felt that the preparation was adequate to teach bookkeeping in high 
school. A total of 25 respondents, 8.68 per cent, earned a total of 12 
semester hours in accounting and felt that the preparation was adequate, 
and one respondent, .35 per cent, earned a total of three semester hours
TABLE 33
TOTAL COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE ADEQUATE 
SUBJECT MATTER KNOWLEDGE TO TEACH BOOKKEEPING IN HIGH SCHOOL
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Respondents
Hours No. % No. % No. %
3.0 4 3.48 1 • Ln 00 5 1.74
3.5 1 .58 1 .35
4.0 3 1.73 3 1.04
6.0 36 31.31 22 12.72 58 20.14
6.5 7 4.05 17 2.43
7.5 2 1.16 2 .69
8.0 19 10.98 19 6.60
9.0 22 19.13 22 12.72 44 15.28
10.0 1 .87 7 4.05 8 2.78
10.5 4 2.31 4 1.39
11.0 2 1.16 2 .69
11.5 2 1.16 2 .69
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TABLE 33— Continued
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Respondents
Hours No. % No. % No. %
12.0 25 21.74 26 15.03 51 17.71
13.0 1 .58 1 .35
13.5 3 1.73 3 1.04
14.0 3 1.73 3 1.04
15.0 9 7.83 6 3.47 15 5.21
16.0 1 .58 1 .35
16.5 2 1.16 2 .69
17.0 2 1.16 2 .69
18.0 3 2.61 8 4.62 11 3.82
20.0 1 .58 1 .35
21.0 2 1.74 2 1.16 4 1.39
22.0 1 .58 1 .35
24.0 2 1.16 2 .69






















No Response 11 9.57 22 12.72 33 11.46




in accounting and felt that the preparation was adequate to teach book­
keeping in high school.
TABLE 34
ADEQUACY OF SUBJECT MATTER KNOWLEDGE IN ACCOUNTING 
TO TEACH BOOKKEEPING IN HIGH SCHOOL
Response Respondents %
Adequate
Respondents Trained in Florida 83 72.17
Respondents Trained in Other States 142 82.08
Combined Respondents 225 78.12
Inadequate
Respondents Trained in Florida 28 24.35
Respondents Trained in Other States 26 15.03
Combined Respondents 54 18.75
No Response
Respondents Trained in Florida 4 3.48
Respondents Trained in Other States 5 2.89
Combined Respondents 9 3.13
Totals 288 100.00
Respondents Trained in Florida.— A total of 57 respondents 
trained in Florida, 49.57 per cent, earned a total of six semester hours 
in accounting and felt that the preparation was adequate to teach book­
keeping in high school. Ten respondents, 8.70 per cent, earned nine 
semester hours in accounting, and one respondent, .87 per cent, earned 
a total of 27 semester hours in accounting; they felt that the prepara­
tion was adequate to teach bookkeeping in high school.
Respondents Trained in Other States.--Among 173 respondents 
trained in other states, 35, 20.23 per cent, earned a total of six
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semester hours in accounting and felt that the preparation was adequate 
to teach bookkeeping in high school. Fifteen respondents, 8.67 per cent, 
earned a total of nine semester hours in accounting, and one respondent, 
,58 per cent, earned a total of 36 semester hours in accounting; they 
felt that the preparation was adequate to teach bookkeeping in high 
school. See Table 35, pages 129-130.
Total Credit Hours Earned by Respondents Who Indicated that 
Undergraduate Preparation in Accounting was Inadequate
Combined Respondents.— A total of 32 combined respondents, 11,11 
per cent, earned a total of six semester hours in accounting and felt 
that the preparation was inadequate to teach bookkeeping in high 
school. Four respondents, 1,39 per cent, earned a total of nine semes­
ter hours in accounting, and one respondent, .35 per cent, earned a 
total of 14 semester hours in accounting; they felt that the preparation 
was inadequate to teach bookkeeping in high school.
Respondents Trained in Florida.— Among the 27 respondents 
trained in Florida reporting inadequate preparation in accounting, 25, 
21.74 per cent, earned a total of six semester hours in accounting. One 
respondent, .87 per cent, earned a total of nine semester hours in 
accounting, and one respondent, ,87 per cent, earned a total of three 
semester hours in accounting; they felt that the preparation was inade­
quate to teach bookkeeping in high school.
Respondents Trained in Other States.— A total of seven respon­
dents trained in other states, 4.05 per cent, earned a total of six 
semester hours in accounting and felt that the preparation was inade­
quate to teach bookkeeping in high school. Three respondents, 1,73 per 
cent, earned a total of nine semester hours in accounting, and one
TABLE 35
TOTAL UNDERGRADUATE CREDITS EARNED IN ACCOUNTING BY RESPONDENTS INDICATING THE 













3.0 1 .58 1 .35
5.5 1 .58 1 .35
6.0 57 49.57 35 20.23 92 31.94
6.5 9 5.20 9 3.13
7.5 1 .58 1 .35
8.0 2 1.74 23 13.29 25 8.68
9.0 10 8.70 15 8.67 25 8.68
10.0 2 1.74 11 6.36 13 4.51
10.5 2 1.16 2 .69
12.0 5 4.35 20 11.56 25 8.68
15.0 1 .87 5 2.89 6 2.08
15.5 1 .58 1 .35















16.5 1 .58 1 .35
17.0 2 1.16 2 .69
18.0 1 .87 3 1.73 4 1.39
20.0 3 1.73 3 1.04
21.0 1 .58 1 .35
22.0 1 .58 1 .35
24.0 2 1.74 2 .69
26.0 1 .58 1 .35
27.0 1 .87 1 .58 2 .69
30.0 2 1.74 2 .69
33.0 1 .58 1 .35
36.0 1 .58 1 .35
No Response 5 4.35 6 3.47 11 3.82
Total Respondents 88 76.52 147 84.97 235 81.60
130
131
respondent, .58 per cent, earned a total of 14 semester hours in ac­
counting; they felt that the preparation was inadequate to teach book­
keeping in high school. See Table 36, page 132.
Comments Concerning College Preparation in Accounting
An analysis of the comments for respondents trained in Florida 
who felt their subject matter knowledge in accounting inadequate to 
teach bookkeeping in high school reveals that, for the most part, they 
either had not had sufficient background in their subject field or that 
they had not had any methods instruction. If they had instruction, it 
was poor. Some respondents stated that the courses in accounting were 
too intensive, making them difficult to assimilate in the short period 
provided. The breakdown of comments is as follows: Seven had no 
methods in the teaching of bookkeeping or insufficient methods; three 
indicated that their instruction was poor; three indicated that their 
courses were too intensive; there were three miscellaneous replies. One 
said: "Enjoyed teaching six weeks of it more than I felt I would." 
Another said that as he was not certified in this field, the question 
did not apply, while the third felt that the training was adequate but 
that he found the subject difficult.
Of the respondents trained in Florida who felt they received 
adequate subject matter knowledge in accounting to teach bookkeeping in 
high school, fourteen thought that their preparation was adequate. Two 
indicated that their preparation was excellent. Seven gave the impres­
sion that their background in accounting was more than sufficient to 
teach high school bookkeeping and one felt more training was needed.
Two commented on poor instruction. Five teachers stressed the importance 
of actual bookkeeping experience in an office as invaluable to them in
TOTAL UNDERGRADUATE CREDITS EARNED IN ACCOUNTING BY RESPONDENTS INDICATING THE 














3.0 1 • 00 1 .58 2 .69
3.5 1 • Ln CO 1 .35
4.0 1 .58 1 .35
6.0 25 21.74 7 4.05 32 11.11
6.5 3 1.73 3 1.04
7.5 1 .58 1 .35
8.0 5 2.89 5 1.74
9.0 1 .87 3 1.73 4 1.39
10.0 2 1.16 2 .69
12.0 1 00• 1 .35
14.0 1 .58 1 .35
Total Respondents 27 23.48 26 15.03 53 18.40
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their teaching. Three respondents emphasized the importance of methods 
courses in bookkeeping. Two miscellaneous comments revealed that it 
would have been beneficial to have had bookkeeping in high school prior 
to accounting in college.
The comments for respondents trained in other states pivoted 
around the adequacy and thoroughness of preparation in accounting. 
Seventeen respondents stated that their preparation in accounting was 
excellent or very good, while nineteen stated that their preparation was 
adequate. Three mentioned that more training was necessary to teach 
Bookkeeping II than Bookkeeping I. Ten teachers commented on poor or 
inadequate instruction in accounting in their undergraduate preparation. 
Five would have like to have taken bookkeeping in high school as a 
preparation for accounting in college. Miscellaneous replies centered 
around the number of hours taken in accounting.
Economics
Total Credit Hours Earned in Economics
Combined Respondents.— Of the 288 business teacher respondents, 
93, 32.29 per cent, earned six semester hours in economics. A total of 
41 respondents, 14.24 per cent, earned nine semester hours in economics, 
and one respondent, .35 per cent, earned a total of 34 semester hours in 
economics.
Respondents Trained in Florida.— Among the 115 respondents, 55, 
47.83 per cent, earned six semester hours in economics. A total of 24 
respondents, 20.87 per cent, earned nine semester hours, and four, 3,48 
per cent, earned 21 semester hours in economics.
Respondents Trained in Other States.— A total of 38 teachers, 
21.97 per cent, earned a total of six semester hours in economics.
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Seventeen teachers, 9.83 per cent, earned nine semester hours, and one 
teacher, .58 per cent, earned 34 semester hours in economics. See 
Table 37, pages 135-137. Appendix B, pages 269-272, presents college 
credit hours earned in specific courses in economics.
Total Semester Hours in College Economics Courses Respondents
Felt Should be Required
Combined Respondents.— Among the 288 business teacher respondents, 
SO, 27.78 per cent, felt that six semester hours in economics should be 
required to teach economics effectively in high school. Thirty-seven 
participants, 12.85 per cent, stated that nine semester hours should be 
required, and 15 participating teachers, 5.21 per cent, stated that 15 
semester hours should be required.
Respondents Trained in Florida.— A total of 43 teachers, 37.39 
per cent, reported that six semester hours should be required to teach 
economics effectively in high school. Fifteen participating teachers,
13.04 per cent, indicated 12 semester hours should be required, and two 
teachers, 1.74 per cent, reported a total of 21 semester hours should 
be required to teach economics effectively in high school.
Respondents Trained in Other States.— Thirty-seven participating 
teachers, 21.39 per cent, stated that six semester hours in economics 
courses should be required to teach economics effectively in high school. 
Tvelve respondents, 6.94 per cent, indicated that 12 semester hours 
should be required, and one respondent, .58 per cent, stated that 20 
semester hours in economics courses should be required to teach economics 
effectively in high school. See Table 38, pages 138-139, Appendix B, 
pages 269-272, presents college semester hours which should be required
TABLE 37
TOTAL CREDIT HOURS EARNED IN ECONOMICS
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Respondents
Hours No. % No. % No. %
0 1 .87 1 .35
2 1 .58 1 .35
2.5 2 1.16 2 .69
3.0 8 6.96 11 6.36 19 6.60
3.5 4 2.31 4 1.39
4.0 1 00• 5 2.89 6 2.08
4.5 2 1.16 2 .69
5.5 8 4.62 8 4.51
6.0 55 47.83 38 21.97 93 32.29
6.5 6 3.47 6 2.08
8.0 2 1.74 7 4.05 9 3.13
9.0 24 20.87 17 9.83 41 14.24















12.0 8 6.96 13 7.51 21 7.29
13.0 2 1.74 2 .69
13.5 '1 .87 3 1.73 * i 1.39
14.0 1 .87 1 .35
15.0 7 6.09 7 4.05 14 4.86
16.0 3 1.73 3 I 1.04
16.5 2 1.16 2 .69
18.0 3 1.73 3 1.04
18.5 1 .58 1 .35
21.0 4 3.48 2 1.16 6 2.08
24.0 4 2.31 4 1.39
25.0 1 .58 1 .35
26.5 1 .58 1 .35















28.0 1 .58 1 .35
34.0 1 .58 1 .35
No Response 1 .87 21 12.11 22 6.71
Totals 115 100.00 173 100.00 288 100.00 137
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•a economics courses to teach economics effectively in high school for 
specific courses in economics.
TABLE 38
TOTAL SEMESTER HOURS IN COLLEGE ECONOMICS COURSES RESPONDENTS FEEL 
SHOULD BE REQUIRED TO PROVIDE ADEQUATE SUBJECT MATTER 
KNOWLEDGE TO TEACH ECONOMICS IN HIGH SCHOOL
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 2 1.16 2 .69
2.5 — ---- ' 2 1.16 2 .69
3.0 3 2.61 5 2.90 8 2.78
3.5 2 1.16 2 .69
4.0 2 1.74 9 5.20 11 3.82
5.0 1 .87 1 .35
5.5 1 .58 1 .35
6.0 43 37.39 37 21.39 80 27.78
6.5 5 2.90 5 1.74
7.5 1 .58 1 .35
8.0 1 .87 10 5.20 11 3.82
9.0 20 17.39 17 9.83 37 12.85
10.0 1 .87 5 2.90 6 2.08
10.5 1 .58 1 .35
12.0 15 13.04 12 6.94 27 9.38
13.0 1 .87 1 .35
13.5 4 2.31 4 1.39
14.0 3 1.73 3 1.11
15.0 7 6.07 8 4.62 15 5.21
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TABLE 38— Continued











16.5 1 .58 1 .35
18.0 3 2.61 4 2.31 7 2.43
19.5 1 .58 1 .35
20.0 1 .58 1 .35
21.0 2 1.74 4 2.31 6 2.08
No
Response 16 13.91 37 21.39 53 18.40
Totals 115 100.00 173 100.00 288 100.00
Adequacy of Subject Matter Knowledge in Economics 
Combined Respondents.---Of the 288 business teacher respondents, 
176, 61.11 per cent, reported that they received adequate subject matter 
knowledge in economics to teach economics in high school. A total of 94 
respondents, 32.64 per cent, reported that subject matter knowledge was 
inadequate to teach economics in high school.
Respondents Trained in Florida.— Among the 115 respondents 
trained in Florida, 80, 69.56 per cent, felt they received adequate 
subject matter knowledge in economics to teach economics in high school, 
A total of 32 respondents, 27.83 per cent, reported that subject matter 
knowledge in economics was inadequate to teach economics in high school.
Respondents Trained in Other States.— A total of 96 respondents 
trained in other states, 55.49 per cent, reported they received adequate 
subject matter knowledge in economics to teach economics in high school.
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A total of 62 participants, 35.84 per cent, felt that the economics sub­
ject matter knowledge was inadequate to teach economics in high school. 
See Table 39, page 140.
TABLE 39
ADEQUACY OF SUBJECT MATTER KNOWLEDGE IN ECONOMICS 
TO TEACH ECONOMICS IN HIGH SCHOOL
Response Respondents %
Adequate
Respondents Trained in Florida 80 69.56
Respondents Trained in Other States 96 55.49
Combined Respondents 176 61.11
Inadequate
Respondents Trained in Florida 32 27.83
Respondents Trained in Other States 62 35.84
Combined Respondents 94 32,64
No Response
Respondents Trained in Florida 3 2.61
Respondents Trained in Other States 15 8.67
Combined Respondents 18 6.25
Totals 288 100.00
Total Undergraduate Credit Earned in Economics by Respondents 
Indicating that Preparation in Economics was Adequate
Combined Respondents.— A total of 58 participating teachers, 
20.14 per cent, earned six semester hours in economics felt that the 
preparation was adequate to teach economics in high school. Twenty- 
nine respondents, 10.97 per cent, earned 12 semester hours in economics 
felt that the preparation was adequate, and one teacher, .35 per cent, 
earned 34 semester hours in economics and felt preparation was adequate.
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Respondents Trained In Florida.-— Among 115 teachers, 37, 32,17 
per cent, earned six semester hours in economics felt that the prepara­
tion was adequate to teach economics in high school. A total of 18 
teachers, 15.65 per cent, earned nine semester hours, and one respondent, 
,87 per cent, earned a total of 14 semester hours in economics; they felt 
that the preparation was adequate to teach economics in high school.
Respondents Trained in Other States.— Twenty-one participating 
business teachers, 12.14 per cent, earned six semester hours in economics 
felt that the preparation was adequate to teach economics in high school.
A total of 11 teachers, 6.36 per cent, earned nine semester hours, and 
one respondent, .58 per cent, earned a total of 34 semester hours in 
economics; they felt that the preparation was adequate to teach econom­
ics in high school. See Table 40, pages 142-143.
Total Undergraduate Credits Earned in Economics by Respondents 
Indicating that Preparation in Economics was Inadequate
Combined Respondents.— A total of 35 teachers, 12,52 per cent, 
earned a total of six semester hours in economics and felt that the prepa­
ration was inadequate to teach economics in high school. Twelve teachers, 
4.17 per cent, earned nine hours, and one teacher, ,35 per cent, earned 
a total of 15 semester hours; they felt that the preparation was inade­
quate to teach economics in high school.
Respondents Trained in Florida.— Eighteen participating teachers, 
15.65 per cent, earned six semester hours in economics felt that the 
preparation was inadequate to teach economics in high school, A total 
of six teachers, 5.21 per cent, earned nine semester hours, and one 
teacher, .87 per cent, earned 12 semester hours in economics; they felt 
that the preparation was inadequate to teach economics in high school.
TABLE AO
TOTAL UNDERGRADUATE CREDITS EARNED IN ECONOMICS BY RESPONDENTS INDICATING THE 
















3 3 2.61 3 1.73 6 2.08
3.5 — 1
CO• 1 .35
4 3 1.73 3 1.04
4.5 2 1.16 2 .69
5.5 3 1.73 3 1.04
6 37 32.17 21 12.14 58 20.14
6.5 2 1.16 2 .69
8 2 1.74 3 1.73 5 1.74
9 18 15.65 11 6.36 29 10.07
10 7 4.05 7 2.43
12 7 6.09 11 6.36 18 6.25
13 2 1.74 2 .69
13.5 1 .87 2 1.16 3 1.04
14 1 .87 1 .35


















16 3 1.73 3 1.04
16.5 2 1.16 2 .69
18 3 1.73 3 1.04
18.5 - 1 .58 1 .35
21 4 3.48 2 1.16 6 2.08
24 4 2.31 4 1.39
25 1 .58 1 .35
26.5 1 .58 1 .35
27 1 .58 1 .35
28 1 .58 1 .35
34 1 .58 1 .35
No Response 1 .87 21 12.11 22 6.71
Total Respondents 83 72.17 116 67.05 199 69.10
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Respondents Trained in Other States.— A total of 17 participating 
teachers, 9.83 per cent, earned six semester hours in economics and felt 
that the preparation was inadequate. Eight respondents, 4.62 per cent, 
earned three semester hours in economics, and one respondent, .58 per 
cent, earned a total of 15 semester hours in economics; they felt that 
the preparation was inadequate to teach economics in high school. See 
Table 41, pages 145-146.
Comments on College Preparation in Economics
The preparation in economics was indicated as adequate to 
excellent by 53 combined respondents; 36 of these were from other states 
while 17 were from Florida. Some comments were: "Much better than was 
necessary for high school teaching." "Broad enough background to cover 
all areas." "More than adequate." "I feel I had a good foundation in 
economics." Twenty felt that their preparation was inadequate. Eleven 
of these teachers were from Florida and nine were from other states.
One reads such comments as: "Economics is sadly neglected— I regret my 
background is so scanty." "Knowledge of principles of economics isn't 
correlated with the background for survey courses needed in high school 
(consumer)." More preparation was desired by three teachers.
A total of nine combined respondents indicated that they had had 
poor instruction. Two teachers wrote: "Very poor teaching techniques 
were demonstrated." "Courses in economics were boring and I learned 
little."
Five combined respondents commented on the course content.
Three of these comments were: "It was strictly a lecture course— there 
should have been more class participation." "I completed all economics 
courses offered except labor economics." "My major was marketing, so I
TOTAL UNDERGRADUATE CREDITS EARNED IN ECONOMICS BY RESPONDENTS INDICATING THE 
PREPARATION WAS INADEQUATE TO TEACH ECONOMICS IN HIGH SCHOOL
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Respondents
TABLE 41
Hours No. % No. % No. %




2.5 2 1.16 2 .69
3 5 4.35 8 4.62 13 4.51
3.5 3 1.73 3 1.04
4 1 .87 2 1.16 3 1.04
5.5 5 2.89 5 1.74
6 18 15.65 17 9.83 35 12.52
6.5 4 2.31 4 1.39
8 4 2.31 4 1.39
9 6 5.21 6 3.47 12 4.17















12 1 .87 2 1.16 3 1.04
13.5 1 .58 1 .35
15 — 1 .58 1 .35
Total Respondents 32 27.83 57 32.95 89 30.90 146
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had more economics; vhan usual," Four teachers expressed a desire for 
more economics co. es in order to be better qualified to teach this 
subj ect.
Five partic ipants expressed a . ad for more methods courses.
One teacher felt that he was only qualified to teach economics because 
of his past experiences, reading, and research.
There were 23 miscellaneous replies. Typical comments were: 
"College preparation need only be the basic fundamentals—-being up-to- 
date is more important." "Always keep interested and up-to-date." 
"Economics was listed as a social science and was not required for a 
business education minor." "It was adequate at the time, but if I were 
to teach economics now, I would need a refresher course."
Other Business Administration Courses
Collegiate Credit Hours Earned in Basic Business Courses
Among the 288 business teacher respondents, 48, 16,67 per cent, 
earned six semester hours in basic business. A total of 32 respondents, 
11.11 per cent, earned nine semester hours in basic business, and one 
respondent, .35 per cent, earned a total of 42 semester hours in basic 
business.
A total of 23 respondents trained in Florida, 20.00 per cent, 
earned six semester hours in basic business. Thirteen respondents,
11.30 per cent, earned nine semester hours, and one respondent, .87 per 
cent, earned a total of 39 semester hours in basic business.
Among 173 respondents trained in other states, 25, 14.45 per 
cent, earned six semester hours in basic business. A total of 19 
respondents, 10.98 per cent, earned 19 semester hours, and one respondent, 
.58 per cent, earned a total of 42 semester hours in basic business. See
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Table 42, pages 149-152. Appendix C, pages 274-281, presents college 
credit hours earned in specific courses in basic business.
College Credit Hours Respondents Felt Should be Required in 
Basic Business Subjects
Of the 288 business teacher respondents, 31, 10.76 per cent, 
felt that 15 semester hours of basic business should be required to pro­
vide adequate subject matter knowledge to teach basic business courses in 
high school. A total of 29 respondents, 10,07 per cent, felt that 
twelve semester hours of basic business should be required, and one 
respondent, .35 per cent, reported that 49 semester hours of basic busi­
ness should be required to provide adequate subject matter knowledge to 
teach basic business courses in high school.
Eighteen respondents trained in Florida, 15.65 per cent, felt 
that 15 semester hours of basic business should be required to provide 
adequate subject matter knowledge to teach basic business courses in 
high school. A total of 15 respondents, 13.04 per cent, felt that 12 
semester hours should be required, and one respondent, .87 per cent, 
felt that 42 semester hours of basic business should be required to pro­
vide adequate subject matter knowledge to teach basic business courses 
in high school.
Among 173 respondents trained in other states, 14, 8,09 per 
cent, reported that 12 semester hours of basic business should be re­
quired to provide adequate subject matter knowledge to teach basic busi­
ness courses in high school. A total of 13, 7.51 per cent, felt that 15 
semester hours should be required, and one respondent, .58 per cent, 
felt that 49 semester hours of basic business should be required to pro­
vide adequate subject matter knowledge to teach basic business courses
I
TABLE 42













1.5 1 .87 1 .58 2 .69
2.0 — 1 .58 1 .35
2.5 2 1.16 2 .69
3.0 6 5.22 6 3.47 12 4.17
3.5 3 1.73 3 1.04
4.0 1 .87 2 1.16 3 1.04
5.5 3 1.73 3 1.04
6.0 23 20.00 25 14.45 48 16.67
6.5 1 .87 3 1.73 4 1.39
7.0 1 .87 1 .58 2 .69
7.5 1 .58 1 .35
8.0 2 1.74 10 5.78 12 4.17















9.5 1 .58 1 .35
10.0 1 8 4.62 8 2.78




12.0 12 10.43 15 8.67 27 9.38
13.5 2 1.16 2 .69
14.0 6 3.47 6 2.08
15.0 | 20 17.39 5 2.89 25 8.68
15.5 2 1.16 2 .69
16.0 3 1.73 3 1.04
16.5 2 1.16 2 .69
17.0 2 1.74 2 .69
17.5 1 .58 1 .35
18.0 10 8.70 6 3.47 16 5.56
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TABLE 42— Continued
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Respondents
Hours No. % No. % No. %
19.0 1 .87 1 .35
19.5 1 .58 1 .35
20.0 3 1.73 3 1.04
20.5 1 .58 1 .35
21.0 3 2.61 5 2.89 8 2.78
22.0 2 1.16 2 .69
23.5 1 .58 1 .35
24.0 4 3.48 6 3.47 10 3.47
25.0 1 .58 1 .35
25.5 1 .58 1 .35
27.0 4 3.48 3 1.73 7 2.43
28.0 1 .58 1 .35
29.0 2 1.16 2 .69


















32.0 1 .58 1 .35
33.0 5 4.35 4 2.31 9 3.13
35.0 1 .58 1 .35
39.0 1 .87 1 .35
42.0 1 .58 1 .35
No Response 2 1.74 8 4.62 10 3.47
Total Respondents 115 100.00 173 100.00 288 100.00
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in high school. See Table 43, page 154-157. Appendix C, pages 272-281, 
presents college credit hours respondents felt should be required to pro­
vide subject matter knowledge to teach basic business subjects in high 
school in specific college basic business courses.
Areas of Basic Business Preparation Considered 
Adequate for Effective Teaching
A total of 225 business teacher respondents, 78.13 per cent, 
reported that their undergraduate preparation was sufficient to teach 
Ccneral Business. Among the respondents, 170, 59,03 per cent, felt that 
their undergraduate preparation was sufficient to teach Business Law, 
and 23 respondents, 7.99 per cent, felt that their undergraduate prepar­
ation was not sufficient to teach any of the high school basic business 
courses.
Ninety-one respondents trained in Florida, 79.13 per cent, felt 
that their undergraduate preparation was sufficient to teach General 
Business. A total of 70, 60.87 per cent, reported that undergraduate 
preparation was sufficient to teach Business Law; a total of seven, 6,09 
per cent, respondents felt that their undergraduate preparation was not 
sufficient: to teach any of the high school basic business courses.
A total of 134 respondents trained in other states, 77.46 per 
cent, reported that undergraduate preparation was sufficient to teach 
General Business. A total of 100, 57.80 per cent, respondents reported 
that their undergraduate preparation was sufficient to teach Business 
Law, and a total of 16 respondents, 9.25 per cent, felt that their under­
graduate preparation was not sufficient to teach any of the high school 
basic business courses. See Table 44, page 158.
TABLE A3
TOTAL COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE ADEQUATE 













3.0 1 .87 2 1.16 3 1.04
3.5 1 .58 1 .35
4.0 3 1.73 3 1.04
5.5 1 CO• 1 .35
6.0 3 2.61 10 5.78 13 4.51
6.5 1 .58 1 .35
8.0 6 3.47 6 2.08
9.0 5 4.35 9 5.20 14 4.86
10.0 1 .87 12 6.94 13 4.51
10.5 2 1.16 2 .69
11.0 1 .87 1 .35















13.5 5 2.89 5 1.74
14.0 1 .87 4 2.31 5 1.74
15.0 18 15.65 13 7.51 31 10.76
15.5 1 .58 1 ..35
i16.0 2 1.74 3 1.73 5 1.74
17.0
i
2 1.74 2 .69
17.5 2 1.16 2 .69
18.0 14 12.17 11 6.36 25 8.68
18.5 1 .58 1 .35
19.0 1 CO• 1 .35
19.5 1 COm• 1 .35
20.0 3 1.73 3 1.04
20.5 1 .58 1 .35
21.0 11 9.57 6 3.47 17 5.90
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22.0 1 .87 1 .35
23.0 1 CO• 1 .35
23.5 1 .58 1 .35
24.0 9 7.83 3 1.73 12 4.17
25.0 1 .58 1 .35
27.0 7 6.09 6 3.47 13 4.51
28.0 1 CO• 2 1.16 3 1.04
29.0 1 .58 1 .35
30.0 5 4.35 5 2.89 10 3.47
33.0 2 1.74 4 2.31 6 2.08
34.0 1 . .58 1 .35
36.0 1 CO• 1 .35
38.0 1 .58 1 .35
42.0 1 .87 1 .35















46.0 1 .58 1 .35
49.0 1 .58 1 .35
No Response 12 10.43 33 19.08 45 15.63
Total Respondents 115 100.00 173 100.00 288 100.00
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TABLE 44
AREAS OF BASIC BUSINESS PREPARATION RESPONDENTS 







Respondents Trained in Florida 91 79.13 24 20.87 100.00
Respondents Trained in Other States 134 77.46 39 22.54 100.00
Combined Respondents 225 78.13 63 21.87 100.00
Salesmanship
Respondents Trained in Florida 41 35.65 74 64.35 100.00
Respondents Trained in Other States 51 29.48 122 70.52 100.00
Combined Respondents 92 31.94 196 68.06 100.00
Economic Geography
Respondents Trained in Florida 18 15.65 97 84.35 100.00
Respondents Trained in Other States 42 24.28 131 75.72 100.00
Combined Respondents 60 20.83 228 79.17 100.00
Consumer Education
Respondents Trained in Florida 54 46.96 61 53.04 100.00
Respondents Trained in Other States 58 33.53 115 66.47 100.00
Combined Respondents 112 38.89 176 61.11 100.00
Business Law
Respondents Trained in Florida 70 60.87 45 39.13 100.00
Respondents Trained in Other States 100 57.80 73 42.20 100.00
Combined Respondents 170 59.03 118 40.97 100.00
Business Organization
Respondents Trained in Florida 45 39.13 70 60.87 100.00
Respondents Trained in Other States 55 31.79 118 68.21 100.00
Combined Respondents 100 34.72 188 65.28 100.00
None of These
Respondents Trained in Florida 7 6.09 108 93.91 100.00
Respondents Trained in Other States 16 9.25 157 90.75 100.00
Combined Respondents 23 7.99 265 92.01 100.00
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Comments About Undergraduate Preparation in Basic Business
Sixty-four business teacher participants considered themselves 
adequately or thoroughly prepared in general business. Thirty-one 
respondents indicated that the training was deficient— courses were 
lagging. Some tabulated comments were: "It could have included a 
course in advertising and salesmanship." "Several courses were not 
stressed in college preparation." "There is not enough time to take 
courses to prepare you to teach in these fields. You get only back­
ground." "To teach business law effectively, more than one course is 
needed."
Twenty participants stressed practical work experience as a 
great asset in teaching basic business. Twelve of these were trained in 
Florida and eight were trained in other states. Some typical comments 
were: "None except the acquired skill prepared me. The actual experi­
ence was needed to become proficient." "My work experience has been of 
great value in the subjects I have taught." "Could have been better— I 
have learned more on the job and reading on my own outside of class." 
"Practical experience filled in any gaps left out by a lack of college 
courses."
There were seventeen miscellaneous replies. Some of these com­
ments were: "Undergraduate preparation was of such an unusual and 
abnormal nature (spread out over some 18 years), it is difficult for me 
to evaluate present programs." "I do not think general business is of 
much value; therefore, I cannot teach it effectively." "The entire area 
of basic business needs to be broadened."
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Reasons Respondents Did Not Feel Competent to Teach 
Some of the Basic Business Courses
A total of 89 business teacher respondents, 30.90 per cent, 
reported a lack of college subject matter preparation in basic business 
as the reason they did not feel competent to teach some of the courses 
in basic business. Sixty respondents, 20.83 per cent, reported they did 
not have a methods course as the reason they did not feel competent to 
teach some of the courses in basic business. One respondent, .35 per 
cent, reported poor instruction on the college level as the reason he 
did not feel competent to teach some of the courses in basic business.
Thirty-seven respondents trained in Florida, 32.17 per cent, 
reported a lack of college subject matter preparation in basic business 
as the reason they did not feel competent to teach some of these 
courses. A total of 27 respondents, 23.48 per cent, stated that not 
having a methods course as the reason they did not feel competent to 
teach some of the courses in basic business. Ten respondents, 9.57 per 
cent, reported the lack of work experience as the reason they did not 
feel competent to teach these courses.
Among 173 respondents trained in other states, 52, 30.06 per cent, 
reported a lack of college subject matter preparation in basic business 
as the reason they did not feel competent to teach these courses. 
Thirty-three respondents, 19.08 per cent, stated that not having a 
nethods course was the reason they did not feel competent to teach these 
courses. One respondent, .58 per cent, reported poor instruction on the 
college level as the reason he did not feel competent to teach basic 
business courses. See Table 45, page 161.
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REASONS RESPONDENTS DID NOT FEEL COMPETENT TO TEACH 






Respondents Trained Combined 
in Other States Respondents 
No. % No. %
Did not have meth­
ods course 27 23.48 33 19.08 60 20.83
Lack of interest 
in teaching the 
basic business 
courses 19 16.52 33 19.08 52 18.06
Lack of college 
subject matter 
preparation in 
basic business 37 32.17 52 30.06 89 30.90
Lack of work 
experience 10 9.57 9 5.20 19 6.60
Methods course 
was not 
sufficient 2 1.16 2 .69
Poor instruction 
on college 
level 1 .58 1 .35
Courses in General Business Respondents Felt Were of 
Greatest Value in Teaching
A total of 111 business teach participants, 38.54 per cent, 
reported that in the area of basic business, Business Law was of the 
greatest value in teacher preparation. Forty-nine participants, 17.01 
per cent, felt that Communications was of greatest value, and 38 respon­
dents, 13.19 per cent, felt that Finance was of greatest value in 
teacher preparation.
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Forty-seven participants trained in Florida, 40.87 per cent, 
reported that in the area of basic business, Business Law was of 
greatest value in teacher preparation. A total of 26 respondents, 22.61 
per cent, felt that Communications was of greatest value, and 16 respon­
dents, 13.91 per cent, felt that Finanace was of greatest value in 
teacher preparation.
Among respondents trained in other states, 64, 36.99 per cent, 
felt that in the area of basic business, Business Law was of the 
greatest value in teacher preparation. Twenty-three respondents, 13.29 
per cent, felt that Communications was of greatest value, and 22 par­
ticipants, 12.72 per cent, felt that Finance was of greatest value in 
teacher preparation. See Table 46, pages 162-164.
TABLE 46
COURSES IN BASIC BUSINESS RESPONDENTS FELT WERE OF GREATEST VALUE 
IN TEACHER PREPARATION (EXCLUDING ACCOUNTING AND ECONOMICS)
Respondents Trained Respondents Trained Combined 
Courses in Florida in Other States Respondents
No. % No. % No. %
Business Law
|
47 40.87 64 36.99 Ill 38.54
Communications 26 22.61 23 13.29 49 17.01
Finance 16 13.91 22 12.72 38 13.19
Marketing 14 12.17 22 12.72 36 12.50
Insurance 14 12.17 11 6.36 25 8.68
Introduction to 
Business 4 3.48 11 6.36 15 5.21
Advertising 5 4.35 9 5.20 14 4.86
Business English 6 5.22 7 4.05 13 4.51
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TABLE 46— Continued
Respondents Trained Respondents Trained Combined 
Courses in Florida in Other States Respondents
No. % No. % No. %
Business
Mathematics 2 1.74 10 5.78 12 4.17
General Business 2 1.74 10 5.78 12 4.17
Salesmanship 5 4.35 5 2.89 10 3.47
Money and Banking 3 2.61 6 3.47 9 3.13
Office Management 2 1.74 7 4.05 9 3.13
Personnel Management 2 1.74 7 4.05 9 3.13
Merchandising 2 1.74 6 3.47 8 2.78
Principles of 
Management 4 3.48 3 1.73 7 2.43
Statistics 3 2.61 3 1.73 6 2.08
Real Estate 4 3.48 1 .58 5 1.74
Principles of 




Management 3 2.61 1 .58 4 1.39
Retailing 0 - 3 1.73 3 1.04
Business
Organization 0 - 2 1.16 2 .69
Credit and 
Collection 1 .87 1 .58 2 .69
Data Processing 2 1.74 0 - 2 .69
Administrative
Management 1 .87 0 - 1 .35
Advertising and 
















Investments 1 .87 0 - 1 .35
Basic Business 1 .87 0 - 1 .35
Budgeting 0 - 1 .58 1 .35
Business
Administration 0 - 1 .58 1 .35
Business Management 0 - 1 .58 1 .35
Business Policies 
and Practices 0 - 1 .58 1 .35
Consumer Education 0 - 1 .58 1 .35
Consumer Problems 1 .87 0 - 1 .35
Educational
Psychology 0 - 1 .58 1 .35
General Business 
Methods 1 .87 0 - 1 .35
Government 0 - 1 .58 1 .35
Labor Problems 1 i .87 0 - 1 .35
Production
Management 0 - 1 .58 1 .35
Psychology of 
Selling and 
Advertising 0 — 1 .58 1 .35
Stocks
(Investments) 0 - 1 .58 1 .35
Survey of Business 0 - 1 .58 1 .35
No Response 24 20.87 36 20.81 60 20.83
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SECTION IV— BUSINESS EDUCATION
business Machines
Business Machines Completed on the Secondary School Level
Of the 288 business teacher participants, 244, 84.72 per cent, 
reported that they did not complete a course in business machines in 
high school. Twenty-one of 288 respondents, 7.29 per cent, completed 
two semesters, and seven participants, 2.43 per cent, completed less 
than one semester of business machines in high school.
Among 115 respondents trained in Florida, 96, 83.48 per cent, 
did not complete a course in business machines in high school. Twelve 
participants, 10.43 per cent, completed two semesters, and one respon­
dent, .87 per cent, completed less than one semester of business 
machines in high school.
A total of 148 respondents trained in other states, 85.55 per 
cent, reported that they did not complete a course in business machines 
in high school. Nine respondents, 5.20 per cent, completed two semes­
ters, and six respondents, 3.47 per cent, completed less than one 
semester of business machines in high school. See Table 47, page 166.
Business Machines Completed in Collegiate Preparation
Among the 288 business teacher respondents, 119, 41.32 per cent, 
completed one semester of business machines on the collegiate level. A 
total of 74 respondents, 26.69 per cent, did not complete a course in 
business machines, and 44 respondents, 15.28 per cent, completed two 
semesters of business machines on the collegiate level.
A total of 57 respondents trained in Florida, 49.57 per cent, 
completed one semester of business machines on the collegiate level. A
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total of 19 respondents, 16.52 per cent, completed two semesters, and 
38, 33.04 per cent, did not complete a course in business machines on 
the collegiate level.
TABLE 47
NUMBER OF HIGH SCHOOL SEMESTERS COMPLETED IN BUSINESS MACHINES
Semester Respondents %
None
Respondents Trained in Florida 96 83.48
Respondents Trained in Other States 148 85.55
Combined Respondents 244 84.72
Less than one Semester
Respondents Trained in Florida 1 .87
Respondents Trained in Other States 6 3.47
Combined Respondents 7 2.43
One Semester
Respondents Trained in Florida 6 5.22
Respondents Trained in Other States 4 2.31
Combined Respondents 10 3.47
Two Semesters
Respondents Trained in Florida 12 10.43
Respondents Trained in Other States 9 5.20
Combined Respondents 21 7.29
No Response
Respondents Trained in Florida 0 -
Respondents Trained in Other States 6 3.47
Combined Respondents 6 2.09
Totals 288 100.00
Sixty-two respondents trained in other states, 35.84 per cent,
completed one semester of business machines on the collegiate level
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A total of 25 respondents, 14.45 per cent, completed two semesters, and 
36 respondents, 20.81 per cent, did not complete a course in business 
machines on the college level. See Table 48, pages 167-168.
TABLE 48
NUMBER OF COLLEGE SEMESTERS COMPLETED IN BUSINESS MACHINES
Semester and Quarter Respondents %
None
Respondents Trained in Florida 38 33.04
Respondents Trained in Other States 36 20.81
Combined Respondents 74 25.69
One Semester
Respondents Trained in Florida 57 49.57
Respondents Trained in Other States 62 35.84
Combined Respondents 119 41.32
Two Semesters
Respondents Trained in Florida 19 16.52
Respondents Trained in Other States 25 14.45
Combined Respondents 44
Three Semesters
Respondents Trained in Florida 0 0
Respondents Trained in Other States 2 1.16
Combined Respondents 2
Four Semesters
Respondents Trained in Florida 0 0





Respondents Trained in Florida 0





Combined Respondents 39 13.55
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TABLE 48— Continued
Semester and Quarter Respondents %
Two Quarters
Respondents Trained in Florida 1 .87
Respondents Trained in Other States 6 3.47
Combined Respondents 7 2.43
'.lo Response
Respondents Trained in Florida 0 0
Respondents Trained in Other States 2 1.16
Combined Respondents 2 .69
Totals 288 100.00
Level of Achievement Attained in Collegiate Business Machines Course
Combined Respondents.— A total of 159 business teacher 
participants, 55.20 per cent, reported they attained a marketable skill 
in the operation of the stencil duplicator. Forty-one respondents, 14.24 
per cent, reported an acquaintanceship skill, and eight respondents,
2,78 per cent, received no instruction in the operation of the stencil 
duplicator.
Ninety-two respondents, 31.94 per cent, stated they attained a 
marketable skill in the operation of voice writing machines. A total of 
65 respondents, 22.57 per cent, attained an acquaintanceship skill, and 
33 participants, 11.46 per cent, reported that they did not receive any 
instruction in the operation of the voice writing machines.
Among 288 business teacher respondents, eight, 2.78 per cent, 
reported that they attained a marketable skill in data processing. 
Twenty-nine respondents, 10.07 per cent, stated that an acquaintanceship
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skill was attained, and 137, 47.57 per cent, reported that they received 
no instruction in data processing.
Respondents Trained in Florida.— Among 115 business teacher 
participants trained in Florida, 60, 52.18 per cent, stated that they 
attained a marketable skill in the operation of the stencil duplicator. 
Fourteen respondents, 12.17 per cent, reported an acquaintanceship 
skill, and three respondents, 2.61 per cent, received no instruction in 
the operation of the stencil duplicator.
A total of 31 respondents trained in Florida, 26.96 per cent, 
reported a marketable skill in the operation of voice writing machines. 
Thirty-two respondents, 27.82 per cent, attained an acquaintanceship 
skill, and nine participants, 7.83 per cent, received no instruction in 
the operation of voice writing machines.
None of the participants trained in Florida reported a market­
able skill in the operation of data processing equipment. Eight respon­
dents, 6.96 per cent, reported an acquaintanceship skill, and 58 
participants, 50.43 per cent, reported that they received no instruction 
in data processing.
Respondents Trained in Other States.— Ninety-nine business 
teacher respondents trained in other states, 57.23 per cent, reported 
that they attained a marketable skill in the operation of the stencil 
duplicator. A total of 27 respondents, 15.60 per cent, reported an 
acquaintanceship skill, and five participants, 2.89 per cent, stated 
that they received no instruction in the operation of the stencil 
duplicator.
A total of 61 participants trained in other states, 35.26 per 
cent, stated that they attained a marketable skill in the operation of
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voice writing machines. Thirty-three respondents, 19.08 per cent, 
reported an acquaintanceship skill, and 24 respondents, 13.87 per cent, 
stated that they did not receive any instruction in the operation of 
voice writing machines.
Eight respondents trained in other states, 4.62 per cent, 
reported that they attained a marketable skill in data processing. A 
total of 21 respondents, 12.14 per cent, reported an acquaintanceship 
skill, and 79 participants, 45.67 per cent, stated that they received 
no instruction in data processing. See Table 49, pages 171-172.
Adequacy of College Office Machines Preparation
Combined Respondents.— A total of 120 business teacher 
participants, 41.67 per cent, reported that college preparation in busi­
ness machines was adequate to teach office machines effectively. 
Eighty-nine respondents, 30.90 per cent, stated that they did not com­
plete a course in business machines, and 74 respondents, 25.69 per cent, 
felt that college preparation was inadequate to teach office machines 
effectively.
Respondents Trained in Florida.— Among the 115 respondents 
trained in Florida, 41, 35.65 per cent, stated that college preparation 
in business machines was adequate to teach office machines effectively.
A total of 38 participating teachers, 33.04 per cent, did not complete 
a course in business machines, and 34 participants, 29.57 per cent, felt 
that college preparation was inadequate to teach office machines effec­
tively in high school.
Respondents Trained in Other States.— A total of 79 participating 
business teachers trained in other states, 45.67 per cent, stated that
TABLE 49
LEVEL OF ACHIEVEMENT ATTAINED AT THE UNDERGRADUATE LEVEL IN BUSINESS MACHINES
Marketable Acquaintance- No No
Business Machines Skill
Adding and Calculating Machines 
Respondents Trained in Florida 44
Respondents Trained in Other States 81
Combined Respondents 125
Bookkeeping Machines
Respondents Trained in Florida 7
Respondents Trained in Other States 20
Combined Respondents 27
Voice Writing Machines 
Respondents Trained in Florida 31
Respondents Trained in Other States 61
Combined Respondents 92
Spirit Duplicators
Respondents Trained in Florida 57
Respondents Trained in Other States 99
Combined Respondents 156
% ship Skill % Instruction % Response %
38.26 32 27.83 1 .87 38 33.04
46.82 52 30.06 2 1.16 38 21.96
43.40 84 29.17 3 1.04 76 26.39
6.09 25 21.74 39 33.91 44 38.26
11.56 54 31.21 40 23.12 59 34.11
9.38 79 27.43 79 27.43 103 35.76
26.96 32 27.82 9 7.83 43 37.39
35.26 33 19.08 24 13.87 55 31.79
31.94 65 22.57 33 11.46 98 34.03
49.57 13 11.30 5 4.35 40 34.78
57.23 20 11.56 9 5.20 45 26.01
54.17 33 11.46 14 4.86 85 29.51
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TABLE 49— Continued
Marketable Acquaintance- No No
Business Machines Skill % ship Skill % Instruction % Response %
Stencil Duplicators
Respondents Trained in Florida 60 52.18 14 12.17 3 2.61 38 33.04
Respondents Trained in Other States 99 57.23 27 15.60 5 2.89 42 24.28
Combined Respondents 159 55.20 41 14.24 8 2.78 80 27.78
Offset Duplicators
Respondents Trained in Florida 5 4.35 15 13.04 41 35.65 54 46.96
Respondents Trained in Other States 25 14.45 29 16.76 53 30.64 66 38.15
Combined Respondents 30 10.42 44 15.28 94 32.64 120 41.66
Copying Machines
Respondents Trained in Florida 22 19.13 21 18.26 26 22.61 46 40.00
Respondents Trained in Other States 42 24.28 29 16.76 40 23.12 62 35.84
Combined Respondents 64 22.22 50 17.36 66 22.92 108 37.50
Data Processing Equipment
Respondents Trained in Florida 0 0 8. 6.96 58 50.43 49 42.61
Respondents Trained in Other States 8 4.62 21 12,14 79 45.67 65 37.57
Combined Respondents 8 2.78 29 10.07 137 47.57 114 39.58
Addressograph
Respondents Trained in Florida 1 .87 0 0 0 0 114 99.13
Respondents Trained in Other States 0 0 0 0 0 0 173 100.00
Combined Respondents 1 .35 0 0 0 0 287 99.65
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college preparation was adequate to teach office machines effectively. 
Fifty-five respondents, 31.79 per cent, felt that college preparation 
was inadequate to teach office machines effectively, and 36, 20.81 per 
cent, did not complete a course in business machines. See Table 50, 
page 173.
TABLE 50











Adequate 41 35.65 79 45.67 120 41.67
Inadequate 34 29.57 55 31.79 89 30.90
No Response 2 1.74 3 1.73 5 1.74
Did Not Complete 
Course in 
Business 
Machines 38 33.04 36 20.81 74 25.69
Totals 115 100.00 173 100.00 288 100.00
Comments on College Preparation in Business Machines 
Thirty-seven respondents indicated that instruction was in­
adequate. Twelve of these teachers were trained in Florida and 17 were 
trained in other states. Some typical comments were: "Needed better 
and more detailed instructions on mechanics of the machine, its capacity, 
and related activities that the machine could perform." "I feel that 
more time should be spent on calculators." "The course did not cover 
the machines as well as it should have."
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Thirty-seven combined respondents indicated that instructions 
were adequate. Of these, eight were from Florida and 29 were trained 
in other states.
A total of 32 combined respondents stated that machine training 
was deficient because of a lack of equipment. Fourteen were from 
Florida and 18 were from other states. A typical comment was: "There 
was an inadequate number of machines in the business machines course,"
Ten combined respondents pointed out the necessity of "keeping 
up with the machines" as they are continually changing. Some of the 
comments were: "I needed instruction in data processing and copying 
machines." "It was adequate at the time but there are many new machines 
now. Due to this, I do not feel competent."
There is a need for instruction in data processing and other 
courses in machines as stated by four teachers. Three participants 
experienced a need for methods courses.
Four teachers stated that they had learned the basic principles 
for the operation of business machines and found this very valuable.
Seven participants emphasized the value of work experience with 
business machines as being of great value to them in their teaching.
One teacher said: "I learned far more from actual experience working 
with machines on the job." Another teacher wrote: "I feel competency 
came while working as a secretary."
There were 16 miscellaneous comments on the inadequacy of college 
preparation in business machines. A few of these comments were: "I 
only took one course that helped me. I do not think I could teach the 
course." "Actually, machines were part of our secretarial office
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practice course." "Office machines has become a much more complicated 
area in the present day situation in contrast to my training period.
Shorthand
Shorthand Completed on the Secondary School Level
Combined Respondents.— A total of 96 business teacher partici­
pants, 33.33 per cent, did not complete shorthand in high school.
Forty respondents, 13.89 per cent, completed four semesters, and one 
respondent, .35 per cent, completed six semesters of shorthand in high 
school.
Respondents Trained in Florida.— Forty-four participants trained 
in Florida, 38.26 per cent, did not complete shorthand in high school,
A total of 14 respondents, 12.17 per cent, completed four semesters, 
and one respondent, .35 per cent, completed six semesters of shorthand 
in high school.
Respondents Trained in Other States.— A total of 55 respondents 
trained in other states, 31.78 per cent, completed two semesters of 
shorthand in high school. Twenty-six participants trained in other 
states, 15.03 per cent, completed four semesters, and two respondents, 
1.16 per cent, completed three semesters of shorthand in high school.
See Table 51, page 176.
Total Credit Hours Earned in Collegiate Shorthand
The range for the total credit hours earned in college shorthand 
courses by 288 business teacher respondents was 3.0 to 24.0 semester 
hours.
Combined Respondents .— A total of 60 business teacher respon­
dents, 20.83 per cent, earned a total of nine semester hours in short­
hand. Forty-three respondents, 14.93 per cent, earned a total of 12
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semester hours, and one respondent, .35 per cent, earned a total of 24 
semester hours in shorthand.
TABLE 51
NUMBER OF SEMESTERS OF SHORTHAND RESPONDENTS 











None 44 38.26 52 30.06 96 33.33
Less than 1 1 .87 - - 1 .35
1 Semester 3 2.61 2 1.16 5 1.74
2 Semesters 38 33.04 55 31.78 93 32.29
3 Semesters 2 1.74 2 1.16 4 1.39
4 Semesters 14 12.17 26 15.03 40 13.89
6 Semesters 1 .87 - - 1 .35
No Response 12 10.44 36 20.81 48 16.66
Totals 115 100.00 173 100.00 288 100.00
Respondents Trained in Florida.— Forty-two participants trained 
in Florida, 36.52 per cent, earned nine semesters hours in shorthand. A 
total of 18 respondents, 15.65 per cent, earned 12 semester hours, and 
one respondent, .87 per cent, earned 22 semester hours in shorthand.
Respondents Trained in Other States.— A total of 27 respondents 
trained in other states, 15.61 per cent, earned a total of six semester 
hours in shorthand. Eighteen participants, 10.40 per cent, earned nine 
semester hours, and one respondent, .58 per cent, earned a total of 24
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semester hours in shorthand. See Table 52, pages 178-179. Appendix D, 
pages 283-285, presents college credit hours earned in specific courses 
in shorthand.
Competency in Shorthand Skills
Combined Respondents.— A total of 111 business teacher respon­
dents,, 38.54 per cent, reported strong competency in the production of 
mailable transcripts based on college preparation. One hundred seven­
teen, 40.63 per cent, stated that their competency in production of 
mailable transcripts was adequate, ten participants, 3.47 per cent, felt 
that their competency was weak, and two respondents, had no preparation 
in the production of mailable transcripts.
Eighty-nine participants, 30.90 per cent, reported strong compe­
tency in speed building in shorthand preparation. A total of 130 re­
spondents, 45.14 per cent, felt that their competency in speed building 
was adequate, six respondents, 3.47 per cent, stated that their compe­
tency in speed building was weak.
A total of 87 participating business teachers, 30.21 per cent, 
reported strong competency in shorthand penmanship based on college 
shorthand preparation. One hundred thirty-three respondents, 46.18 per 
cent, stated that their competency was adequate, 17 participants, 5.91 
per cent, felt that their competency was weak, and two respondents, .69 
per cent, reported that they had no preparation in shorthand penmanship 
in their college shorthand preparation.
Respondents Trained in Florida.— Forty-one business teacher 
participants trained in Florida, 35.65 per cent, reported strong compe­
tency in the production of mailable transcripts based on college 
preparation. A total of 54 respondents, 46.96 per cent, stated that
TABLE 52













3.0 4 3.48 4 2.31 8 4.62
3.5 1 .58 1 .35
4.0 1 .87 5 2.89 6 2.08
5.0 1 .58 1 .35
5.5 1 • Ui 00 1 .35
6.0 26 22.61 27 15.61 53 18.40
6.5 2 1.16 2 .69
8.0 4 3.48 20 11.56 24 8.33
9.0 42 36.52 18 10.40 60 20.83
10.0 2 1.74 18 10.40 20 6.94
10.5 2 1.16 2 .69
11.0 2 1.16 2 .69














13.5 3 1.73 3 1.04
14.0 2 1.16 2 .69
15.0 3 2.61 1 .58 4 1.39
16.0 2 1.16 2 .69
18.0 2 1.16 2 .69
21.0 1 .58 1 .35
22.0 1 .87 1 .35
24.0 1 .58 1 .35
No Response 2 1.74 2 .69
Did Not Study
Shorthand 12 6.94 35 20.23 47 16.32
Totals 115 100.00 173 100.00 288 100.00
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their competency in production of mailable transcripts was adequate, six 
participants, 5.22 per cent, felt that their competency was weak, and 
one respondent, .87 per cent, had no preparation in the production of 
nailable transcripts.
A total of 32 participants trained in Florida, 27.83 per cent, 
reported strong competency in speed building in shorthand preparation. 
Fifty-five respondents, 47.83 per cent, felt their competency in speed 
building was adequate, and 15 participating teachers, 13.04 per cent, 
stated that their competency in speed building was weak.
Forty-one respondents trained in Florida, 35.65 per cent, re­
ported strong competency in shorthand penmanship based on college short­
hand preparation. A total of 53 respondents, 46.09 per cent, stated that 
their competency in shorthand penmanship was adequate, eight partici­
pants, 6.96 per cent, felt that their competency was weak, and one 
respondent, .87 per cent, reported no preparation in shorthand penman­
ship in college shorthand preparation.
Respondents Trained in Other States.— A total of 70, 40.46 per 
cent, participating business teachers trained in other states, reported 
strong competency in the production of mailable transcripts based on 
college preparation. Sixty-three respondents, 36.42 per cent, stated 
that their competency in the production of mailable transcripts was 
adequate, four participants, 2.31 per cent, felt that their competency 
was weak, and one respondent, .58 per cent, reported no preparation in 
shorthand penmanship in college shorthand preparation.
Fifty-seven respondents trained in other states, 32.95 per cent, 
reported strong competency in speed building in shorthand preparation.
A total of 75 participating teachers, 43.35 per cent, felt their
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competency in speed building was adequate, and six respondents, 3,47 per 
cent, stated that their competency in speed building was weak.
A total of 46 participants trained in other states, 26.59 per 
cent, reported strong competency in shorthand penmanship based on col­
lege shorthand preparation. Eighty respondents, 46.24 per cent, stated 
that their competency in shorthand penmanship was adequate, nine 
participants, 5.20 per cent, felt that their competency was weak, and 
one respondent, .58 per cent, reported no preparation in shorthand pen­
manship in college shorthand preparation. See Table 53, page 182.
Instructional Media Utilized in College Shorthand Classes
Combined Respondents .— A total of 184 business teacher respon­
dents, 63.89 per cent, stated that the chalkboard was used frequently in 
college shorthand classes. Forty-nine participants, 17.02 per cent, 
reported that the chalkboard was used occasionally, and two respondents, 
.69 per cent, stated that the chalkboard was never used in college 
shorthand classes.
Fifty-eight participating business teachers, 20.14 per cent, 
reported frequent use of the record player in college shorthand classes, 
A total of 80 respondents, 27.78 per cent, reported occasional use of 
the record player, and 88 participating teachers, 30.55 per cent, stated 
that the record player was never used in college shorthand classes.
Among the 288 participating business teachers, seven, 2.43 per 
cent, reported frequent use of the overhead projector in college 
shorthand classes. Twenty-one respondents, 7.29 per cent, reported 
occasional use of the overhead projector, and 184 participants, 63.89 
per cent, stated that the overhead projector was never used in college 
shorthand classes.
TABLE 53








No. % No. % No. % No. % No. % No. %
Shorthand Penmanship
Respondents Trained in Florida 41 35.65 53 46.09 8 6.96 1 .87 12 10.43
Respondents Trained in Other States 46 26.59 80 46.24 9 5.20 1 .58 2 1.16 35 20.23
Combined Respondents 87 30.21 133 46.18 17 5.91 2 .69 2 .69 47 16.32
Theory
Respondents Trained in Florida 40 34.78 52 45.22 8 6.96 1 .87 2 1.74 12 10.43
Respondents Trained in Other States 68 39.31 54 31.21 14 8.09 2 1.16 - - 35 20.23
Combined Respondents 108 37.50 106 36.81 22 7.64 3 1.04 2 .69 47 16.32
Speed Building
Respondents Trained in Florida 32 27.83 55 47.83 15 13.04 - - 1 .87 12 10.43
Respondents Trained in Other States 57 32.95 75 43.35 6 3.47 - - - - 35 20.23
Combined Respondents 89 30.90 130 45.14 21 7.29 - - 1 .35 47 16.32
Production of Mailable Transcripts
Respondents Trained in Florida 41 35.65 54 46.96 6 5.22 1 .87 1 .87 12 10.43
Respondents Trained in Other States 70 40.46 63 36.42 4 2.31 1 .58 - - 35 20.23
Combined Respondents 111 38.54 117 40.63 10 3.47 2 .69 1 .35 47 16.32
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Respondents Trained in Florida.— Among the 115 business teacher 
respondents trained in Florida, 81, 70.44 per cent, stated that the 
chalkboard was used frequently in college shorthand classes. Eighteen 
participants, 15.65 per cent, reported that the chalkboard was used 
occasionally, and one respondent, .87 per cent, reported that the 
chalkboard was never used in college shorthand classes.
Twenty-one respondents trained in Florida, 18.26 per cent, re­
ported frequent use of the record player in college shorthand classes.
A total of 27 participants, 23.48 per cent, reported occasional use of 
the record player, and 49 respondents, 42.61 per cent, stated that the 
record player was never used in college shorthand classes.
One respondent, .87 per cent, reported frequent use of the over­
head projector in college shorthand classes. A total of nine respon­
dents, 7.83 per cent, reported occasional use of the overhead projector, 
and 83 respondents, 72.17 per cent, reported that the overhead projec­
tor was never used in college shorthand classes.
Respondents Trained in Other States.— -Of the 173 participating 
business teachers trained in other states, a total of 103 respondents, 
59.54 per cent, reported frequent use of the chalkboard in college 
shorthand classes. Thirty-one business teacher participants, 17.92 per 
cent, reported occasional use of the chalkboard, and one respondent, .58 
per cent, stated that the chalkboard was never used in college shorthand 
classes.
A total of 37 respondents trained in other states, 21.39 per 
cent, reported frequent use of the record player in college shorthand 
classes. Fifty-four participants, 31.21 per cent, reported occasional 
use of the record player, and 39 participants, 22.54 per cent, stated
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that the record player was never used in their college shorthand 
classes.
Six respondents trained in other states, 3.47 per cent, reported 
frequent use of the overhead projector in college shorthand classes. A 
total of 12 respondents, 6.94 per cent, stated that the overhead projec­
tor was used occasionally, and 101 participants, 58.38 per cent, reported 
that the overhead projector was never used in college shorthand classes. 
See Table 54, pages 185-186.
Adequacy of College Shorthand Preparation
Combined Respondents.— A total of 202 participating business 
teachers, .70.14 per cent, reported that college preparation in shorthand 
was adequate to teach shorthand effectively. Forty-seven respondents,
16.32 per cent, did not complete shorthand in college, and 36 respon­
dents, 12.50 per cent, reported that college shorthand preparation was 
inadequate to teach shorthand effectively.
Respondents Trained in Florida.— Among the 115 business teachers 
trained in Florida, 84, 73.04 per cent, reported that college preparation 
in shorthand was adequate to teach shorthand effectively. Seventeen 
participants, 14.78 per cent, stated that college preparation was in­
adequate, and 12 respondents, 10.44 per cent, did not complete a course 
in shorthand.
Respondents Trained in Other States.— One hundred eighteen 
respondents trained in other states, 68.21 per cent, stated that college 
preparation in shorthand was adequate to teach shorthand effectively. A 
total of 35 respondents, 20.23 per cent, did not complete a course in 
shorthand, and 19 respondents, 10.98 per cent, felt that college prep­
aration was inadequate. See Table 55, page 187.
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Respondents Trained in Florida 81 70.44 18 15.65 1 .87 3 •2.61 12 10.43
Respondents Trained in Other States 103 59.54 31 17.92 1 .58 3 1.73 35 20.23
Combined Respondents 184 63.89 49 17.02 2 .69 6 2.08 47 16.32
Tape Recorder
Respondents Trained in Florida 29 25.22 27 23.48 40 34.78 7 6.09 12 10.43
Respondents Trained in Other States 36 20.81 43 24.86 50 28.90 9 5.20 35 20.23
Combined Respondents 65 22.57 70 24.31 90 31.25 16 5.55 47 16.32
Record Player
Respondents Trained in Florida 21 18,26 26 22.61 49 42.61 7 6.09 12 10.43
Respondents Trained in Other States 37 21.39 54 31.21 39 22.54 8 4.63 35 20.23
Combined Respondents 
Multiple Channel Tape Dictation
58 20.14 80 27.78 88 30.55 15 5.21 47 16.32
Equipment
Respondents Trained in Florida 7 6.09 10 8.70 76 66.08 10 8.70 12 10.43
Respondents Trained in Other States 7 4.05 17 9.83 98 56.64 16 9.25 35 20.23
















Respondents Trained in Florida 4 3.48 18 15.65 71 61.74 10 8.70 12 10.43
Respondents Trained in Other States 12 6.94 34 19.65 73 42.20 19 10.98 35 20.23
Combined Respondents 16 5.56 52 18.05 144 50.00 29 10.07 47 16.32
Overhead Projector
Respondents Trained in Florida 1 .87 9 7.83 83 72.17 10 8.70 12 10,43
Respondents Trained in Other States 6 3.47 12 6.94 101 58.38 19 10.98 35 20.23
Combined Respondents 7 2.43 21 7.29 184 63.89 29 10.07 47 16.32
Controlled Reader
Respondents Trained in Florida 4 3.48 5 4.35 83 72.17 11 9.57 12 10.43
Respondents Trained in Other States 14 8.09 13 7.51 93 53.76 18 10.41 35 20.23
Combined Respondents 18 6.25 18 6.25 176 61.11 29 10.07 47 16.32
Films and Film Strips
Respondents Trained in Florida 1 .87 102 88.70 12 10.43
Respondents Trained in Other States 173 100.00
Combined Respondents 1 .35 275 95.49 12 4.16
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ADEQUACY OF COLLEGE SHORTHAND PREPARATION 
TO TEACH SHORTHAND EFFECTIVELY










Adequate 84 73.04 118 68.21 202 70.14
Inadequate 17 14.78 19 10.98 36 12.50
No Response 2 1.74 1 .58 3 1.04
Did Not Complete
Shorthand 12 10.44 35 20.23 47 16.32
Total 115 100.00 173 100.00 288 100.00
Comments on College Shorthand Preparation
Sixty-five participants said that their shorthand preparation 
was adequate. Twenty-seven were from Florida and 38 were from other 
states. A typical comment was: "The instruction was very thorough 
and effective."
Eleven respondents stated that their instruction was inadequate. 
Five were from Florida and six were from other states. A typical 
comment was: "There was too much time spent on transcribing and not 
enough time on dictation."
A total of nine teachers commented on the inadequacy or lack of 
methods courses in shorthand. Some of the comments were: "I learned 
the skill, received no instruction on 'how to teach it' while taking the 
course." "I believe there could have been much more emphasis on methods 
and on difficult comprehension lessons of theory."
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Six participating teachers trained in Florida indicated that 
there was a lack of equipment in their college shorthand classes. Some 
comments were: "Shorthand preparation was adequate but instructional 
media was limited." "A shorthand lab would have been of great benefit 
to me."
Five teachers expressed a need for more preparation in short­
hand,. Four of these were trained in Florida and one in another state.
A typical comment was: "I should have taken the advanced shorthand 
course."
Three combined participants reported the importance of work 
experience for shorthand teachers. Some comments were: "Work experi­
ence along with college preparation has enabled me to teach shorthand 
effectively." "Again, my skill was used in business. My beginning 
students have succeeded quite well and have succeeded markedly in their 
professions."
There were nine miscellaneous comments. Some comments were: 
"Shorthand should not have been required— four courses of boring tedious 
work." "I would like to see a course in theory taught after advanced 
shorthand." "I found the trimester system detrimental (time and 
pressure factors) to skill building in my shorthand courses."
Typewriting
Typewriting Completed in High School
A total of 134 business teacher respondents, 46.53 per cent, 
completed two semesters of typewriting in high school. Eighty-six, 
respondents, 29.86 per cent, completed four semesters of typewriting in 
high school, and three respondents, 1.04 per cent, completed three 
semesters of typewriting in high school.
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Fifty-seven respondents trained in Florida, 49.57 per cent, 
completed two semesters of typewriting in high school. A  total of 30 
participants, 26.09 per cent, completed four semesters of typewriting 
in high school, and one respondent, .87 per cent, completed three 
semesters in high school.
A total of 77 participants trained in other states, 44.51 per 
cent, completed two semesters of typewriting in high school. Fifty-six 
respondents, 32.37 per cent, completed four semesters of typewriting in 
high school, and one respondent, .87 per cent, completed three semesters 
in high school. See Table 56, pages 189-190.
TABLE 56
NUMBER OF SEMESTERS OF TYPEWRITING COMPLETED IN HIGH SCHOOL 
Semesters Respondents %
None
Respondents Trained in Florida 10 8.70
Respondents Trained in Other States 23 13.99
Combined Respondents 33
Less than one Semester
Respondents Trained in Florida 3 2.61
Respondents Trained in Other States 2 1.16
Combined Respondents 5
One Semester
Respondents Trained in Florida 10 8.70
Respondents Trained in Other States 13 7.51
Combined Respondents 23
Two Semesters
Respondents Trained in Florida 57 49.57









Respondents Trained in Florida 1 .87
Respondents Trained in Other States 2 1.16
Combined Respondents 3 1.04
Four Semesters
Respondents Trained in Florida 30 26.09
Respondents Trained in Other States 56 32.37
Combined Respondents 86 29.86
Six Semesters
Respondents Trained in Florida 3 2.61
Respondents Trained in Other States 0 0
Combined Respondents 3 1.04
No Response
Respondents Trained in Florida 1 .87
Respondents Trained in Other States 0 -
Combined Respondents 1 .35
Totals 288 100.00
College Credit Hours Earned in Typewriting 
The range for the total credit hours earned in college type­
writing courses by 288 business teacher respondents was 1.0 to 12.0 
semester hours.
Combined Respondents .— A total of 80 business teacher respondents, 
27.78 per cent, earned a total of six semester hours in typewriting.
Thirty participants, 10.42 per cent, earned a total of three semester 
hours in typewriting, and one respondent, .35 per cent, earned a total 
of 1Q„5 semester hours in typewriting.
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Respondents Trained in Florida.— Thirty-three respondents 
trained in Florida, 28.70 per cent, earned a total of six semester 
hours in typewriting. A total of 12 participants, 10.43 per cent, 
earned nine semester hours, and one respondent, .87 per cent, earned 
2.5 semester hours in typewriting.
Respondents Trained in Other States.— A total of 47 respondents 
trained in other states, 27.17 per cent, earned a total of six semester 
hours in typewriting. Ten respondents, 5.78 per cent, earned 12 semes­
ter hours, and one respondent, ,58 per cent, earned a total of 10.5 
semester hours in typewriting. See Table 57, pages 192-193. Appendix E, 
pages 287-289, presents college credit hours earned in specific courses 
in typewriting.
Competency in Typewriting Skills
Combined Respondents.— A total of 200 respondents, 69.44 per 
cent, reported strong competency in straight copy skill based on college 
preparation. Sixty-two respondents, 21.53 per cent, stated that 
straight copy skill was adequate, and four participants, 1.39 per cent, 
felt that straight copy skill was weak.
One hundred forty-two business teacher participants, 49.30 per 
cent, reported strong competency in timed production of mailable copy.
A total of 105 respondents, 36.46 per cent, reported that skill in timed 
production of mailable copy was adequate. A total of 15 participants, 
5.21 per cent, reported that timed production of mailable copy was weak, 
and one respondent, .35 per cent, reported no preparation in timed 
production of mailable copy.
Among 288 respondents, 59, 20.49 per cent, reported that compe­
tency in numbers and symbols was strong. One hundred thirty-eight
TABLE 57














00• 1 .58 2 .69
1.5 1
00• 3 1.73 4 1.39
2.0 20 17.39 10 5.78 30 10.42
2.5 1 00• 7 4.05 8 2.78
3.0 20 17.39 10 5.78 30 10.42
3.5 3 1.73 3 1.04
4.0 6 5.22 29 16.76 35 12.15
4.5 4 2.31 4 1.39
5.0 3 2.61 3 1.04
5.5 2 1.16 2 .69
6.0 33 28.70 47 27.17 80 27.78
6.5 6 3.47 6 2.08
7.0 2 1.74 2 .69
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8.0 2 1.74 14 8.09 16 5.56
9.0 12 10.43 5 2.89 17 5.90
9.5 1 .58 1 .35
10.0 4 2.31 4 1.39
10.5 1 .58 1 .35
12.0 4 3.48 10 5.78 14 4.86
None 6 3.47 6 2.08
No Response 10 8.70 10 5.78 20 6.94
Total Respondents 115 100.00 173 100.00 288 100.00
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respondents, 47.82 per cent, felt that competency in numbers and symbols 
was adequate. A total of 66 participants, 22.92 per cent, reported that 
competency in numbers and symbols was weak, and two respondents, .69 per 
cent, reported no preparation in typing numbers and symbols.
Respondents Trained in Florida.— There were 84 respondents 
trained in Florida, 73.04 per cent, who felt that competency in straight 
copy was strong. A total of 20 participants, 17.39 per cent, reported
adequate competency in straight copy, and one respondent, .87 per cent,
felt that straight copy competency was weak.
A total of 58 participants, 50.44 per cent, reported strong 
competency in timed production of mailable copy. Forty-two respondents, 
36.52 per cent, reported adequate competency in timed production of 
mailable copy. Two respondents, 1.74 per cent, fet that competency in
timed production of mailable copy was weak, and one respondent, .87 per
cent, reported no preparation in timed production of mailable copy.
Twenty-three teachers, 20.00 per cent, reported that competency 
in numbers and symbols was strong, 52 participants, 45.22 per cent, felt 
that competency in numbers and symbols was adequate. A total of 27 
teachers, 23.48 per cent, reported that competency in numbers and sym­
bols was weak, and two respondents, 1.74 per cent, reported no prep­
aration in typing numbers and symbols.
Respondents Trained in Other States.— A total of 116 partici­
pants, 67.05 per cent, felt that competency in straight copy was strong. 
Forty-two respondents, 24.28 per cent, reported adequate straight copy 
competency, and three respondents, 1.73 per cent felt that straight copy 
competency was weak.
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Eighty-four respondents, A8.56 per cent, reported strong compe­
tency in timed production of mailable copy. A total of 63 participants, 
36.42 per cent, reported adequate competency, and 13 respondents, 7.51 
per cent, reported that competency in timed production of mailable copy 
was weak.
A total of 36 respondents, 20.81 per cent, felt that competency 
in numbers and symbols was strong, and 86 participants, 49.71 per cent, 
felt that competency was adequate. Thirty-nine respondents, 22.54 per 
cent, felt that competency in numbers and symbols was weak. See 
Table 58, pages 196-197.
Devices used in College Typewriting Classes
Combined Respondents.— A total of 135 participants, 46.88 per 
cent, reported frequent use of the demonstration stand in college type­
writing classes. Eighty-five teachers, 29.51 per cent, reported 
occasional use of the demonstration stand, and 41 respondents, 14.24 per 
cent, stated that the demonstration stand was never used in college 
typewriting classes.
Thirty-eight participants, 13.19 per cent, reported frequent 
use of the rhythm records in college typewriting classes. A total of 78 
teachers, 27.08 per cent, reported occasional use of rhythm records, and 
131 respondents, 45.49 per cent, stated that rhythm records were never 
used in college typewriting classes.
A total of six business teacher respondents, 2.08 per cent, re­
ported frequent use of the overhead projector in college typewriting 
classes. Thirty-four teachers, 11.81 per cent, reported occasional use, 
and 199 participants, 69.10 per cent, stated that the overhead projector 
was never used in college typewriting classes.
TABLE 58
COMPETENCY IN TYPEWRITING SKILLS BASED ON COLLEGE PREPARATION
Strong Adequate Weak No No
Typewriting Skills






Respondents Trained in Florida 84 73.04 20 17.39 1 .87 0 0 10 8.70
Respondents Trained in Other States 116 67.05 42 24.28 3 1.73 0 0 12 6.94
Combined Respondents 200 69.44 62 21.53 4 1.39 0 0 22 7.64
Error Correction Techniques 
Respondents Trained in Florida 70 60.87 29 25.22 5 4.35 0 0 11 9.56
Respondents Trained in Other States 96 55.49 59 34.10 5 2.89 1 .58 12 6.94
Combined Respondents 166 57.64 88 30.55 10 3.47 1 .35 23 7.99
Timed Production of Mailable Copy 
Respondents Trained in Florida 58 50.44 42 36.52 2 1.74 1 .87 12 10.43
Respondents Trained in Other States 84 48.56 63 36.42 13 7.51 0 0 13 7.51
Combined Respondents 142 49.30 105 36.46 15 5.21 1 .35 25 8.68
Numbers and Symbols
Respondents Trained in Florida 23 20.00 52 45.22 27 23.48 2 1.74 11 9.56
Respondents Trained in Other States 36 20.81 86 49.71 39 22.54 0 0 12 6.94




Strong Adequate Weak No No
Preparation Response
No. % No. % No. % No. % No. %
Proofreading
Respondents Trained in Florida 75 65.22 25 21.74 4 3.48 0 0 11 9.56
Respondents Trained in Other States 106 61.27 49 28.32 5 2.89 1 .58 12 6.94
Combined Respondents 181 62.85 74 25.69 9 3.12 1 .35 23 7.99
Error Analysis
Respondents Trained in Florida 43 37.39 37 32.17 10 8.70 12 10.44 13 11.30
Respondents Trained in Other States— 69 39.89 64 36.99 12 6.94 13 7.51 15 8.67
Combined Respondents 112 38.89 101 35.07 22 7.64 25 8.68 28 9.72
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Respondents Trained In Florida.— A total of 46 business
teachers, 40.00 per cent, reported frequent use of the demonstration 
stand in college typewriting classes. Thirty-nine respondents, 33.92 
per cent, reported occasional use, and 16 respondents, 13.91 per cent, 
stated that the demonstration stand was never used in college type­
writing classes.
Among the 115 reporting teachers, eleven, 9.57 per cent, re­
ported frequent use of rhythm records in college typewriting classes. 
Twenty-three teachers, 20.00 per cent, reported occasional use of 
rhythm records, and 61 teachers, 53;.04 per cent, stated that rhythm 
records were never used in college typewriting classes.
A total of eight respondents, 6.96 per cent, indicated 
occasional use of the overhead projector in college typewriting classes, 
and 85 teachers, 73.91 per cent, reported that the overhead projector 
was never used in college typewriting classes.
Respondents Trained in Othê : States.— A total of 89 respondents, 
51.45 per cent, reported frequent use of the demonstration stand in 
college typewriting classes. Forty-six teachers, 26.59 per cent, re­
ported occasional use, and 25 participants, 14.45 per cent, stated that 
the demonstration stand was never used in college typewriting classes.
Twenty-seven business teachers, 15.61 per cent, reported fre­
quent use of rhythm records in college typewriting classes. A total of 
55 respondents, 31.79 per cent, stated that the rhythm records were 
used occasionally in college typewriting classes, and 70 teachers, 40.46 
per cent, stated that rhythm records were never used in college type­
writing classes.
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A total of six teachers, 3.47 per cent, stated that the con­
trolled reader was used frequently in college typewriting classes. 
Twenty-eight participants, 16.18 per cent, reported an occasional use, 
and 108 teachers, 62.43 per cent, stated that the controlled reader was 
never used in college typewriting classes. See Table 59, pages 200-201.
Adequacy of College Typewriting Preparation 
Combined Respondents.— A total of 237 participants, 82.29 per 
cent, reported that their college preparation was adequate to teach 
typewriting effectively. Twenty-eight teachers, 9.72 per cent, stated
that their college preparation was inadequate to teach typewriting
effectively, and 11 participants, 3.82 per cent, did not take college 
typewriting.
Respondents Trained in Florida.— A total of 91 teachers, 79.14
per cent, stated that their college preparation was adequate to teach 
typewriting effectively, and 12 teachers, 10.43 per cent, reported that 
college preparation was inadequate,,
Respondents Trained in Other States.— Among 173 business 
teachers, a total of 146, 84.39 per cent, stated that college preparation 
was adequate to teach typewriting Effectively. Sixteen participants,
9.25 per cent, stated that college preparation was inadequate, and 11 
teachers, 6.36 per cent, did not tdke college typewriting. See Table 60, 
page 202.
Comments on College Typewriting Preparation 
An analysis of the comments regarding college preparation in
typewriting, as revealed by 70 participating teachers, was good to 
excellent, Forty-three of these teachers were trained in other states
TABLE 59
DEVICES USED IN COLLEGE TYPEWRITING CLASSES
Frequently Occasionally Never No
Devices




Respondents Trained in Florida 46 40.00 39 33.92 16 13.91 14 12.17
Respondents Trained in Other States 89 51.45 46 26.59 25 14.45 13 7.51
Combined Respondents 135 46,88 85 29.51 41 14.24 27 9.37
Rhythm Records
Respondents Trained in Florida 11 9.57 23 20.00 61 53.04 20 17.39
Respondents Trained in Other States 27 15.61 55 31.79 70 40.46 21 12.14
Combined Respondents 38 13.19 78 27.08 131 45.49 41 14.24
Chalkboard
Respondents Trained in Florida 43 37.39 46 40.00 9 7.83 17 14.79
Respondents Trained in Other States 63 36.42 84 48.55 10 5.78 16 9.25
Combined Respondents 106 36.80 130 45.14 19 6.60 33 11.46
Lessons on Tapes and Discs
Respondents Trained in Florida 6 5.22 16 13.91 74 64.35 19 16.52
Respondents Trained in Other States 12 6.94 36 20.81 101 58.38 24 13.87














Respondents Trained in Florida 2 1.74 9 7.83 82 71.30 22 19.13
Respondents Trained in Other States 6 3.47 28 16.18 108 62.43 31 17.92
Combined Respondents 8 2.78 37 12.85 190 65.97 53 18.40
Overhead Projector
Respondents Trained in Florida 0 0 8 6.96 85 73.91 22 19.13
Respondents Trained in Other States 6 3*47 26 15.03 114 65.89 27 15.61
Combined Respondents 6 2.08 34 11.81 199 69.10 49 17.01
.
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and 27 were trained in Florida. $ome of these comments were: "Very 
complete— I don't think anything was lacking." "I feel that they were 
extremely adequate in preparing me to teach." "A great challenge to 
attain 70 wpm to pass advanced course— I made A's because the work was 
interesting and challenging."
TABLE 60
ADEQUACY OF COLLEGE PREPARATION TO TEACH TYPEWRITING EFFECTIVELY
202
Respondents Trained Respondents Trained Combined
Response in Florida in Other States Respondents
No. % No. % No., %
Adequate 91 79.14 146 84.39 237 82.29
Inadequate 12 10.43 16 9.25 28 9.72
No Response 12 10.43 - - 12 4.17
Did not Complete 
Typewriting - - 11 6.36 11 3.82
Totals 115 100.00 173 100.00 288 100.00
Eighteen combined respondents reported that preparation was
inadequate. Some typical comments were: "I feel that too much time was
spent on just a practice set. There was not enough equipment and 
teaching materials used at the college level," "I feel that there 
should be a short course in the repair of typewriters for secondary 
teachers." "I needed more timed production."
Thirteen participating business teachers reported a lack of 
methods or no methods courses in the teaching of typewriting. Some 
typical comments: "I did not have a methods course, but I attended a 
typewriting workshop for one credit." "Methods have changed and
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improved considerably since I was in college. I have had to do much 
outside work on my own to keep up." "I need more teaching techniques."
Two teachers wrote that typewriting equipment was inadequate in 
their college typewriting preparation.
Five teachers mentioned the need for additional courses in type­
writing. Threee were trained in Florida and two were from other states. 
Two respondents wrote: "An additional semester would have increased my 
effectiveness since the beginning course was not taken at college."
"I took only two hours of typewriting in college. I feel a great need 
for more."
There were eighteen miscellaneous replies. Two comments were:
"I researched on my own to build my audio-visual aids background." "I 
learned quite a bit in general typing skills during practice teaching."
Other Business Education Courses
College Credit Hours Earned in Other Business Education Courses
The range for the total credit hours earned in other business 
education courses by 288 business teacher respondents was 1.5 to 28.0 
semester hours.
Combined Respondents.— A total of 49 business teachers, 17.01 
per cent, earned a total of six semester hours in other business educa­
tion courses. Nineteen participants, 6.60 per cent, earned a total of 
12 semester hours in other business education courses, and two partici­
pants, .69 per cent, earned a total of 28 semester hours in other 
business education courses.
Respondents Trained in Florida.— Twenty-eight participants,
24.35 per cent, earned six semester hours in other business education 
courses. A total of 15 teachers, 13.04 per cent, earned nine semester
/ yrtv1
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Respondents Trained in Other States.— A total of 21 teachers, 
12.14 per cent, earned six semester hours in other business education 
courses. Ten participants, 5.78 per cent, earned 12 semester hours, and 
one respondent, .58 per cent, earned 27 semester hours in other business 
education courses. See Table 61, pages 205-207. Appendix F, pages 291- 
296, presents college credit hours earned in specific business education 
courses.
Selected Business Education Courses Helpful in Preparation 
To Teach on the Secondary School Level
Combined Respondents .— A total of 129 respondents, 44.79 per 
cent, stated that Secretarial Practice was helpful in preparation to 
teach on the secondary school level. Fifty-eight teachers, 20.14 per 
cent reported Orientation to Business Education as being helpful in 
preparation to teach, and eight participants, 2.78 per cent, stated 
that Records Administration was helpful in-service preparation.
Respondents Trained in Florida.— Fifty-five teachers, 47.83 per 
cent, reported Principles of Business Education as being helpful prep­
aration. A total of 16 teachers, 13.91 per cent, reported Orientation 
to Business Education, and Tests and Measurement in Business Education, 
as being helpful, and five participants, 4.35 per cent, stated that 
Records Administration was helpful preparation.
Respondents Trained in Other States.— A total of 81 teachers, 
46.82 per cent, stated that Secretarial Practice was helpful in teacher 
preparation. Thirty-eight participants, 21.97 per cent, felt that Tests 
and Measurement in Business Education was helpful, and three teachers,
hours, and two participants, 1.74 per cent, earned 28 semester hours in
other business education courses.
TABLE 61
TOTAL COLLEGE CREDIT HOURS EARNED IN OTHER BUSINESS EDUCATION coiw nr.s
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Ifespondents
Hours No. % No. % Ho* %
1.5 1 2 1.16
2 .69
2.0 1 .58 7 4.05 It 2.78
2.5 6 3.47 ft 2.08
3.0
i
20 17.30 21 12.14 41 14.24
3.5 i 5 2.89 5 1.74
4.0 3 2.61 12 6.94 15 5.21
4.5 1 .58 l .35
5.0 4 3.48 2 1.16 6 2.08
5.5 4 2.31 4 1.39
6.0 28 24.35 21 12.14 40 17.01
6.5 5 2.89 5 1.74
7.0 1 .87 1 .58 2 .69















8.0 3 2.61 5 2.89 8 2.78
9.0 15 13.04 13 7.51 28 9.72
9.5 1 00• 1 .35
10.0 1 .87 8 4.62 9 3.13
11.0 2 1.74 2 1.16 4 1.39
12.0 9 7.83 10 5.78 19 6.60
13.0 1 .87 1 .35
14.0 2 1.74 1 .58 3 1.04
15.0 3 2.61 3 1.73 6 2.08
16.0 1 .87 1 .58 2 .69
18.0 3 2.61 2 1.16 5 1.74
25.0 1 .58 1 .35















28.0 2 1.74 2 .69
None 5 4.35 3 1.73 8 2.78
No Response 11 9.57 32 18.49 43 j 14.93




1.73 per cent, felt that Records Administration was helpful in their 
teacher preparation. See Table 62, page 209.
Comments on College Preparation in Business 
Education Subjects
A total of 37 respondents stated that their college preparation 
was adequate or very good. Eighteen of these were trained in Florida 
and 19 were trained in other states. A typical comment was: "Instruc­
tion was very good— possibly more courses would be beneficial to a 
teacher." Another teacher said: "Very good. Wish I had selected 
internship rathem than practice teaching." "Insufficient time— too 
many in class. Not enough practice handling class situations."
Twenty-one respondents thought that their preparation was in­
sufficient for their teaching needs. Nine of these were from Florida 
{md 12 were trained in other states. A typical comment: "More courses 
would have been helpful." and, "If I had taken more business education 
courses, I think they would have been helpful."
Thirteen combined respondents indicated a desire for preparation 
in tests and measurement in business education. A typical comment was: 
"I only had one course, but I feel more preparation is necessary in 
tests and measurement and principles of business education."
Education courses were considered a waste of time by five par­
ticipants. One teacher stated: "My education courses were of a more 
general nature— methods of teaching business subjects was the only 
education course related directly to business."
More methods courses were desired by ten respondents, three of 
these were from Florida and seven were from other states. Several
TABLE 62
SELECTED BUSINESS EDUCATION COURSES HELPFUL IN PREPARATION 





No. % Response %
Respondents Trained
in Other States 
No
No. % Response %
Combined Respondents 
No
No. % Response %
Secretarial
Practice 48 41.74 67 58.26 81 46.82 92 53.18 129 44.79 159 55.21
Records
Administration 5 4.35 110 95.65 3 1.73 170 98.27 8 2.78 280 97.22
Tests and
Measurement in 
Business Education 16 13.91 99 86.09 38 21.97 135 78.03 54 18.75 234 81.25
Orientation to
Business Education 16 13.91 99 86.09 42 24.38 131 75.72 58 20.14 230 79.86
Principles of
Business Education 55 47.83 60 52.17 56 32.37 117 67.63 111 38.54 177 61.46
Principles and/or 
Philosophy of 
Vocational Education 13 11.30 102 88.70 15 8.67 158 91.33 28 9.72 260 90.28
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teachers wrote: "I think it would have been more helpful if more time 
was spent on methods and materials."
Five respondents, all within the state of Florida, commented on 
the value of a course in principles of business education. One comment 
was: "Good background received in principles of business education." 
Another was: "Principles of business education was very valuable."
Five combined respondents stated that their preparation gave 
them a good general background. One participant wrote: "I feel that 
these courses gave me a general background in business education to 
cause me to search for more knowledge."
There were 21 miscellaneous replies. Two teachers wrote: "I 
give most of my credit to that wonderful course— secretarial practice.
I don't see how any business education teacher could teach without this 
course and still be effective." "You can't learn how to teach from 
books alone, you must observe."
Special Methods
College Credit Hours Earned in Special Methods Courses
The range for the total credit hours earned in special methods 
courses by 288 business teacher participants was 1.0 to 19.0 semester 
hours.
Combined Respondents.— A total of 110 teachers, 38.19 per cent, 
earned a total of three semester hours in special methods courses. 
Sixty-one respondents, 21.18 per cent, did not complete a special methods 
course, and one respondent, .35 per cent, earned a total of 19 semester 
hours in special methods courses.
Respondents Trained in Florida.— Seventy-three teachers, 63.48 
per cent earned a total of three semester hours in special methods
211
courses. A total of 21 teachers, 18.26 per cent, did not complete a 
special methods course, and two respondents, 1.74 per cent, earned a 
total of nine semester hours in special methods courses.
Respondents Trained in Other States.— A total of 40 participants, 
23.12 per cent, did not complete a special methods course. Twenty-four 
teachers, 13.87 per cent, earned six semester hours, and one respondent, 
,58 per cent, earned a total of 19 semester hours in special methods 
courses. See Table 63, pages 212-213. Appendix G, pages 298-302f pre­
sents college credit hours earned in specific special methods courses.
Total Undergraduate Credits Earned in Special Methods by Respondents 
Indicating that Preparation was Adequate
The range for the total credit hours earned in special methods 
courses by participants indicating that preparation in special methods 
courses was adequate to teach business subjects effectively was 2 to 19 
semester hours.
Combined Respondents.— A total of 67 teachers, 23.25 per cent, 
earned three semester hours in special methods. Twenty-four participants,
8.32 per cent, earned a total of six semester hours, and one respondent, 
.35 per cent, earned a total of 19 semester hours in special methods 
courses.
Respondents Trained in Florida.— A total of 40 respondents 34.78 
per cent, earned three semester hours in special methods preparation.
Nine teachers, 7.83 per cent, earned six semester hours, and one respon­
dent, .87 per cent, earned nine semester hours in special methods 
courses.
Respondents Trained in Other States.— Twenty-seven teachers,
15.61 per cent, earned three semester hours. A total of 15 respondents,
TABLE 63
TOTAL COLLEGE CREDIT HOURS EARNED IN SPECIAL METHODS COURSES
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Respondents
Hours No. % No. % No. %
1.0 1 .87 1 1 .58 2 .69
2.0 3 2.61 22 12.72 25 8.68
2.5 11 6.36 11 3.82
3.0 73 63.A8 37 21.39 110 38.19
3.5 1 .87 7 4.05 8 2.78
A. 0 l .87 11 6.36 12 4.17
5.0 l .87 1 .58 2 .69
5.5 3 1.73 3 1.04
6.0 12 10.43 24 13.87 36 12.50
7.0 1 .58 1 .35
8.0 4 2.31 4 1.39
9.0 2 1.74 1 00 in • 3 1.04
10.0 2 1.16 2 .69
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TABLE 63— Continued
Total Respondents Trained Respondents Trained Combined
Semester in Florida in Other States Respondents
Hours No. % No. % No. %
12.0 4 2.31 4 1.39
12.5 1 .58 1 .35
15.0 1 .58 1 .35
19.0 1 .58 1 .35
Did Not Complete
Special Methods 
Courses 21 18.26 40 23.12 61 21.18
No Response 1 00• 1 .35
Total Respondents 115 100.00 173 100.00 288 100,00
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Total Undergraduate Credits Earned in Special Methods by Respondents 
Indicating that Preparation was Inadequate
The range for the total credit hours earned in special methods 
courses by participants indicating that preparation in special methods 
courses was inadequate to teach business subjects effectively was one 
to nine semester hours.
Combined Respondents.— A total of 40 participants, 13.88 per 
cent, earned three semester hours in special methods. Thirteen teachers, 
4.51 per cent, earned six semester hours, and one respondent, .35 per 
cent, earned one semester hour in special methods courses.
Respondents Trained in Florida.— Thirty-one teachers, 26.95 per 
cent, earned three semester hours in special methods. Four teachers,
3.48 per cent, earned six semester hours, and one respondent, .87 per 
cent, earned nine semester hours in special methods courses.
Respondents Trained in Other States.— A total of 14 teachers,
8.09 per cent, earned two semester hours in special methods. Nine, 5.20 
per cent, earned three semester hours, and nine, 5.20 per cent, earned 
six semester hours, and one respondent, .58 per cent, earned one 
semester hour in special methods courses. See Table 65, page 217.
Adequacy of Special Methods Preparation
Combined Respondents.— A total of 138 teachers, 47.92 per cent, 
reported that special methods preparation was adequate. Sixty-two 
participants, 21.53 per cent, did not complete any special methods
8.66 per cent, earned six semester hours, and one respondent, .58 per
cent, earned 19 semester hours in special methods courses. See Table
64, pages 215-216.
TABLE 64
TOTAL UNDERGRADUATE CREDITS EARNED IN SPECIAL METHODS BY RESPONDENTS INDICATING THE 













2 1 .87 7 4.04 8 2.77
2.5 4 2.31 4 1.38
3 40 34.78 27 15.61 67 23.25
3.5 1 .87 5 2.89 6 2.08
4 1 .87 9 5.20 10 3.47
5 1 .58 1 .35
5.5 2 1.16 2 .69
6 9 7.83 15 8.66 24 8.32
7 1 .58 1 .35
8 2 1.16 2 .69
9 1 .87 1 .58 2 .69















12 4 2.31 4 1.38
12.5 1 .58 1 .35
15 — ' 1 .58 1 .35
19 1 .58 1 .35
No Response 2 1.74 3 1.73 5 1.73
Did Not Complete
a Methods Course 21 18.26 40 23.12 61 21.17
Total Respondents 76 66.09 126 72.83 202 70.16
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TABLE 65
TOTAL UNDERGRADUATE CREDITS EARNED IN SPECIAL METHODS BY RESPONDENTS INDICATING THE 
PREPARATION WAS INADEQUATE TO TEACH BUSINESS SUBJECTS EFFECTIVELY
Total Respondents Trained Respondents Trained Combined
Credit in Florida in Other States Respondents
Hours No. % No. % No. %
1 1 .58 1 .35
2 2 1.7A 1A 8.09 16 5.55
2.5 7 A.OA 7 2.A3
3 31 26.95 9 5.20 AO 13.88
3.5 2 1.16 2 .69
A 2 1.16 2 .69
5 1 .87 1 .35
5.5 1 .58 1 .35
6 A 3.A8 9 5.20 13 A.51
8 2 1.16 2 .69
9 1 .87 1 .35
Total Respondents 39 33.91 A7 27.17 86 29.8A
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Respondents Trained in Florida.— Fifty-four respondents, 46.96 
per cent, reported that special methods preparation was adequate, while 
38 teachers, 33.04 per cent, felt that special methods preparation was 
inadequate. A total of 21 respondents, 18.26 per cent, did not complete 
any special methods courses.
Respondents Trained in Other States.— A total of 84 teachers, 
48„55 per cent, indicated that special methods preparation was adequate 
for effective teaching. Forty-seven participants, 27.17 per cent, re­
ported that special methods preparation was inadequate, and 41 teachers, 
23,70 per cent, reported that they did not complete any special methods 
courses. See Table 66, page 218.
courses, and 85 teachers, 29.51 per cent, stated that special methods
preparation was inadequate for effective teaching.
TABLE 66











Adequate 54 46.96 84 48.55 138 47.92
Inadequate 38 33.04 47 27.17 85 29.51
No Response 2 1.74 1 .58 3 1.04
Did Not Complete 
Special Methods 
Courses 21 18.26 41 23.70 62 21.53
Totals 115 100.00 173 100.00 288 100.00
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A total of A9 respondents, 21 from Florida and 28 from other 
states, emphasized the need for more methods courses in individual 
business subjects. One teacher said: "I need more methods in individ­
ual courses." Another wrote: "I think methods courses should be 
taught separately and longer than a three-week period.
Forty participants stated that their preparation was adequate. 
Seventeen were from Florida and 23 were from other states. Typical 
comments were: "The instructors were well versed in their subject area; 
the material was very valuable and helpful. I still have some outlines 
in my files." "I think methods of teaching basic business subjects and 
business education subjects cover the methods approach very thoroughly."
Seventeen teachers were dissatisfied with their instruction in 
special methods courses. Eleven of these were from Florida and six were 
trained in other states. Five teachers felt that their special methods 
were inadequate. A typical comment was: "There was not much emphasis 
on what to do— most on what not to do."
Four participating teachers wrote that they would have like more 
methods. One teacher said: "I would have liked additional classroom 
instruction."
Seven respondents emphasized the value of experience in their 
teaching. One said: " . . .  the true methods of teaching are only 
learned through actual experience." Another said: "Of course, they do 
not give you experience which is absolutely necessary."
Two instructors commented on the lack of equipment.
There were twenty miscellaneous comments. A typical comment was: 
"Most of the methods you can do through your own research."
Comments on Special Methods Preparation
220
Combined Respondents .— A total of 205 business teachers, 71.18 
per cent, reported that lesson planning was included in special methods 
preparation. One hundred seventeen teachers, 40.62 per cent, stated 
that selection of equipment was included in special methods preparation, 
and a total of 43 teachers, 14.93 per cent, indicated that minor equip­
ment repair was included in special methods preparation.
Respondents Trained in Florida.— Eighty-nine participants, 77.39 
per cent, stated that lesson planning was included in special methods 
preparation. A total of 46 teachers, 40 per cent, reported that 
selection of equipment was included, and 16 respondents, 13.91 per cent, 
stated that minor equipment repair was included in special methods 
preparation.
Respondents Trained in Other States.--A total of 116 teachers, 
67.05 per cent, indicated that lesson planning was included in special 
methods preparation. Seventy-one participants, 41.04 per cent, reported 
that selection of equipment was included, and 27 teachers, 15.61 per 
cent, reported that minor equipment repair was included in special 
methods preparation. See Table 67, pages 221-223.
Special Methods Courses Needed
Combined Respondents.— A total of 146 participants, 50.69 per 
cent,, reported a need for Methods of Teaching Basic Business Subjects. 
One hundred forty teachers, 48.61 per cent, reported a need for Methods 
of Teaching Business Education Subjects (All Phases), and a total of 128 
teachers, 44.44 per cent, reported a need for Methods of Teaching Short­
hand and Transcription.
Items Included in Special Methods Preparation
TABLE 67
ITEMS INCLUDED IN SPECIAL METHODS COURSES
Items Respondents % No Response %
Classroom Demonstrations
Respondents Trained in Florida 83 72.17 32 27.83
Respondents Trained in Other States 108 62.43 65 37.47
Combined Respondents 191 66.32 97 33.68
Professional Responsibilities 
Respondents Trained in Florida 63 54.78 52 45.22
Respondents Trained in Other States 88 50.87 85 49.13
Combined Respondents 151 52.43 137 47.57
Selection of Equipment
Respondents Trained in Florida 46 40.00 69 60.00
Respondents Trained in Other States 71 41.04 102 58.96
Combined Respondents 117 40.62 171 59.38
Use of the Chalkboard
Respondents Trained in Florida 86 74.78 29 25.22
Respondents Trained in Other States 108 62.43 65 37.57





Respondents Trained in Florida 
Respondents Trained in Other States
Combined Respondents
Theories of Learning
Respondents Trained in Florida 
Respondents Trained in Other States
Combined Respondents
Audio-Visual Aids
Respondents Trained in Florida 
Respondents Trained in Other States
Combined Respondents
Grading
Respondents Trained in Florida 
Respondents Trained in Other States
Combined Respondents
Minor Equipment Repair
Respondents Trained in Florida 
Respondents Trained in Other States
Respondents % No Response %
72 62.61 43 37.39
94 54.34 79 45.66
166 57.64 122 42.36
53 46.09 62 53.91
70 40.46 103 59.54
123 42.71 165 57.29
56 48.70 59 51.30
88 59.87 85 49.13
144 50.00 144 50.00
66 57.39 49 42.61
90 52.02 83 47.98
156 54.17 132 45.83
16 13.91 99 86.09
27 15.61 146 84.39
43 14.93 245 85.07Combined Respondents
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TABLE 67— Continued
Items Respondents % No Response %
Motivational Devices
Respondents Trained in Florida 60 52.17 55 47.83
Respondents Trained in Other States 75 43.35 98 56.65
Combined Respondents 135 46.87 153 53.13
Lesson Planning
Respondents Trained in Florida 89 77.39 26 22.61
Respondents Trained in Other States 116 67.05 57 32.95
Combined Respondents 205 71.18 83 28.82
Knowledge and Source of
Instructional Materials
Respondents Trained in Florida 76 66.09 39 33.91
Respondents Trained in Other States 97 56.07 76 43.93
Combined Respondents 173 60.07 115 39.93
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Respondents Trained in Florida.— Among 115 participating busi­
ness teachers, 61, 53.04 per cent, indicated a need for Methods of 
Teaching Basic Business Subjects. Fifty-seven participants, 49.57 per 
cent, reported a need for Methods of Teaching Business Education Subjects 
(All Phases), and 48 teachers, 41.74 per cent, stated that Methods of 
Teaching Shorthand and Transcription was needed.
Respondents Trained in Other States.— Among 173 participating
business teachers, 85, 49.13 per cent, reported a need for Methods of
*Teaching Basic Business Subjects. Eighty-three teachers, 47.98 per cent, 
indicated a need for Methods of Teaching Business Education Subjects 
(All Phases), and 80 participants, 46.24 per cent, stated that Methods 
of Teaching Shorthand and Transcription was needed. See Table 68, 
pages 225-227.
Miscellaneous
Student Teaching in Business Education 
Combined Respondents.— A total of 205 business teachers, 71.18 
per cent, completed student teaching in business education subjects. 
Twenty-three teachers, 7.99 per cent, completed student teaching in 
another area, and 59 business teachers, 20.48 per cent, did not complete 
student teaching in any area.
Respondents Trained in Florida.--Eighty-seven business teachers, 
76.55 per cent, completed student teaching in business education subjects. 
Nine participants, 7.83 per cent, completed student teaching in another 
area, and 18 teachers, 15.65 per cent, did not complete student teaching 
in any area.
Respondents Trained in Other States.— A total of 118 teachers, 
68.21 per cent, completed student teaching in business education subjects.
TABLE 68
SPECIAL METHODS COURSES NEEDED FOR EFFECTIVE TEACHING
Methods Courses Respondents % No Response %
Methods of Teaching Bookkeeping 
Respondents Trained in Florida 46 40.00 69 60.00
Respondents Trained in Other States 80 46.24 93 53.76
Combined Respondents 126 43.75 162 56.25
Methods of Teaching Shorthand and 
Transcription
Respondents Trained in Florida 48 41.74 67 58.26
Respondents Trained in Other States 80 46.24 93 53.76
Combined Respondents 128 44.44 160 55.56
Methods of Teaching Office Machines
Respondents Trained in Florida 38 33.04 77 66.96
Respondents Trained in Other States 53 30.64 120 69.36
Combined Respondents 91 31.60 197 68.40
Methods of Teaching Typewriting
Respondents Trained in Florida 46 40.00 69 60.00
Respondents Trained in Other States 74 42.77 99 57.23
Combined Respondents 120 41.66 168 58.34
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TABLE 68— Continued
Methods Courses Respondents % No Response %
Methods of Teaching Clerical,
Secretarial, and Office Practice
Respondents Trained in Florida 41 35.65 74 64.35
Respondents Trained in Other States 52 30.06 121 69.94
Combined Respondents 93 52.99 195 67.71
Methods of Teaching Basic Business Subjects
Respondents Trained in Florida 61 53.04 54 46.96
Respondents Trained in Other States 85 49.13 88 50.87
Combined Respondents 146 50.69 142 49.31
Methods of Teaching Business Education 
Subjects (All Phases)
Respondents Trained in Florida 57 49.57 58 50.43
Respondents Trained in Other States 83 47.98 90 52.02
Combined Respondents 140 48.61 148 51.39
Methods of Teaching Secretarial Subjects
Respondents Trained in Florida 42 36.52 73 63.48
Respondents Trained in Other States 65 37.57 108 62.43
Combined Respondents 107 37.15 181 62.85
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TABLE 68— Continued
Methods Courses Respondents % No Response %
Methods of Teaching Cooperative 
Business Education
Respondents Trained in Florida 28 24.35 87 75.65






Methods of Teaching Vocational 
Office Education
Respondents Trained in Florida l .87 114 99.13
Respondents Trained in Other States l .58 172 99.42
Combined Respondents l2 .69 286 99.31
Methods of Teaching Business Math
Respondents Trained in Florida 1 .87 114 99.13
Respondents Trained in Other States 0 — 173 100.00
Combined Respondents 1 .35 287 99.65
Methods of Teaching in Secondary Schools
Respondents Trained in Florida 0 - 115 100.00
Respondents Trained in Other States 1 .58 172 99.42
Combined Respondents 1 .35 287 99.65
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F o u rte e n  teachers, 8.09 per cent, completed student teaching in another 
a rea, and 41 participants, did not complete student teaching in any 
area. See Table 69, page 228.
TABLE 69
COMPLETION OF STUDENT TEACHING IN BUSINESS EDUCATION SUBJECTS
Respondents Trained Respondents Trained Combined 
Response in Florida in Other States Respondents
No. % No. % No. %
In Business 
Education 87 75.65 118 68.21 205 71.18
Not in Business 
Education 9 7.83 14 8.09 23 7.99
No Response 1 .87 0 - 1 .35
No Student 
Teaching in 
any area 18 15.65 41 23.70 59 20.48
Totals 115 100.00 173 100.00 288 100.00
Areas of Student Teaching
Combined Respondents.— A total of 115 participating teachers, 
39.93 per cent, reported areas of student teaching to be in skill and 
non-skill subjects. Fifty-nine teachers, 20.49 per cent stated that 
they did not complete student teaching in any area, and seven teachers, 
2.43 per cent, reported student teaching in the non-skill business 
subjects.
Respondents Trained in Florida.— Forty-five business teachers, 
39.13 per cent, reported areas of student teaching to be in skill and 
non-skill subjects. Eighteen teachers, 15.65 per cent, stated that they
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did not complete student teaching in any area, and two participants, 
1,74 per cent, completed student teaching in the non-skill business 
subjects.
Respondents Trained in Other States.— A total of 70 teachers, 
40.46 per cent, completed student teaching in the skill and non-skill 
business subjects. Forty-one participating teachers, 23.70 per cent, 
reported that they did not complete student teaching in any area, and 
five teachers, 2.89 per cent, completed student teaching in the non­
skill business subjects. See Table 70, page 229.
TABLE 70












Only 42 36.52 40 23.12 82 28.47
Non-Skill 2 1.74 5 2.89 7 2.43
Skill and Non-Skill 45 39.13 70 40.46 115 39.93
No Response
j
8 6.96 17 9.83 25 8.68
Did Not Student 
Teach 18 15.65 41 23.70 59 20.49
Totals 115 100.00 173 100.00 288 100.00
Subjects Other Than Business Education Included in Student Teaching
English was reported most frequently by respondents as a subject 
included in the student teaching program. Social studies was reported 
by four respondents, physical education by three respondents, economics
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Student Teaching in Other Areas
Three respondents reported that their student teaching was 
completed entirely in social studies. Two respondents reported that 
they student taught entirely in English. Four respondents reported that 
their entire student teaching was completed in the areas of mathematics, 
civics, Spanish, and elementary education.
Comments on the Subjects Respondents Felt Should 
be Included in Student Teaching
A total of 23 participating business teachers stated that 
student teaching should include both skill and non-skill subjects. One 
teacher wrote: "Some skill and some general business courses should be 
included in the student teaching of each business teacher."
Twenty-four teachers said that a variety of business subjects 
should be included in student teaching. Some typical remarks were: 
"Student teaching should include all areas. You can never tell what you 
will be asked to teach." "Student teaching experiences in all areas 
would be useful." "Student teaching should include some time on all 
subjects rather than more time on so few subjects."
Twenty-two business teachers reported that prospective teachers 
should student teach in four or more, skill and non-skill, subjects.
Two teachers wrote: "One should teach in as many areas as possible. 
(Typing, shorthand, general business, and bookkeeping.)" "I feel that a 
prospective business teacher should student teach in shorthand, typing, 
general business, bookkeeping, and office practice."
and mathematics by two respondents, and a broad area of other courses
such as psychology, Spanish, industrial arts, civics, and elementary
education were included in the student teaching program of respondents.
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Eleven teachers stated that student teaching should include tvo 
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commented: "Student teaching should include bookkeeping, typing, and
business math." Two teachers said: "Bookkeeping and shorthand should 
be included in the student teaching program."
Eight participating teachers reported that student teaching 
should include the skill subjects only. One teacher wrote: "Since 
typewriting and shorthand are basic and go 'hand in hand', I think these 
are essential areas."
Nine respondents felt that the student teacher should teach 
entirely in the area of business education and should be able to select 
courses of greatest interest to teach if possible. One teacher said:
"A student teacher cannot, in my opinion, have experience in all areas 
of business education, but should have an opportunity to choose primary 
areas to teach and then have observation time in his secondary areas of 
business." Another participant commented: "I feel that a prospective 
business teacher should student teach entirely in the business field, 
and if possible, the courses in which he is most interested and for 
which he is best prepared. I feel that student teaching is the most 
valuable part of college preparation and should be a successful and 
rewarding venture."
Orientation to Vocational Business Education 
in Undergraduate Preparation
Combined Respondents.— One hundred forty-two business teachers, 
49.31 per cent, reported provision was made in the undergraduate prep­
aration for proper orientation to vocational business education. A 
total of 124 teachers, 43.05 per cent, stated that there was no provision
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in undergraduate preparation for an adequate orientation to vocational 
business education.
Respondents Trained in Florida.— A total of 59 teachers, 51.30 
per cent, indicated adequate provision for orientation to vocational 
business education in undergraduate preparation, and 47 participants, 
40.87 per cent, reported no provision for orientation to vocational 
business education in undergraduate preparation.
Respondents Trained in Other States.— Eighty-three business 
teachers, 47.98 per cent, reported adequate provision for orientation to 
vocational business education, and 77 participants, 44.51 per cent, 
stated that no provision was made for orientation to vocational busi­
ness education in undergraduate preparation. See Table 71, page 233.
Student Teaching in Adult Education
Combined Respondents .— A total of 245 business teachers, 85.07 
per cent, reported that adult education classes were not included in 
student teaching, while six teachers, 1.73 per cent, reported that adult 
education classes were included.
Respondents Trained in Florida.— Ninety-nine participants, 86.09 
per cent, stated that adult education classes were not included in stu­
dent teaching, while three business teachers, 2.61 per cent, reported 
that adult education classes were included.
Respondents Trained in Other States.— A total of 146 teachers, 
84.39 per cent, reported that adult education classes were not included 
in student teaching, while three participants, 1.73 per cent, stated 
that adult education classes were included. See Table 72, page 234.
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Combined Respondents 142 49.31
Not Provided








Combined Respondents 124 43.05
No Response








Combined Respondents _________ 22 7.64
Totals 288 100.00
Number of Classes in Adult Education 
Combined Respondents.—-A total of five business teachers, 1.74 
per cent, reported one class of adult education in student teaching.
Respondents Trained in Florida.— Two teachers, 1.74 per cent, 
reported two classes of adult education in student teaching.
Respondents Trained in Other States.— Three participants, 1.73 
per cent, reported three classes of adult education in student teaching. 
See Table 73, page 234-235.
Experience in Teaching Adult Education 
Combined Respondents.— A total of 167 participating teachers, 
57.99 per cent, have not taught and are not currently teaching adult
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education classes. One hundred sixteen teachers, 40.27 per cent, have 
taught and are currently teaching adult education classes.
TABLE 72
INCLUSION OF ADULT EDUCATION CLASSES IN STUDENT TEACHING
Response Respondents %
Included








Combined Respondents 6 2.08
Not Included








Combined Respondents 245 85.07
No Response








Combined Respondents 37 12.85
Totals 288 100.00
TABLE 73
NUMBER OF ADULT EDUCATION CLASSES 
INCLUDED IN STUDENT TEACHING
Class Number Respondents %
One








Combined Respondents 5 1.74
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TABLE 73— Continued
Class Number Respondents %
Two
Respondents Trained in Florida 0 0
Respondents Trained in Other States 0 0
Combined Respondents 0 0
Three
Respondents Trained in Florida 0 0
Respondents Trained in Other States 0 0
Combined Respondents 0 0
No Response
Respondents Trained in Florida 113 98.26
Respondents Trained in Other States 170 98.27
Combined Respondents 283 98.26
Totals 288 100.00
Respondents Trained in Florida. — Fifty-nine teachers, 51. 30 per
cent, reported that they have taught and are currently teaching adult 
education classes. A total of 54 participants, 46.96 per cent, have not 
taught and are not currently teaching adult education classes.
Respondents Trained in Other States.— A total of 113 teachers,
65.32 per cent, have not and are not currently teaching adult education 
classes. Fifty-seven participants, 32.95 per cent, have taught and are 
currently teaching adult education classes. See Table 74, page 236.
Adequacy of Preparation for Teaching Adult Education 
Combined Respondents.— A total of 179 participating teachers,
62.15 per cent, felt that the undergraduate preparation for teaching 
adults was adequate. Eighty-one teachers, 28.13 per cent, felt that
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their undergraduate teaching preparation was inadequate for teaching 
adults.
TABLE 74
RESPONDENTS WHO HAVE TAUGHT OR ARE CURRENTLY 
TEACHING ADULT EDUCATION CLASSES
Response Respondents %
Have Taught
Respondents Trained in Florida 59 51.30
Respondents Trained in Other States 57 32.95
Combined Respondents 116 40.27
Have Not Taught
Respondents Trained in Florida 54 46.96
Respondents Trained in Other States 113 65.32
Combined Respondents 167 57.99
No Response
Respondents Trained in Florida 2 1.74
Respondents Trained in Other States 3 1.73
Combined Respondents 5 1.74
Totals 288 100.00
Respondents Trained in Florida.— Seventy-seven teachers, 66.96 
per cent, felt that the undergraduate preparation for teaching adults 
was adequate, while 33 participants, 28.70 per cent, felt that the 
preparation was inadequate.
Respondents Trained in Other States.— A total of 102 business 
teachers, 58.96 per cent, reported the undergraduate preparation for 
teaching adults to be adequate, while 48 participating teachers, 27.75 
per cent, reported the undergraduate preparation to be inadequate. See 
Table 75, page 237.
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TABLE 75
ADEQUACY OF UNDERGRADUATE PREPARATION FOR TEACHING ADULTS
Response Respondents %
Adequate
Respondents Trained in Florida 77 66.96
Respondents Trained in Other States 102 58.96
Combined Respondents 179 62.15
Inadequate
Respondents Trained in Florida 33 28.70
Respondents Trained in Other States 48 27.75
Combined Respondents 81 28.13
No Response
Respondents Trained in Florida 5 4.35
Respondents Trained in Other States 23 13.29
Combined Respondents 28 9.72
Totals 288 100.00
Comments on Preparation for Teaching Adult Education 
Twenty-one combined respondents brought in the value of 
practical experience as an asset in their teaching of adults. They 
experienced the feeling that their relationships were better because of 
it. Some of these comments are: "Probably more prepared for adult 
education through experience than through classes." "I feel that I 
could teach in adult education with a background in general business and 
three years of experience in teaching business." "I fee that my work 
experience plus subject matter materials helped me to understand how to 
teach adult education."
Eighteen combined respondents seemed to feel that because they 
had taught secondary school they would be qualified to teach adult
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students. They tended to place them on the same level of relationship. 
However, twelve other respondents were keenly aware of the necessity of 
being sensitive to the needs of adults. It appears that this latter 
group has had experience in teaching adults. Nevertheless, in the 
analysis of the comments of 18 respondents, some of these were also 
aware of the correct attitude of teaching adults. One said; "I don't 
think you need any special preparation other than that needed for 
secondary schools."
Twenty-three combined respondents said that they had not had any 
preparation for teaching adults. Thirteen of these participants were 
trained in other states and ten were trained in Florida. Thirteen 
participants, seven from Florida and six from other states, indicated 
that they had adequate preparation.
Eight comments concerned lack of methods in adult education.
A typical comment was: "There were no specifics taught in regard to 
adult education in my undergraduate program." Seven business teacher 
participants learned from experience to teach adults.
Seven combined respondents discussed the factor of learning 
and adults. A typical comment was: "No real preparation required—  
just learn to change vocabulary to fit the group and go a bit slower—  
adults learn well if you go slowly with them." '1 taught in a private 
school. Just played it by ear. Adults more interested but do not learn 
as quickly as youngsters." Another type of comment in this group of six 
was: "These people are there to learn so it should not be much harder 
to teach these people." Another was: "I found that it required much 
creativity on the part of the teacher in giving instructions to adult 
students as compared to high school students in general."
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The value of practical experience was emphasized as an asset in 
the teaching of adults. Seven combined respondents commented concerning 
this aspect.
There were five miscellaneous comments. One was: "I did not 
anticipate teaching when I had my undergraduate work." "College sub­
jects themselves are extremely good. Methods courses are too weak,"
Comments on the Contribution of Graduate Business Education 
to Effectiveness as a Classroom Teacher
Thirteen combined participants stated that their graduate busi­
ness education preparation improved their teaching methodology. A 
typical comment was; "Methods and techniques of teaching business sub­
jects were improved." "Sharing experiences with other teachers was 
quite beneficial." Another was: "Graduate courses taught me to do a 
little creative thinking and doing in the classroom."
Eight respondents indicated that their classroom instruction had 
improved. One teacher said: "I have only had six hours on the graduate 
level but learned twice as much from my methods course by taking it 
after I had some actual teaching experience." Another stated: "Gradu­
ate business education has made me more effective in guidance, better 
able to identify immediate needs, more tolerant toward slow pupils, and 
push for production to meet the needs of industry."
Four combined respondents stressed the value of work experience. 
The following is a typical comment: "Most courses were very effective. 
However, I feel that work experience should be a must. I feel that my 
qualifications are much better because of my business education courses
Four combined respondents commented on the high motivation of
adult students.
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and work experience. Also, I feel that a business teacher should be 
well-rounded in all phases of business. A good teacher should keep up 
with the needs of local businesses, understand these needs, and strive 
toward them."
Four respondents from Florida wrote to the effect that the 
graduate business education courses "rounded out" their business 
education knowledge. A typical comment was: "My work in graduate 
business education was excellent as it broadened my general knowledge." 
Three teachers from other states said that their graduate work did not 
contribute anything to their effectiveness as a teacher.
Two Florida teachers thought that they were more conscious of 
the learning process involved in skill training. One said: "It made 
me more aware of professional responsibilities, awakened me to the 
research being done in the field, and made me feel that my training 
would help me to do a better job of training business students."
Four combined respondents said that their confidence had 
improved as a result of graduate study.
There were 14 miscellaneous comments. Some typical comments 
were: "It included so many areas that I never feel limited. It was 
well-rounded and has proven to be very adequate." "Much more con­
centrated and more time for independent study and research, which I 
think makes for better teaching." "Teaching is a matter of personality 
and private adapting— each a very individual thing that really cannot be 
taught."
CHAPTER V
SUMMARY AND RECOMMENDATIONS 
Summary
The specific problem in this study was to determine the effec­
tiveness of pre-service business teacher education preparation based on 
the professional opinions of selected public secondary school business 
teachers in Florida. The purposes of this study were: (1) to aid in 
developing a functional business teacher education curriculum at the 
University of South Florida; (2) to aid in the development of business 
teacher education curricula in other colleges and universities in 
Florida; and (3) to compare the responses of business education teachers 
who received their pre-service preparation in Florida colleges and 
universities with those business education teachers who received pre­
service preparation in colleges and universities in other states.
The public secondary school business teachers were selected on 
the basis of experience in teaching business education subjects. Those 
participating in the study had at least one year and not more than five 
years experience in teaching business education subjects in Florida.
A total of 432 public secondary school business teachers 
surveyed in this study yielded a return of 332, 77 per cent, completed 
questionnaire-oppinionnaires. Forty-four questionnaire-opinionnaires 
were not usable; thus reducing the total to 288, or 87 per cent, of
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The responses of the 288 public secondary school business teachers 
were tabulated employing the following division for purposes of clarity 
and ease of comparisons: (1) respondents trained in Florida, (2) respon­
dents trained in other states, and (3) combined respondents. The 
findings were categorized into five major divisions: (1) educational 
background, (2) professional activities, (3) content courses completed 
in business administration, (4) specialized content courses completed in 
business administration, (5) specialized content courses completed in 
business education, (6) special methods courses, and (7) miscellaneous.
A summary of the findings based on the tabulated responses con­
tained in 288 questionnaire-opinionnaires are categorized and described 
(in some instances on current certification requirements in Florida) as 
follows:
Educational Background
1. Approximately 30 per cent of all respondents had one year of 
experience in teaching business education subjects.
2. The majority of the respondents had no teaching experience in 
other fields.
3. The undergraduate degree was received prior to 1961 by 
approximately 30 per cent of the respondents.
4. Among the 288 respondents, the majority of teachers were 
trained in other states.
3. The reasons listed most frequently by respondents electing 
to teach in Florida were: husband's employment, climate, and salary.
6. Approximately 95 per cent of the respondents do not hold the 
Master's degree in business education.
7. Approximately 73 per cent of the respondents have not yet 
completed work toward a Master's degree.
Chose responding. The questionnaire-opinionnaires were tabulated and
the data, including comments, were presented in Chapter IV.
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8. Approximately 12 per cent of the respondents have completed 
from two to 24 credit hours for the Master's degree in one or more of 
the following areas: education, business education, and business 
administration.
9. Seven per cent of the respondents have been awarded the 
Master's degree in business education and other areas.
10. Of the respondents who have a Master's degree, 95 per cent 
have not completed any credit hours beyond the Master's degree.
11. A total of 77 per cent of the respondents hold the regular 
graduate certificate, 16 per cent hold the temporary certificate, and 
seven per cent hold the provisional certificate in business education.
12. Approximately 64 per cent of the respondents taught 
Typewriting I.
13. Eighty-eight per cent of the respondents reported that they 
taught business education courses only.
14. English was the course most frequently taught by respondents 
teaching courses in addition to business education.
15. The majority of the respondents reported having had work 
experience in office occupations.
16. Approximately 30 per cent of the business teachers reported 
over two years of full-time work experience in office occupations.
17. Approximately 20 per cent of the business teachers reported 
over two years of part-time work experience in office occupations.
18. The majority of the business teachers who had work experience 
in office occupations reported having performed office work as a 
secretary.
19. The majority of business teachers reported that work experi­
ence in office occupations was not a requirement in the undergraduate 
curriculum in the college or university they attended.
20. Of those teachers required to complete a work experience 
program in the undergraduate curriculum, three credit hours was the 
general requirement.
21. Of those completing collegiate work experience in office 
occupations, an overwhelming majority recommended this experience to 
provide greater effectiveness in teaching the business subjects.
Professional Activities
23. Membership in professional organizations in business education 
at the state, regional, and national level was somewhat limited. The
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largest membership reported in any one of the professional business 
organizations was 49 members in the Florida Business Education 
Association.
24. The majority of the respondents did not subscribe to or 
read regularly the professional literature in business education.
25. The majority of the respondents did not promote publicity 
for activities in the Department of Business Education.
26. A very small number of respondents attended institutes, 
workshops, and conferences in the last two years.
27. Respondents reported a need for workshops, institutes, and 
conferences in data processing, office machines, and curriculum,
28. The majority of the respondents did not conduct any informal 
classroom research in business subjects during the past five years. A 
majority of the respondents reported that no provision was made in their 
pre-service preparation to conduct informal classroom research.
29. The comments of the respondents who conducted informal 
classroom research indicated that tests and measurements, methods 
courses, statistics and psychology were helpful.
Business Administration
30. The majority of the respondents earned six semester hours in 
accounting courses.
31. The majority of the respondents felt that a total of six 
semester hours in accounting provided adequate subject matter knowledge 
to teach bookkeeping in high school.
32. Of the respondents indicating that preparation was inade­
quate in accounting to teach bookkeeping in high school, the majority 
earned a total of six semester hours in accounting courses.
33. Of the respondents indicating that preparation was adequate 
in accounting to teach bookkeeping in high school, the majority earned 
a total of six semester hours in accounting courses.
34. The majority of the comments concerning college preparation 
in accounting pivoted around improvement of instruction in college 
accounting courses and the need for a methods course in bookkeeping.
35. Approximately 32 per cent of the respondents earned a total * 
of six semester hours in economics courses.
\/ 36. Approximately 27 per cent of the respondents felt that six *
semester hours in college economics courses should be required.
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37. Sixty-one per cent of the respondents felt that the subject 
matter knowledge in economics was adequate to teach economics in high 
school.
38. Of the respondents indicating preparation in economics was 
adequate to teach economics in high school, the majority earned a total 
of six semester hours in economics courses.
39. Of the respondents indicating the preparation was inadequate 
in economics to teach economics in high school, the majority of the 
respondents earned a total of six semester hours in economics courses.
40. Comments concerning preparation in economics centered 
around the adequacy of preparation. A need for methods in teaching 
economics was expressed by many respondents.
41. The majority of the respondents earned a total of six 
semester hours in basic business courses.
42. The majority of the respondents felt that 12 semester hours 
in basic business courses should be required.
43. Seventy-eight per cent of the respondents indicated that 
their pre-service preparation in basic business was adequate to teach 
general business. Fifty-nine per cent of the respondents reported pre­
service preparation in basic business was adequate to teach business law.
44. The majority of the comments concerning pre-service prepara­
tion in basic business centered around the inadequacy of preparation and 
the value of practical work experience.
45. Thirty-one per cent of the respondents reported a lack of 
college subject matter preparation in basic business as the reason they 
did not feel competent to teach some of the basic business courses.
46. Thirty-nine per cent of the respondents reported that in the 
area of basic business, business law was the course of greatest value in 
pre-service preparation.
Business Education
47. A total of 41 per cent of the respondents completed one 
semester of business machines at the collegiate level.
48. The majority of the respondents reported that they achieved
a marketable skill in adding and calculating machines, spirit duplicators, 
and stencil duplicators in their college business machines course.
49. Forty-two per cent of the respondents reported that pre­
service preparation in business machines was adequate.
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50. The majority of the comments of respondents concerning 
college preparation in business machines centered around the need for 
more and better equipment, methods courses, the necessity of keeping up- 
to-date in machine operation and new equipment.
51. Twenty-one per cent of the respondents reported a total of 
nine semester hours earned in college shorthand.
52. The majority of the respondents reported their competency in 
shorthand based on college preparation was strong in the production of 
mailable transcripts.
53. Sixty-four per cent of the respondents reported that the 
chalkboard was used frequently in college shorthand classes.
54. A total of 70 per cent of the respondents reported that 
college shorthand preparation was adequate.
55. Comments on college shorthand preparation pivoted around the 
adequacy of preparation, lack of equipment, and additional preparation,
56. Forty-seven per cent of the respondents completed two 
semesters of typewriting in high school.
57. Twenty-eight per cent of the respondents earned six semester 
hours in college typewriting.
58. The majority of the respondents reported their competency, 
based on college typewriting preparation, was strong in straight copy 
skill.
59. A total of 82 per cent of the respondents indicated that 
college preparation in typewriting was adequate.
60. Comments regarding college typewriting preparation centered 
around the adequacy of preparation, lack of methods courses and equip­
ment, and additional courses.
61. Seventeen per cent of the respondents reported a total of 
six semester hours earned in other business education courses.
62. A total of 55 per cent of the respondents reported secretarial 
practice as being helpful in preparation to teach on the secondary 
school level.
63. The comments concerning preparation in business subjects 
revealed a need for more adequate preparation in the content courses 
in business education.
64. Thirty-eight per cent of the respondents earned three college 
semester hours in special methods courses.
65. A total of 48 per cent of the respondents reported their 
special methods courses were adequate.
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66. Of those respondents reporting the adequacy of special 
methods preparation, 23 per cent earned a total of three semester hours 
in special methods courses.
67. Of those respondents reporting the inadequacy of special 
methods preparation, 14 per cent earned a total of three semester hours 
in special methods courses.
68. The majority of the comments concerning special methods 
preparation indicated a need for more methods courses.
69. Seventy-one per cent of the respondents reported that 
lesson planning was included in their special methods preparation.
70. A total of 51 per cent of the respondents indicated that 
methods of teaching the basic business courses was necessary for effec­
tive teaching.
71. Seventy-one per cent of the respondents completed student 
teaching in business education subjects.
72. Forty per cent of the respondents reported student teaching 
in business education skill and non-skill courses.
73. A majority of the comments on the subjects respondents 
felt should be included in student teaching revealed that the skill and 
non-skill subjects and a variety of courses should be included in 
student teaching.
74. Forty-nine per cent of the respondents reported that provi­
sion was made in pre-service preparation for orientation to vocational 
business education.
75. A total of 85 per cent of the respondents reported that 
adult education classes were not included in student teaching.
76. Two per cent of the respondents reporting the inclusion of 
adult education classes in student teaching indicated that they taught 
one class in adult education during student teaching.
77. Fifty-eight per cent of the respondents reported that they 
taught business education classes for adults.
78. A total of 62 per cent of the respondents reported their 
pre-service preparation adequately prepared them to teach adults.
79. The comments on preparation for teaching adult education 
pivoted around the value of work experience, the learning factor in 
teaching adults, and lack of preparation for teaching adults.
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80. The comments concerning the contribution of graduate busi­
ness education to effectiveness as a classroom teacher revealed that 
teaching methodology, classroom instruction, and confidence had improved, 
and that graduate business education courses "rounded out" their busi­
ness education knowledge.
Comparisons of the Two Groups
A summary of the comparisons between the pre-service preparation 
of selected public secondary school business teachers in colleges and 
universities in Florida and other states is enumerated as follows:
1. Sixty per cent of the public secondary school business 
teachers included in this study received their preparation in other 
states compared to 40 per cent of the respondents who received their 
preparation in colleges and universities in Florida.
2. There were approximately 50 per cent more male teachers 
trained in other states as compared to male teachers trained in Florida 
colleges and universities.
3. Eighty per cent of the respondents trained in Florida com­
pared to 60 per cent of the respondents trained in other states did not 
have any teaching experience in other fields.
4. Thirty-six per cent of the respondents trained in other 
states received their preparation prior to 1961 compared to 25 per cent 
of the respondents trained in Florida.
5. The percentage of respondents holding the Master's degree in 
business education and trained in other states was larger than those 
holding the Master's degree and trained in Florida.
6. The professional or temporary certificate is held by a 
greater percentage of teachers trained in other states compared to 
those teachers trained in Florida.
7. Ninety per cent of the respondents trained in Florida had 
work experience in office occupations, compared to 83 per cent of the 
respondents trained in other states.
8. Ten per cent of the respondents trained in Florida earned 
three credit hours in work experience in office occupations. Five per 
cent of the respondents trained in other states earned two credit hours 
in work experience in office occupations.
9. Almost complete agreement was reported by respondents who 
completed work experience at the collegiate level concerning its contri­
bution to greater teaching effectiveness.
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10. There was almost complete agreement by respondents who com­
pleted work experience at the collegiate level that work experience 
should be a requirement for all prospective business education teachers.
11. Membership in the business professional organizations at the 
local, state, regional, and national levels varied with teachers trained 
in Florida and other states. Less than 50 per cent participation was 
reported by both Florida and out-of-state respondents.
12. The majority of the respondents trained in Florida and in 
other states did not participate in Business Education Departmental 
activities receiving publicity within the last two years.
13. The majority of the respondents trained in Florida and in 
other states did not hold subscriptions to or read regularly the profes­
sional literature in business education.
14. Thirty-eight per cent of the respondents trained in Florida 
compared to 19 per cent of the respondents trained in other states 
attended institutes, workshops, and conferences during the last two 
years.
15. Seventy-one per cent of the respondents trained in Florida 
earned a total of six semester hours in accounting courses compared to 
24 per cent of the respondents trained in other states. However, fewer 
respondents in Florida earned more than six semester hours in accounting 
opposed to respondents from out of state.
16. Thirty-one per cent of the respondents trained in Florida 
felt that six semester hours in accounting should be required compared 
to 13 per cent trained in other states. A range of six to 12 semester 
hours was reported by a majority of the respondents who felt more than 
six semester hours should be required.
17. Seventy-two per cent of the respondents trained in Florida 
indicated that subject matter knowledge in accounting was adequate to 
teach bookkeeping in high school, compared to 82 per cent of the respon­
dents trained in other states.
18. Six semester hours in economics was earned by 48 per cent of 
the respondents trained in Florida compared to 22 per cent of the respon­
dents trained in other states. However, a number of respondents trained 
in other states earned more than six semester hours in economics in 
comparison to those trained in Florida.
19. A total of 37 per cent of the respondents trained in Florida 
contrasted to 21 per cent of the respondents trained in other states felt 
that six semester hours in economics should be required.
20. Seventy per cent of the respondents trained in Florida 
indicated that collegiate preparation in economics was adequate to teach 
economics in high school, compared to 56 per cent of the respondents 
trained in other states.
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21. Approximately 50 per cent of the respondents trained in 
Florida and other states earned twelve or more hours in basic business 
courses.
22. The majority of the respondents trained in Florida and 
other states felt that 12 or more semester hours in basic business 
should be required to teach basic business courses in high school.
23. A course in business machines at the collegiate level had 
not been completed by 33 per cent of the respondents trained in Florida 
and 21 per cent of the respondents trained in other states.
24. Approximately 50 per cent of the respondents felt that the 
college preparation in business machines was inadequate to teach machines 
effectively.
25. Thirty-seven per cent of the respondents trained in Florida 
completed nine semester hours in college shorthand compared to 10 per 
cent of the respondents trained in other states.
26. A higher percentage of respondents trained in Florida 
reported using the chalkboard, tape recorder, and multiple channel tape 
dictation equipment more frequently than the respondents trained in 
other states.
27. Six per cent of the respondents trained in other states had 
never had any typewriting training at the collegiate level. All of the 
respondents in Florida reported some typewriting training at the colle­
giate level.
28. Twenty-four per cent of the respondents trained in Florida 
reported a total of six semester hours earned in other business educa­
tion courses compared to 12 per cent of the respondents trained in 
other states.
29. Principles of Business Education was reported as being 
helpful in preparing to teach business subjects by 48 per cent of the 
respondents trained in Florida contrasted to 32 per cent of the respon­
dents trained in other states. Orientation to Business Education was 
specified as being helpful in preparation to teach by twenty-four per 
cent of the respondents trained in other states compared to 14 per cent 
of the respondents trained in Florida.
30. A total of three semester hours in special methods courses 
was earned by 64 per cent of the respondents trained in Florida compared 
to 21 per cent of the respondents trained in other states. Eighteen per 
cent of the respondents trained in Florida reported that a special 
methods course was never completed compared to 23 per cent of the 
respondents trained in other states.
31. Three semester hours of preparation in special methods was 
reported to be adequate to teach business subjects effectively by 35 per 
cent of the respondents trained in Florida contrasted to 16 per cent of 
the respondents trained in other states.
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32. Of those respondents indicating that three semester hours 
of special methods preparation as being inadequate, 27 per cent were 
trained in Florida and five per cent trained in other states.
33. The percentage of teachers trained in Florida exceeded the 
percentage of teachers trained in other states in the following areas 
of special methods preparation: classroom demonstrations, professional 
responsibilities, use of the chalkboard, testing, theories of learning, 
grading, motivational devices, lesson planning, and knowledge and 
source of instructional materials. The percentage of teachers trained 
in other states exceeded the percentage of teachers trained in Florida 
in the following areas: selection of equipment, audio-visual aids, and 
minor equipment repairs.
34. A larger percentage of the teachers trained in other states 
did not student teach compared to the number of teachers trained in 
Florida.
35. A total of 51 per cent of the respondents trained in Florida 
have taught and are currently teaching adult education compared to 33 
per cent of the respondents trained in other states.
36. Undergraduate preparation for teaching adults was reported 
to have been adequate by 67 per cent of the respondents trained in 
Florida compared to 59 per cent of the respondents trained in other 
states.
Recommendations
In view of the findings of this study, the following recom­
mendations are made:
1. The data from thfe questionnaire-opinionnaire revealed that 
many teachers are returning to the profession after a lapse of five to 
twenty years since obtaining a professional degree. Florida welcomes 
the return of these teachers because of the present teacher shortage.
It is important, however, that the colleges and universities in Florida, 
in cooperation with the State Department of Public Instruction, offer 
workshops, conferences, and institutes specifically designed to bring 
these teachers up to date in new and changing developments in subject 
matter and teaching methodology.
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2. A total of 23 per cent of the teachers participating in 
this study did not complete the professional requirements to teach in 
the public secondary schools of Florida. Only those teachers who meet 
the highest professional standards and who have completed pre-service 
preparation in the specialized field of business education, including 
the professional education sequence, should be certified to teach 
business subjects in the public secondary schools of Florida. Each 
student in the public secondary school has the right to expect the 
best possible instruction from the most highly qualified instructors in 
each subject matter area.
3. In this period of rapid technological change, continuing 
education appears to be as essential as the initial preparation to 
teach. New and higher professional standards are required of all 
teachers. It is recommended that the professional responsibility of all
> teachers of business subjects in Florida include:
a. Attendance at and active support of professional 
business education and education organizations at the local, 
state, regional, and national levels.
b. Keeping abreast of the latest thinking of specialists 
in the field of business education and education through 
subscriptions to and regular reading of the professional 
literature.
c. Attendance at workshops, conferences, and institutes.
d. Graduate study.
e. Attendance and participation in in-service training
programs.
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4. Although teachers of business subjects unanimously favor 
the requirement of office experience at the collegiate level, studies 
should be made to determine its value in teaching.
5. Provision for informal classroom research activities should 
be made at the pre-service level for prospective business teachers. A 
background for such informal research should include both adequate prep­
aration in business education subject matter as well as related areas.
6. This study reveals that the number of semester hours com­
pleted by respondents in accounting, economics, and basic business 
courses did not correlate with the number of semester hours they felt 
should be required to teach these subjects effectively. If prospective 
teachers are to teach these subjects on the secondary level, subject 
matter content in greater depth and special methods courses should be 
provided in these areas.
7. A lack of adequate equipment to provide effective instruc­
tion in business machines at the pre-service level was reported fre­
quently by respondents. Collegiate departments of business education 
should endeavor to replace and update their equipment with new and 
modern machines to keep pace with the technological changes in the 
office occupations. To prepare people effectively for the world of 
work at the secondary school level, it is imperative that teacher 
training institutions upgrade their facilities and quality of instruc­
tion. If a separate methods course in the teaching of business machines 
cannot be provided at the collegiate level, it should be incorporated 
with other professional special methods preparation.
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8. The collegiate shorthand classroom should be equipped with 
adequate audio and visual aids to provide for a greater variety of 
classroom activities and to augment the learning process.
9. Collegiate typewriting classrooms should be equipped with the 
lates and most modern equipment to promote the learning process. Every 
typewriting classroom should be equipped with a demonstration stand, 
overhead projector, and other audio and visual aids. Methods of teaching 
typewriting should be included in the professional education courses.
10. The content courses in business education should be included 
at the pre-service level to add depth in subject matter preparation.
11. A single methods course dealing with all phases of teaching 
business subjects is inadequate preparation to teach business subjects
at the secondary school level due to the wide variety of courses offered. 
There is insufficient time in one course to adequately prepare future 
teachers to teach shorthand, typewriting, bookkeeping, basic business, 
and related subjects. Interpretation of the data supports the recom­
mendation of additional special methods courses.
12. All prospective teachers of business subjects should student 
teach entirely in the area of business education at the secondary school 
level. Interns should experience a variety of teaching responsibilities 
in the skill and non-skill business subjects.
13. Provision should be made in pre-service preparation to in­
clude an orientation to vocational business education as well as 
teaching adult education.
14. A variety of business subjects are offered at the secondary 
school level. The staffing needs of the small and large secondary 
schools obviously present problems relative to the preparation of
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business teachers. These needs may be expressed in terms of a well- 
rounded business teacher who is competent in several of the subject 
matter areas and teachers who are competent in specific subjects. The 
data presented in this study reveals a need for differentiated curric- 
ulums designed to prepare business teachers who are competent in several 
subject matter areas and teachers who are competent in specific subjects.
On the basis of an analysis and interpretation of the data 
presented in this study, the differentiated programs of study on pages 
256-261 are recommended for the preparation of business teachers: (1) a 
curriculum to prepare teachers to teach all business education subjects; 
(2) a curriculum to prepare teachers to teach bookkeeping, basic busi­
ness, and related areas; and (3) a curriculum to prepare teachers to 
teach secretarial subjects.
Recommendations for Further Research
The findings of this study reveal almost complete agreement among 
the respondents completing work experience in the pre-service curriculum 
that this experience should be a requirement of all prospective business 
teachers. Research should be conducted to determine the effectiveness 
of instruction by teachers who have had office experience as opposed to 
the instruction provided by teachers who have not completed any type of 
office experience.
A comparative study should be conducted of differentiated busi­
ness teacher education curriculums to determine their effectiveness 




RECOMMENDED COMPREHENSIVE BUSINESS TEACHER EDUCATION CURRICULUM
(TO TEACH ALL BUSINESS SUBJECTS)
First Semester Second Semester
Course Credit Course Credit
English 3 English 3
Human Behavior 3 Human Behavior 3
Biological or Physical Biological or Physical Science 3
Science 3 Mathematics or Languages 3
Mathematics or Languages 3 Typewriting 2






Humanities 3 Humanities 3
American Idea 3 American Idea 3
Accounting 3 Accounting 3
Economics 3 Economics 3
Shorthand 3 Shorthand 3




Shorthand 3 Shorthand 3
Human Development and Social Foundations 3
Learning 3 Business Machines 3
Business Law 3 Business Elective 5
Communications 3 Methods of Teaching the
Data Processing 3 Socio-Business Subjects 3
General Education Elective 2
17 17
Senior Year
Principles of Business Student Teaching 9
Education 3 Seminar in Teaching 3
Curriculum and Instruction 3
Secretarial Procedures 3
Vocational Education 3
Methods of Teaching the
Skill Subjects 3
General Education Elective 2
17 12
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RECAPITULATION OF THE COURSES IN THE RECOMMENDED COMPREHENSIVE
BUSINESS TEACHER EDUCATION CURRICULUM
(TO TEACH ALL BUSINESS SUBJECTS)
Semester
Area Hours Percentage
General Education 43 34
Business Administration 26 21
Technical Training 30 24
Professional Education 27 21
Total 126 100
General Education Technical Training
English 6 Shorthand 12
Human Behavior 6 Typewriting 6
Biological or Physical Business Machines 3
Science 6 Principles of Business
Mathematics or Languages 6 Education 3
Humanities 6 Vocational Education 3
American Idea 6 Secretarial Procedures 3
Speech 3
Electives 4 Total 30
Total 43
Business Administration Professional Education
Accounting 6 Human Development and
Economics 6 Learning 3
Business Law 3 Social Foundations 3
Data Processing 3 Methods of Teaching Socio-
Communications 3 Business Subjects 3
Electives 5 Methods of Teaching the
Skill Subjects 3
Total 26 Student Teaching 9
Seminar in Teaching 3




RECOMMENDED BUSINESS TEACHER EDUCATION CURRICULUM
(TO TEACH SECRETARIAL SUBJECTS)
First Semester Second Semester
Course Credit Course Credit
English 3 English 3
Human Behavior 3 Human Behavior 3
Biological or Physical Biological or Physical
Science 3 Science 3
Mathematics or Languages 3 Mathematics or Languages 3
Typewriting 2 Typewriting 2




Humanities 3 Humanities 3
American Idea 3 American Idea 3
Economics 3 Economics 3
Typewriting 2 Shorthand 3
Accounting 3 Accounting 3
Physical Education Records Administration 2
Shorthand 3 Physical Education
17 17
Junior Year
Business Elective 2 General Education Electives 5
Shorthand 3 Shorthand 3
Office Management 3 Business Machines 3
Business Law 3 Communications 3





Principles of Business Student Teaching 9
Education 3 Seminar in Teaching 3
Secretarial Practice 3
Vocational Education 3





recapitulation of the courses in the recommended business
TEACHER EDUCATION CURRICULUM 




General Education 44 35
Business Administration 26 21
Technical Training 32 25
Professional Education 24 19
Total 126 100
General Education Technical Training
English 6 Typewriting 6
Human Behavior 6 Shorthand 12
Biological or Physical Records Administration 2
Science 6 Business Machines 3
Mathematics or Languages 6 Principles of Business
Humanities 6 Education 3
American Idea 6 Secretarial Practice 3
Speech 3 Vocational Education 3
Electives 5
Total 44 Total 32
Business Administration Professional Education
Accounting 6 Human Development and
Economics 6 Learning 3
Business Law 3 Social Foundations 3
Communications 3 Curriculum and Instruction 3
Data Processing 3 Methods of Teaching
Office Management 3 Secretarial Subjects 3
Electives 2 Student Teaching 9
Seminar in Teaching 3
Total 26 Total 24
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RECOMMENDED BUSINESS TEACHER EDUCATION CURRICULUM






English 3 English 3
Human Behavior 3 Human Behavior 3
Biological Science or 
Physical Science 3
Biological Science or 
Physical Science 3
Accounting 3 Accounting 3
Typewriting 2 Typewriting 2





Humanities 3 Humanities 3
American Idea 3 American Idea 3
Mathematics or Languages 3 Mathematics or Languages 3
Typewriting 2 Accounting 3
Accounting 3 Economics 3
Physical Education General Education Elective 2
Economics 3 Physical Education
17 17
Junior Year
Economics 3 Economics 3
Accounting 3 Economic Statistics 2
Management 3 Marketing 3
Human Development and Social Foundations 3
Learning 3 Business Machines 3




Curriculum and Instruction 3 Student Teaching 9









RECAPITULATION OF THE COURSES IN THE RECOMMENDED BUSINESS
TEACHER EDUCATION CURRICULUM
(TO TEACH BOOKKEEPING, BASIC BUSINESS, AND RELATED SUBJECTS)
Semester
Area Hours Percentage
General Education 41 33
Business Administration 46 37
Technical Training 15 11
Professional Education 24 19
Total 126 100
General Education Technical Training
English 6 Typewriting 6
Human Behavior 6 Business Machines 3
Biological or Physical Vocational Education 3
Science 6 Principles of Business





Total 41 Total 15
Business Administration Professional Education
Accounting 15 Human Development and Learning 3
Economics 12 Social Foundations 3
Business Law 6 Curriculum and Instruction 3
Management 3 Methods of Teaching Book­
Marketing 3 keeping and Basic Business 3
Economic Statistics 2 Student Teaching 9
Data Processing 3 Seminar in Teaching 3
Elective 2
Total 46 Total 24
r
APPENDIX A
1. College Credit Hours Earned in Principles of Accounting.
2. College Credit Hours Earned in Intermediate Accounting,
3. College Credit Hours Earned in Advanced Accounting Principles.
4. College Credit Hours Earned in Cost Accounting.
5. College Credit Hours Earned in Income Tax Accounting.

















2.0 9 5.20 9 3.13
2.5 7 4.05 7 2.43
3.0 28 24.35 23 13.29 51 17.71
3.5 7 4.05 7 2.43
4.0 1 co• 5 2.89 6 2.08
5.5 1 .58 1 .35
6.0 82 71.30 76 43.93 158 54.86
6.5 14 8.09 14 4.86
7.5 1 .87 1 .35
8.0 1 .87 22 12.72 23 7.99
9.0 ____ 1 .58 1 .35
10.0 1 .58 1 .35
12.0 ! 2 1.16 2 .69
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Semester Respondents Trained Respondents Trained Combined Respondents
TABLE 77












2.0 1 .87 13 7.51 14 4.86
2.5 7 4.05 7 2.43
3.0 23 20.00 33 19.08 56 19.44
3.5 7 4.05 7 2.43
4.0 14 8.09 14 4.86
6.0 6 5.22 20 11.56 26 9.03
6.5 1 .58 1 .35
8.0 1 .58 1 .35
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Semester Respondents Tra in e d  Respondents Tra in e d  Combined Respondents
TABLE 78












1.5 1 .58 1 .35
2.0 1 .87 9 5.20 10 3.47
2.5 5 2.89 5 1.74
3.0 9 7.83 11 6.36 20 6.94
3.5 3 1.73 3 1.11
4.0 1 .87 2 1.16 3 1.11
5.5 1 .58 1 .35
6.0 5 4.35 7 4.05 12 4.17
8.0 1 .58 1 .35
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TABLE 79
COLLEGE CREDIT HOURS EARNED IN
COST ACCOUNTING











1.5 1 .58 1 .35
2.0 6 3.47 6 2.08
3.0 11 9.57 13 7.51 24 8.33
3.5 3 1.73 3 1.11
4.0 1 .58 1 .35
6.0 3 1.73 3 1.11
TABLE 80


















1 .58 1 .35
2.0 6 3.47 6 2.08
2.5 1 .58 1 .35
3.0 14 12.17 12 6.94 26 9.03
3.5 4 2.31 4 1.39
6.0 1 .87 1 .35
12.0 1 .58 1 .35
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TABLE 81
COLLEGE CREDIT HOURS EARNED IN
OTHER ACCOUNTING COURSES
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
1.0 2 1.16 2 .69
1.5 2 1.16 2 .69
2.0 8 4.62 8 2.78
2.5 1 .58 1 .35
3.0 7 6.09 9 5.20 16 5.56
3.5 2 1.16 2 .69
4.0 1 00• 1 .35
6.0 3 2.61 5 2.89 8 2.78
i
APPENDIX B
1. College Credit Hours Earned in Principles of Economics,
2. College Credit Hours Earned in Economic Statistics.
3. College Credit Hours Earned in Price Theory.
4. College Credit Hours Earned in Labor Economics.
5. College Credit Hours Earned in Consumer Economics.
6. College Credit Hours Earned in Comparative Economic Systems.




COLLEGE CREDIT HOURS EARNED IN
PRINCIPLES OF ECONOMICS
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 6 3.47 6 2.08
2.5 7 4.05 7 2.43
3.0 17 14.78 27 15.61 44 15.28
3.5 1 .87 12 6.94 13 4.51
4.0 3 2.61 6 3.47 9 3.13
5.0 1 .58 1 .35
5.5 6 3.47 6 2.08
6.0 89 77.39 i83 47.98 172 59.72
6.5 9 5.20 9 3.13
8.0 1 .58 1 .35
9.0 1 .58 1 .35
10.0 1 .58 1 .35
12.0 1 .58 1 .35
Semester Respondents Trained Respondents Trained Combined Respondents
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TABLE 83












2.0 1 .87 6 3.47 7 2.43
2.5 2 1.16 2 .69
3.0 23 20.00 14 8.09 37 12.85
3.5 1 00• 6 3.47 7 2.43
4.0 1 .87 2 1.16 3 1.11
6.0 2 1.16 2 .69
TABLE 84
COLLEGE CREDIT HOURS EARNED IN 
PRICE THEORY













5 2.89 5 1.74
3.0 10 8.70 4 2.31 14 4.86
3.5 2 1.16 2 .69
6.0 1 .58 1 .35
8.0 1 .58 1 .35
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TABLE 85
COLLEGE CREDIT HOURS EARNED IN
LABOR ECONOMICS











2.0 2 1.74 12 6.94 14 4.86
2.5 1 .58 1 .35
3.0 6 5.22 16 9.25 22 7.64
3.5 1 .87 9 5.20 10 3.47
4.0 1 .58 1 .35
5.5 1 .58 1 .35
12.0 1 • 00 VsJ 1 .58 2 .69
TABLE 86
COLLEGE CREDIT HOURS EARNED IN 
CONSUMER ECONOMICS











2.0 3 2.61 11 6.36 14 4.86
2.5 5 2.89 5 1.74
3.0 13 11.30 21 12.14 34 11.81
3.5 _ __ —--- 3 1.73 3 1.11
6.0 4 3.48 3 1.73 7 2.43
6.5 2 1.16 2 .69
10.0 1 • Ln 00 1 .35
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TABLE 87











Hours Number Percent Number Percent Number Percent
2.0 6 3.47 6 2.08
3.0 13 11.30 9 5.20 22 7.64
3.5 2 1.16 2 .69
TABLE 88









Hours Number Percent Number Percent Number Percent
2.0 1 .87 14 8.09 15 5.21
2.5 1 .58 1 .35
3.0 24 20.87 40 23.12 64 22.22
3.5 2 1.74 14 8.09 16 5.56
4.0 1 .58 1 .35
6.0 1 .87 4 2.31 5 1.74
APPENDIX C
1. College Credit Hours Earned in
2. College Credit Hours Earned in
3. College Credit Hours Earned in
A. College Credit Hours Earned in
5. College Credit Hours Earned in
6. College Credit Hours Earned in
7. College Credit Hours Earned in
8. College Credit Hours Earned in
9. College Credit Hours Earned in










Other Basic Business Courses.
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Semester Respondents Trained Respondents Trained Combined Respondents
274
TABLE 89












2.0 2 1.74 L3 7.51 15 5.21
2.5 2 1.16 2 .69
3.0 15 13.04 •12 12.72 37 12.85
3.5 2 1.16 2 .69
4.0 1 .58 1 .35
5.5 1 .58 1 ..35
6.0 1 .87 1 .58 2 .69
15.0 1 .58 1 .35
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Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
TABLE 90
COLLEGE CREDIT HOURS EARNED IN
BUSINESS LAW
Hours Number Percent Number Percent Number Percent
.5 1 .58 1 .35
1.5 1 .87 1 .35
2.0 1 .87 12 6.94 13 4.51
2.5 7 4.05 7 2.43
3.0 61 53.04 37 21.39 98 34.03
3.5 12 6.94 12 4.17
4.0 3 2.61 9 5.20 12 4.17
5.5 6 3.47 6 2.08
6.0 41 35.65 58 33.53 99 34.38
6.5 2 1.74 8 4.62 10 3.47
7.5 1 .58 1 .35
8.0 2 1.74 3 1.73 5 1.74
9.0 1 co• 3 1.73 4 1.39
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TABLE 91













1.5 2 1.16 2 .69
2.0 2 1.74 20 11.56 22 7.64
2.5 9 5.20 9 3.13
3.0 66 57.39 22 12.72 88 30.56
3.5 3 1.73 3 1.11
4.0 4 2.31 4 1.39
5.0 1 oo• 1 .35
6.0 9 7.83 3 1.73 12 4.17
8.0 1 .87 1 • Ui oo 2 .69
12.0 1 .87 1 .35
277
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
TABLE 92
COLLEGE CREDIT HOURS EARNED IN
DATA PROCESSING
Hours Number Percent Number Percent Number Percent
1.0 1 .87 1 .35
2.0 6 3.47 6 2.08
3.0 3 2.61 4 2.31 7 ' 2.43
3.5 1 .58 1 .35
4.0 __ — --- 2 1.16 2 .69
6.0 1 .58 1 .35
V
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2.0 3 2.61 19 10.98 22 7.64
2.5 6 3.47 6 2.08
3.0 47 40.87 24 13.87 71 24.65
3.5 1 .87 6 3.47 7 2.43
4.0 2 1.16 2 .69
5.5 1 .58 1 .35
6.0 8 6.96 10 5.78 18 6.25
6.5 1 .58 1 .35
7.5 1 .58 1 .35
9.5 1 .58 1 .35
15.0 1 oo• 1 .35
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COLLEGE CREDIT HOURS EARNED IN 
INSURANCE
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
TABLE 94
Hours Number Percent Number Percent Number Percent
2.0 1 .87 ]L4 8.09 15 5.21
2.5 4 2.31 4 1.39
3.0 36 31.30 ]L6 9.25 52 18.06
3.5 3 1.73 3 1.11
4.0 4 2.31 4 1.39
6.0 1 .87 3 1.73 4 1.39
6.5 1 • 00 1 .35
TABLE 95













2.0 ].4 8.09 14 4.86
2.5 4 2.31 4 1.39
3.0 17 14.78 12 12.72 39 13.54
3.5 1 .87 5 2.89 6 2.08
4.0 1 .58 1 .35
6.0 2 1.74 8 4.62 10 3.47
9.0 1 .87 1 -- 1 .35
COLLEGE CREDIT HOURS EARNED IN 
REAL ESTATE
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
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TABLE 96
Hours Number Percent Number Percent Number Percent
2.0 2 1.16 2 .69
2.5 1 .58 1 .35
3.0 16 13.91 5 2.89 21 7.29
6.0 3 2.61 3 1.11
TABLE 97
COLLEGE CREDIT HOURS EARNED IN 
TRANSPORTATION
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 2 1.16 2 .69
3.0 5 4.35 5 2.89 10 3.47
3.5 1 .87 2 1.16 3 1.11
4.0 1 .58 1 .35
6.0 1 .87 1 .58 2 .69
COLLEGE CREDIT HOURS EARNED IN 
OTHER BASIC BUSINESS COURSES













2.0 1 .87 22 12.72 23 7.99
2.5 9 5.20 9 3.13
3.0 51 44.35 64 36.99 115 39.93
3.5 3 2.61 17 9.83 20 6.94
6.0 2 1.74 8 4.62 10 3.47
8.0 1 .58 1 .35
9.0 1 87 1 35
APPENDIX D
1. College Credit Hours Earned in Beginning Shorthand.
2. College Credit Hours Earned in Intermediate Shorthand.
3. College Credit Hours Earned in Advanced Shorthand.
4. College Credit Hours Earned in Advanced Shorthand and Transcription.
5. College Credit Hours Earned in Other Shorthand Courses.
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COLLEGE CREDIT HOURS EARNED IN 
BEGINNING SHORTHAND
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
TABLE 99
Hours Number Percent Number Percent Number Percent
2.0 5 4.35 21 12.14 26 9.03
2.5 4 2.31 4 1.39
3.0 57 49.57 32 18.49 89 30.90
3.5 7 4.05 7 2.43
4.0 1 .87 5 2.89 6 2.08
6.0 9 7.83 21 12.14 30 10.42
8.0 1 .58 1 .35
10.0 1 • 00 1 .35













Hours Number Percent Number Percent Number Percent
1.5 1 .58 1 .35
2.0 6 5.22 23 13.94 29 10.07
2.5 11 6.36 11 3.82
3.0 72 62.61 46 26.59 118 40.97
3.5 10 5.78 10 3.47
4.0 1 .87 9 5.20 10 3.47
5.5 1 .58 1 .35
6.0 15 8.67 15 5.21
TABLE 101









Hours Number Percent Number Percent Number Percent
2.0 2 1.74 24 13.87 26 9.03
2.5 12 6.94 12 4.17
3.0 37 32.17 33 19.08 70 24.31
3.5 6 3.47 6 2.08
4.0 2 1.16 2 .69
6.0 3 2.61 7 4.05 10 3.47
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TABLE 102
COLLEGE CREDIT HOURS EARNED IN
ADVANCED SHORTHAND AND TRANSCRIPTION
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
1.0 2 1.74 2 .69
2.0 3 2.61 25 14.45 28 9.72
2.5 15 8.67 15 5.21
3.0 67 58.26 35 20.23 102 35.42
3.5 7 4.05 7 2.43
4.0 2 1.74 3 1.73 5 1.74
6.0 6 5.22 9 5.20 15 5.21
8.0 1 .58 1 .35
10.0 2 1.16 2 .69
12.0 1 oo• 1 .35
TABLE 103
COLLEGE CREDIT HOURS EARNED IN 
OTHER SHORTHAND COURSES
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 1 .58 1 .35
3.0 1 .58 1 .35
3.5 1 .58 1 .35
i
APPENDIX E
1. College Credit Hours Earned in Beginning Typewriting,
2. College Credit Hours Earned in Intermediate Typewriting.




COLLEGE CREDI1’ HOURS EARNED IN
BEGINNINGI TYPEWRITING











1.0 2 1.16 2 .69
1.5 2 1.74 2 1.16 4 1.39
2.0 10 8.70 26 15.03 36 12.50
2.5 4 2.31 4 1.39
3.0 27 23.48 12 6.94 39 13.54
3.5 4 2.31 4 1.39
4.0 7 4.05 7 2.43
6.0 2 1.74 11 6.36 13 4.51
COLLEGE CREDIT HOURS EARNED IN 
INTERMEDIATE TYPEWRITING
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
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TABLE 105
Hours Number Percent Number Percent Number Percent
1.0 1 .58 1 .35
1.5 1 r>.00• 7 4.05 8 2.78
2.0 17 14.78 46 26.59 63 21.88
2.5 8 4.62 8 2.78
3.0 33 28.70 29 16.76 62 21.53
3.5 6 3.47 6 2.08
4.0 6 3.47 6 2.08
5.0 1 .87 1 .35
6.0 2 1.74 10 5.78 12 4.17
6.5 1 .58 1 .35
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TABLE 106
COLLEGE CREDITC HOURS EARNED IN
ADVANCED TYPEWRITING
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
1.0 1 .87 1 .58 2 .69
1.5 2 1.74 10 5.78 12 4.17
2.0 29 25.22 39 22.54 68 23.61











4.0 2 1.74 10 5.78 12 4.17
6.0 4 3.48 12 6.94 16 5.56
APPENDIX F
1. College Credit Hours Earned in Secretarial Practice.
2. College Credit Hours Earned in Orientation to Business Education.
3. College Credit Hours Earned in Supervised Work Experience.
A. College Credit Hours Earned in Principles and/or Philosophy of
Vocational Education.
5. College Credit Hours Earned in Principles of Business Education.
6. College Credit Hours Earned in Tests and Measurement in Business
Education.
7. College Credit Hours Earned in Records Administration.
8. College Credit Hours Earned in Other Business Education Courses.
COLLEGE CREDIT HOURS EARNED IN 
SECRETARIAL PRACTICE
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
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TABLE 107
Hours Number Percent Number Percent Number Percent
1.5 2 1.16 2 .69
2.0 6 5.22 29 16.76 35 12.15
2.5 12 6.94 12 4.17
3.0 36 31.30 31 17.92 67 23.26
3.5 10 5.78 10 3.47
4.0 3 1.73 3 1.11
6.0 7 6.09 9 5.20 16 5.56
6.5 1 .58 1 .35
10.0 1 .58 1 .35
12.0 1 .87 1 .35
16.0 1 00• 1 .35
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COLLEGE CREDIT HOURS EARNED IN
TABLE 108
ORIENTATION TO BUSINESS EDUCATION
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
.5 1 .58 1 .35
1.0 1 .58 1 .35
2.0 5 4.35 19 10.98 24 8.33
2.5 4 2.31 4 1.39
3.0 35 30.43 19 10.98 54 18.75
3.5 3 1.73 3 1.11
4.0 2 1.16 2 .69
6.0 2 1.16 2 .69
8.0 1 .58 1 .35
9.0 1 .58 1 .35
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COLLEGE CREDIT HOURS EARNED IN 
SUPERVISED WORK EXPERIENCE
TABLE 109
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 3 3.61 7 4.05 10 3.47
2.5 1 .58 1 .35
3.0 9 7.83 4 2.31 13 4.51
4.0 1 .58 1 .35
6.0 6 5.22 2 1.16 8 2.78
9.0 1 .87 1 .58 2 .69
10.0 1 .87 1 .35
TABLE 110
COLLEGE CREDIT HOURS EARNED IN 












2.0 1 .87 5 2.89 6 2.08
3.0 17 14.78 13 7.51 30 10.42
3.5 1 oo• 1 .35
4.0 1 .58 1 .35
6.0 1 .87 1 .58 2 .69
9.0 1 .87 1 .35
COLLEGE CREDIT HOURS EARNED IN
294
TABLE 111












1.0 3 2.61 3 1.11
2.0 6 5.22 18 10.40 24 8.33
2.5 1 .87 6 3.47 7 2.43
3.0 60 52.17 24 13.87 84 29.17
3.5 3 1.73 3 1.11
4.0 2 1.74 1 .58 3 1.11
6.0 7 4.05 7 2.43
6.5 1 .58 1 .35
10.0 1 .58 1 .35
COLLEGE CREDIT HOURS EARNED IN 
TESTS AND MEASUREMENT IN BUSINESS EDUCATION
295
TABLE 112
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
1.5 1 00• 1 .35
2.0 15 8.67 15 5.21
2.5 5 2.89 5 1.74
3.0 17 14.78 18 10.40 35 12.15
3.5 1 .58 1 .35
6.0 3 1.73 3 1.11
TABLE 113
COLLEGE CREDIT HOURS EARNED IN 
RECORDS ADMINISTRATION











.5 1 .58 1 .35
1.5 1 • Ui 00 1 .35
2.0 1 • CO 1 .58 2 .69
2.5 1 .58 1 .35
3.0 12 10.43 4 2.31 16 5.56
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COLLEGE CREDIT HOURS EARNED IN 
OTHER BUSINESS EDUCATION COURSES
TABLE 114
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 1 .58 1 .35
3.0 2 1.16 2 .69
APPENDIX G
1. College Credit Hours Earned in Methods of Teaching Bookkeeping.
2. College Credit Hours Earned in Methods of Teaching Shorthand
and Transcription.
3. College Credit Hours Earned in Methods of Teaching Typewriting.
4. College Credit Hours Earned in Methods of Teaching Office Machines.
5. College Credit Hours Earned in Methods of Teaching, Clerical, 
Secretarial, and Office Practice.
6. College Credit Hours Earned in Methods of Teaching Basic Business 
Subjects.
7. College Credit Hours Earned in Methods of Teaching Business 
Education Subjects.
8. College Credit Hours Earned in Methods of Teaching Secretarial 
Subjects.




COLLEGE CREDIT HOURS EARNED IN












1.5 3 1.73 3 1.11
2.0 12 6.94 12 4.17
2.5 2 1.16 2 .69
3.0 2 1.74 10 2.78 12 4.17
4.0 1 .58 1 .35
TABLE 116
COLLEGE CREDIT HOURS 














1.5 3 1.73 3 1.11
2.0 1 .87 12 6.94 13 4.51
2.5 2 1.16 2 .69
3.0 1 .87 7 4.05 8 2.78
6.0 1 .58 1 .35
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
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TABLE 117
COLLEGE CREDIT HOURS EARNED IN
METHODS OF TEACHING TYPEWRITING
Hours Number Percent Numbe:r Percent Number Percent
1.0 1 .87 2 1.16 3 1.11
1.5 1 .87 3 1.73 4 1.39
2.0 12 6.94 12 4.17
2.5 1 .58 1 .35
3.0 1 .87 9 5.20 10 3.47
6.0 1 .58 1 .35
TABLE 118
COLLEGE CREDIT HOURS EARNED IN
METHODS OF TEACHINlS OFFICE MACHINES











2.0 2 1.16 2 .69
2.5 1 .58 1 .35
3.0 1 • oo *sj 2 1.16 3 1.11
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TABLE 119
COLLEGE CREDIT HOURS EARNED IN
METHODS OF TEACHING CLERICAL, SECRETARIAL, AND OFFICE PRACTICE
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 2 1.16 2 .69
3.0 5 2.89 5 1.74
TABLE 120
COLLEGE CREDIT HOURS EARNED IN 
METHODS OF TEACHING BASIC BUSINESS SUBJECTS
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 2 1.74 17 9.83 19 6.60
2.5 1 .58 1 .35
3.0 4 3.48 10 5.78 14 4.86
COLLEGE CREDIT HOURS EARNED IN
301
TABLE 121












1.5 1 .58 1 .35
2.0 3 2.61 13 7.51 16 5.56
2.5 10 5.78 10 3.47
3.0 70 60.87 35 20.23 105 36.46
3.5 5 2.89 5 1.74
4.0 1 .58 1 .35
6.0 5 4.35 2 1.16 7 2.43
8.0 1 .58 1 .35
TABLE 122
COLLEGE CREDIT HOURS EARNED IN 
METHODS OF TEACHING SECRETARIAL SUBJECTS
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 7 4.05 7 2.43
2.5 1 .58 1 .35
3.0 11 9.57 8 4.62 19 6.60
3.5 1 .58 1 .35
6.0 1 .58 1 .35
9.0 1 oo• 1 .35
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COLLEGE CREDIT HOURS EARNED IN 
OTHER METHODS COURSES
TABLE 123
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida iLn Other States
Hours Number Percent Number Percent Number Percent
2.0 1 ,87 1 .35
3.0 3 2.61 4 2.31 7 2.43
APPENDIX H
1. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Natter Knowledge to Teach Bookkeeping in High 
School— Principles of Accounting,
2. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge to Teach Bookkeeping in High 
School— Intermediate Accounting,
3. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge to Teach Bookkeeping in High 
School— Cost Accounting,
4. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge to Teach Bookkeeping in High 
School— Advanced Accounting Principles.
5. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge to Teach Bookkeeping in High 
School— Advanced Cost Accounting.
6. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge to Teach Bookkeeping in High 
School— Auditing.
7. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge to Teach Bookkeeping in High 




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE













1.5 1 .58 1 .35
2.0 10 5.78 10 3.47
2.5 5 2.89 5 1.74
3.0 32 27.83
\
20 11.56 52 18.06
3.5 5 2.89 5 1.74
4.0 1 .87 4 2.31 5 1.74
6.0 67 58.26 74 42.77 141 48.96
6.5 10 5.78 10 3.47
7.5 1 .58 1 .35
8.0 18 10.40 18 6.25
9.0 1 .87 1 .58 2 .69




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE















1.5 1 .58 1 .35
2.0 1 .87 15 8.67 16 5.56
2.5 8 4.62 8 2.78
3.0 42 36.52 40 23.12 82 28.47
3.5 12 6.94 12 4.17
4.0 12 6.94 12 4.17
6.0 14 12.17 22 12.72 36 12.50
6.5 1 .58 1 .35
8.0 2 1.16 2 .69




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
ADEQUATE SUBJECT MATTER KNOWLEDGE TO TEACH BOOKKEEPING IN HIGH SCHOOL











2.0 . —  ------ ' 6 3.47 6 2.08
2.5 1 .58 1 .35
3.0 15 13.04 12 6.94 27 9.38
3.5 3 1.73 3 1.11
4.0 3 1.73 3 1.11




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
ADEQUATE SUBJECT MATTER KNOWLEDGE TO TEACH BOOKKEEPING IN HIGH SCHOOL
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
1.5 1 .58 1 .35
2.0 1 .87 10i 5.78 11 3.82
2.5 5 2.89 5 1.74
3.0 20 17.39 16i 9.25 36 12.50
3.5 2 1.16 2 .69
4.0 31 1.73 3 1.11
6.0 2 1.74 4 2.31 6 2.08
8.0 1 .58 1 .35
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1'AttLfi liS
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
ADEQUATE SUBJECT MATTER KNOWLEDGE TO TEACH BOOKKEEPING IN HIGH SCHOOL
ADVANCED COST ACCOUNTING
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
3.0 3 2.61 2 1.16 5 1.74
4.0 1 .58 1 .35
6.0 1 .58 1 .35
TABLE 129
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
ADEQUATE SUBJECT MATTER KNOWLEDGE TO TEACH BOOKKEEPING IN HIGH SCHOOL
AUDITING
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 3 1.73 3 1.11
3.0 9 7.83 6 3.47 15 5.21
309
INCOME TAX ACCOUNTING
Semester Respondents Trained Respondents Trained Combined Respondents
TABLE 130
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE











1.5 1 .58 1 .35
2.0 1 co• 10 5.78 11 3.82
2.5 2 1.16 2 .69
3.0 34 29.57 15 8.67 49 17.01
3.5 6 3.47 6 2.08
4.0 3 1.73 3 1.11
6.0 1 .87 2 1.16 3 1.11
APPENDIX I
1. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge for Teaching Economics in High 
School— Principles of Economics.
2. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge for Teaching Economics in High 
School— Labor Economics.
3. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge for Teaching Economics in High 
School— Economic Statistics.
A. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge for Teaching Economics in High 
School— Comparative Economic Systems.
5. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge for Teaching Economics in High 
School— Price Theory.
6. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge for Teaching Economics in High 
School-Consumer Economics.
7. College Credit Hours Respondents Felt Should be Required to Provide 
Adequate Subject Matter Knowledge for Teaching Economics in High 





COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
ADEQUATE SUBJECT MATTER KNOWLEDGE FOR TEACHING ECONOMICS IN HIGH SCHOOL
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
2.0 1 .87 12 6.94 13 4.51
2.5 5 2.89 5 1.74
3.0 26 22.61 27 15.61 53 18.40
3.5 10 5.78 10 3.47
4.0 2 1.74 8 4.62 10 3.47
5.0 1 .58 1 .35
5.5 3 1.73 3 1.04
6.0 68 59.13 62 35.84 130 45.14
6.5 5 2.89 5 1.74
8.0 1 .58 1 .35




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE















2.0 1 .87 10 5.78 11 3.82
2.5 2 1.16 2 .69
3.0 8 6.96 16 9.25 24 8.33
3.5 5 2.89 5 1.74
4.0 1 .58 1 .35




CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE 
















2.0 4 2.31 4 1.39
2.5 1 .58 1 .35
3.0 18 15.65 12 6.94 30 10.42
3.5 4 2.31 4 1.39
4.0 1 .87 1 .58 2 .69
6.0 2 1.16 2 .69
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COMPARATIVE ECONOMIC SYSTEMS
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
TABLE 134
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
ADEQUATE SUBJECT MATTER KNOWLEDGE FOR TEACHING ECONOMICS IN HIGH SCHOOL
Hours Number Percent Number Percent Number Percent
2.0 3 4.62 8 2.78
2.5 i 1.73 3 1.04
3.0 18 15.65 1J3 10.40 36 12.50
3.5 2 1.16 2 .69
4.0 1 .58 1 .35
6.0 1 .87 2 1.16 3 1.04
TABLE 135
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE :REQUIRED TO PROVIDE
ADEQUATE SUBJECT MATTER KNOWLEDGE !FOR TEACHING ECONOMICS IN HIGH SCHOOL
PRICE THEORY
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida i:n Other States
Hours Number Percent Number Percent Number Percent
2.0 7 4.05 7 2.43
2.5 1 .58 1 .35
3.0 9 7.83 1.5 8.67 24 8.33
3.5 2 1.16 2 .69




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
ADEQUATE SUBJECT MATTER KNOWLEDGE FOR TEACHING ECONOMICS IN HIGH SCHOOL
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
.5 1 CO• 1 .35
2.0 5 4.35 16 9.25 21 7.29
2.5 7 4.05 7 2.43
3.0 46 40.00 37 21.39 83 28.82
3.5 8 4.62 8 2.78
6.0 6 5.22 3 1.73 9 3.13
TABLE 137
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE 


















2.0 • ' 2 1.16 2 .69
3.0 2 1.74 2 1.16 4 1.39
3.5 3 1.73 3 1.04
6.0 1 58 1 35
APPENDIX J
1. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Hatter Knowledge to Teach General Business Subjects—  
Advertising.
2. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects—  
Business Law.
3. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects—
C ommun i cat i on s.
4. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects—
Data Processing.
5. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects—
, Finance.
6. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects-:—  
Insurance.
7. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects—  
Merchandising.
8. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects—
Real Estate.
9. College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects—  
Transportation.
10, College Credit Hours Respondents Felt Should be Required to Provide 
Subject Matter Knowledge to Teach General Business Subjects—




Semester Respondents Trained Respondents Trained Combined Respondents
TABLE 138
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE











1.0 1 .87 1 .58 2 .69
2.0 5 4.35 19 10.98 24 8.33
2.5 4 2.31 4 1.39
3.0 47 40.87 32 18.49 79 27.43
3.5 7 4.05 7 2.43
A. 0 1 .58 1 .35
5.5 1 .58 1 .35
6.0 2 1.74 4 2.31 6 2.08




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE












2.0 1 .87 17 9.83 18 6.25
2.5 4 2.31 4 1.39
3.0 49 42.61 39 22.54 88 30.56
3.5 7 4.05 7 2.43
4.0 1 .87 1 .58 2 .69
5.0 37 21.39 37 12.85
5.5 1 .58 1 .35
6.0 48 41.74 1 .58 49 17.01
8.0 2 1.74 2 .69
9.0 1 .87 1 .58 2 .69
COMMUNICATIONS
Semester Respondents Trained Respondents Trained Combined Respondents
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TABLE 1A0
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE











2.0 2 1.74 22 12.72 24 8.33
2.5 6 3.47 6 2.08
3.0 60 52.17 37 21.39 97 33.68
3.5 8 4.62 8 2.78
4.0 3 1.73 3 1.11
6.0 12 10.43 2 1.16 14 4.86




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE












1.0 2 1.74 2 .69
2.0 3 2.61 15 8.67 18 6.25
2.5 5 2.89 5 1.74
3.0 47 40.87 40 23.12 87 30.21
3.5 6 3.47 6 2.08
4.0 14 8.09 14 4.86
6.0 13 11.30 3 1.73 16 5.56




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
SUBJECT MATTER KNOWLEDGE TO TEACH GENERAL BUSINESS SUBJECTS
Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
1.0 1 .87 1 .35
2.0 4 3.48 19 10.98 23 7.99
2.5 2 1.16 2 .69
3.0 54 46.96 34 19.65 88 30.56
3.5 7 4.05 7 2.43
4.0 3 1.73 3 1.11
5.5 1 .58 1 .35
6.0 3 2.61 5 2.89 8 2.78
6.5 1 .58 1 .35
9.0 1 00• 1 .35
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INSURANCE
Semester Respondents Trained Respondents Trained Combined Respondents
TABLE 143
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE











1.0 1 .87 2 1.16 3 1.11
1.5 1 .58 1 .35
2.0 5 4.35 23 13.29 28 9.72
2.5 8 4.62 8 2.78
3.0 65 56.52 38 21.97 103 35.76
3.5 8 4.62 8 2.78
4.0 6 3.47 6 2.08




Semester Respondents Trained Respondents Trained Combined Respondents 
Credit in Florida in Other States
TABLE 144
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
SUBJECT MATTER KNOWLEDGE TO TEACH GENERAL BUSINESS SUBJECTS
Hours Number Percent Number Percent Number Percent
1.0 2 1.74 1 .58 3 1.11
2.0 3 2.61 18 10.40 21 7.29
2.5 3 1.73 3 1.11
3.0 43 37.39 35 20.23 78 27.08
3.5 6 3.47 6 2.08
4.0 2 1.16 2 .69




COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
SUBJECT MATTER KNOWLEDGE TO TEACH GENERAL BUSINESS SUBJECTS
REAL ESTATE
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
1.0 2 1.74 1 .58 3 1.11
2.0 2 1.74 11 6.36 13 4.51
3.0 35 30.43 22 12.72 57 19.79
3.5 3 1.73 3 1.11
4.0 2 1.16 2 .69
6.0 2 1.74 1 .58 3 1.11
TABLE 146
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE
SUBJECT MATTER KNOWLEDGE TO TEACH GENERAL BUSINESS SUBJECTS
TRANSPORTATION
Semester Respondents Trained Respondents Trained Combined Respondents
Credit in Florida in Other States
Hours Number Percent Number Percent Number Percent
1.0 2 1.74 1 .58 3 1.11
2.0 3 2.61 9 5.20 12 4.17
3.0 21 18.26 19 10.98 40 13.89
3.5 4 2.31 4 1.39
4.0 1 .58 1 .35
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OTHER BASIC BUSINESS COURSES
TABLE 147
COLLEGE CREDIT HOURS RESPONDENTS FELT SHOULD BE REQUIRED TO PROVIDE















2.5 1 .58 1 .35
3.0 4 3.48 4 2.31 8 2.78
3.5 ' 1 .58 1 .35
4.0 1 • 00 1 .35
6.0 4 2.31 4 1.39
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